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BeBepeHue

B Hacrosiiiem BbIlycke cOOpaHbl CTaTbH MOJIOJBIX YY€HbIX- MeaaroroB KokaHACKoro rocyiapcTBeH-
HOTO Meaarortyeckoro MHCTUTyTa uMeHu Mykumu. Kak naBectHo, MyKUMH CTpeMHJICS CBOMM TBOpYE-
CTBOM K JI€MOKpaTH3aUMH OOLLEeCTBA U ABJSETCS 10 CHX MOP CUMBOJIOM OOHOBJIEHHSI COBPEMEHHOro 06-
111eCTBa, KOTOPOE CTPEMUTCS CO JIHSI OObSIBJICHHUS CBOCH He3aBUCUMOCTH CO3/1aTh MPOIPECCUBHYIO CHCTEMY
o0pa3oBaHusl, OCHOBAHHYI0 Ha 3akoHax PecryOsnkn Y3OekucraH v nocraHoBjieHusx [Ipesunenra PY
N.A. Kapumosa. Peanuzauus «3akona 06 o6pasoBanun» u « HatmonasbHoi mporpaMMbl MOArOTOBKH Ka-
JPOB>» MOJHOCTbIO U3MEHUJIA CHCTeMY 00pa30BaHMsl B HALLIEH CTPaHE U MOC/YKHJ1a OCHOBOH U151 CO3[aHHUs1
COBPEMEHHOH cHcTeMbl 00pa3oBaHusl, NPUONU3UB €€ K MexKIyHapoAHbIM cTaHaapram. Llenb nameHneHuii:
MOBBILIEHHE KauecTBa MPodeccHoHaNbHON MOANOTOBKH KOHKYPEHTOCITOCOOHBIX KAIPOB /ST Pa3/JMUHbIX
obJ1acTei MPOU3BOJCTBA U 0OPA30BAHHS.

Opranusatopbl JaHHOTO CIIELBBITYCKA XOTST BOCIOJIb30BAThCS MTPEL0CTaBIeHHOM xKypHanioM « MoJiono
YUYE€HBIH» BO3MOKHOCTbIO OMYOJHKOBATh CTaTbH MOJIOZBIX YU€HbIX KOKaHICKOro rocyaapcTBEHHOro neia-
FOrMYeCKOro MHCTUTYTA W HAJCIOTCS, YTO OMyOJMKOBAHHbIE CTATbH HAULYT OTKJIHK B MEXKyHaPOJIHOM Ha-
YYHOM COOOLIECTBE, TaK KaK 3TH CTaTbH CMOTYT MPOYMTATL HE TOJIBKO B Hallled CTpaHe, HO W 3a e€ mnpe-
aesaMmu. Mbl yBepeHbl, 4TO 3aTPOHYTbIE B ITUX CTaTbsX MPOOGJEMbl 3aHHTEPECYIOT YUEHBIX IPYTHX CTPaH U
MOCJ/1y?KaT OCHOBOH JI/I51 Peasiu3allii MeXK1yHAPOJHBIX TPOEKTOB B 06s1acTH 00pa3oBaHHS.

Hatu By3 rotoBUT yuntesieit aJist Bcell pecnyOJMKY U U3MEHEHUS1, TPOUCXOsLIME B Halllel pecnybJiuKe,
HEMoCpPeACTBEHHO KacatloTes Halllero By3a. B HacTosiliee Bpemsi, HaXO/Is1Ch Ha JIByX MECSUHbIX Kypcax MOBbl -
1eHust KBasudukaiuu B T. TallikeHTe, Mbl HMeeM BO3MOXKHOCTb O3HAKOMHUTBLCS C HOPMATUBHBIMH JIOKYM€H -
TaMM W TepeloBbIMM TeXHHUECKUMHU JIOCTHKeHUsIMU. Bo Beex nocranossenusix [IpesunenTta Yabekucrana
npocsexuBaercs 3ab6ora 06 06pa3oBaHUM, TOPAOCTh 32 MOJIOJOE MOKOJEHHE, KOTOPOe «JI0JKHO ObITb
YMHee Hac».

Mbl 2kestaeM GOJIbILIUX YCIEX0B HALIMM MOJIO/IBIM YUEHbBIM Telaroram B UX HeJIErkom Tpyze!

®dasuisa Tuasixomkaena,
NOLEHT Kadeapbl HHOCTpaHHBIX 13bIKOB KI'TIN
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MCTOPUHS

XX acp 6ownapuaa ®aproHa Boguicmaaru MabMypun-xyayaum 6ynmHuwnap
(KyKoH oKpyru muconuaa)

A6ayHasapos Jlythunno MamaHoBuY — reorpadus YKUTULW MeTOAMKACK Kadeapacyu KaTTa YKUTYBYUCK;

Kambapoga LLlonpa AckapoBHa — Tapux YKUTUW METOAMKAcK Kadefpack KaTTa YKUTYBUMCH
KokaHACKUI rocynapCTBeHHbIN Nefaroruyeckuin MUHCTUTYT

X acpuunr 20-fimsnapuna Mapka3 TamoHWiaH YTKa-

3uiran padioHsalITHpuIl aaBpuna Axmmkon Ba Kykon
OKpyIJlapua amaJjra OLIMPWJraH Yy3rapullJlapHd YMyMHH
JKUXAT/aH YPraHuil XaM y3ura XoC YpHHra sra.

Typxucron ACCP rapku6unarn KykoH okpyru Myxum axa-
MuUsiTra sra OyJraH okpyriapiaaH Oupu Gysran. TypKuCTOH
paloHNAIITHPHUII KOMUCCHICUHUHT 1923 finsnarn MabiymoT-
Jlapura kaparauzaa, Kykon okpyruHuur yerapajapunu 20-idu-
sapna Paprona obsacrununr Kykon Ba Hamauran yesinapu
LIMMOJIH - IaPKUI KHCMU Xamia CamapKaHi 06J1acTHHHHT Xy -
YKaH yesmy XyAyaJdapuaa Tysull pexxanawmtupunarad. Kefi-
vHYaMK KYKOH OKPYTHHUHT Xyayad Xy»Kanj yeamuaard bor-
ua-Hcdapa, Fynaxkannos, Kucrakys, Hos, Ywxku, ¥Ypan Ba
Yaukyau BoJsocTiapy XyLyauHu srajiarat. Kykon okpyru ye-
rapanapu ApsuéoTa yesauaan OouliaHub, y »KaHyO Ba »Ka-
Hy6u-rapéra TomoH HyHanu6 Kykon okpyru 6usman Horkos
BOJMHCHHU axkpatraH. ByHnan tauikapu, Cupnapé obnactu-
HuHr Towkent, Mupsauysn yeanunuur Cuppapé paiionuraua,
Cuppapé paitonuian »xkany6ra — TypkucroHraua uy3uJ/raH.
Okpyr xyayiu keiiuHyaauk CaMapKaHaHUHT 2KaHyOUi KUCMH
Ba byxopo Pecny6sukacu, mmmosu-tapkaa-Paprona obsa-
crunndr aprona Ba Aumkon (Hopunraua Gysran epJap)
yeanyapu Ba mmmosaa Ertucys obmactununr [Tumnek yesnu
OuJsad yerapaJsanrad [ — 131—132].

MapkasHHHT pafioHalITHpULL Oyiiya TysraH 1asJjat pe-
JKaJAWTUPULL KOMHCCUSICHHUHT MabJyMOT/IapUra Kaparamja,
Typkucron ACCP rapkubunarn KyKoH OKpyrHHHHT Xymyiu
36 MuHT KBajipaT BEpCT 6Yn0, Oy Xyaymia Kapuino GUp MJIH.
axosm Oysran. Kykon okpyru axosu sudsuru Oyinua Typ-
kpecnybavkana 1-ypunna 6y1u6, 1 k8. Beperra ypraua 28,8
KUK TyFpH Kesiran. Okpyruunr maxap axosuck 20 % Hu, Ki-
10K axosuck sca 80 % nu Taukua Kusran. Kykon okpyruua
1214 ra axonu nyHkiapu 6ysu6, 2 MUHTIAH OPTUK aX0JUCH
6ysiran nyHktaap 66 ta suu [ 1—132].Oxpyrna maxapaap 4 ta
6yn6, sHr KaTTta maxap-Kykonna 1923 #innna 50338 kuiim,
Hamanranna — 40196 knum, Xyxangaa 32805 kuum, Uy-
ctna — 8756 kuiiu smarad. laxap Tunuaaru nocénkagap
3 Ta 6ynu6, Canroma 1923 fiuaru axosd pyiixatura Kypa

1019 kuum, Cymokraga 1284 xuumm, JparomupoBona 525
KUK siarad. 1923 duirn axosiMHu pydxartra OJidiil siKyH-
napu Oyiinua Kykon okpyru axosmcuHuur 72,1% unu y3-
Gekaap, 14,9% unu toxuknap, 8,3 % HHM KOpaKHpFU3Jap
(kuprusnap), 2,2% wunu pycaap, 1,2% uHM KUIHOKJIap,
Koaran 1,3% uHH Gollka MUJJIAT Ba sJatap — SbHU KO-
pakaJrnok/ap, epau sXyauidiap Ba OollKajap TallKHJI
Kugran [2—132].

1926 itnaru MmabMypuil paiionsnaiitupuiiaa xam daproHa
Bonuiicuna 1924

Ausaruiek MKkuta okpyr — KykoH Ba AHAMMKOH OKpy-
IapH TallKKJ KUJIMHIIH.

Kyxon oxpyru rapku6ura Konnbonom pailonuian raikapu
6ytyn Kykon

yeanu; cobuk Hamanran yesnunan Osmoc, Bapauk, ITor,
Yonak, Yycr Bosoct-sapu tyauruda, Axcu-lllaxann Bosio-
cruHuHr Pesak, Yakupryka# kuuiiokjaapu; coouk Paprona
(Mapruson) yesmunan Oartnapuk, A#nBosa, Mapruion,
Yukypron, @arnzuobon, Humén, Skkatyt Bosoctiapu TYy-
Jrnya, beroBot Kuioruaau tai-Kkapu 6ytyH Kysa Bosiocty,
XoH0601 KUULIOKUIAH TalKapu OyTyH KYKOHKHIL-JIOK BO-
gocru, Jypmonua, KO3uek, Kypamakunuox Kuiiokjaapuian
Tamkapu 6ytyn Eséon Bosoctn, Koparena-Uaskan BoJio-
cTUHUHT HUE360TUP KUILIOFH KHPraH.

KykoH okpyru wumos Ba kaHy6na Kuprusucron Guia,
rap6ya Xy»aHj

OKpYyrH Gu/IaH, apKaa sca AHIHKOH OKPYTH OHJIaH yera-
pajotu 6yJraH.

OKpyrHuHT yMyMUi ep Maiiionu 964 1 KB. BepCTHU TallKUJI
kuaran [1—19].Kykon

okpyru 11 Ta pafionra 6ynunran 6ysau6, ynap bBemapuk,
Kykon, Kynati, Yyer,

bBymaiina, barnon, Puwiton, Oaruapuk, Maprusio,
®daproua, Kysa paiionnapu smu. Yoy 11 ta paiion Tapku-
ouna 242 Ta KUIJIOK COBETJIAPH TALIKUJ KUJHTaH

6yn6, ynapuunr 177 tacupa yabeknap, 22 Ttacuaa To-
JKUKJap, 6 Tacuaa Kopa-KasnokJjap, 2 Tacuia Kapruaaap, 2
TacHaa KMIMYoKJ/ap, 33 Tacuza sca apaJatl
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MHJIAT BaKWJIapu sitiaran. OKPyrHUHT MabMypHi Map-
kaazu Kykon 1axpu

OyJIraH.

1926 innna KykoH OKpyrHHHHT axosiuch 654236 kuiiu
Gyaran Ba ynapuunr 168965 tacunu (25,9 %) waxap axo-
sueit, 485271 racunu (74,1 %)

KHLLJIOK axOJIMCH TalIKWJ KuJradH. OKpyraard axosiu 3u-
JIUTH aX0J1d CHitpaK

»omnapaa 1 kB. Beperra 17,9 kuiim, KajvH »xoiapia sca
125,6 kumiraua Tyrpu

kearan. Okpyraaru 6apua axoaununr 81 % nnu yatekaap
TalIKWJ KHJITaH.

Kuiiok »xoftiapaa sca axoJHHUHT 85% WHU Y3beknap,
8,6 % unu toxkukaap, 2,3 % unu kuprusaap, 2,1 % uuu Ko-
paKaJinokJap, Mabaym OUpP 03UMIMK KUCMHHH

yca JlyJuaap Ba Kalkapusaap tauikus stras. Llaxapaapna
sca axoauHunr 68,9 %

unu y36eknap, 14,2 % wunu pycnap, 9,2 % uHu ToxUKIAD,
2.7 % VHN MaxaJsiui

SAXYAUMIIAp, KOJraH KUCMUHM 3ca 6olIKa Maija MuJiaT
BaKHJIJIAPH TALLIKHJI

Kusrad. By naspna okpyraa 4 ta waxap, | Ta maxap Tinm-
naru nocénka Ba 920 ta

axoJi NyHKT1apH (Kuwtokaap) 6ysran [1—110].

Jlekun TACCPnarn 6y mabmypuil KailTa TalIKWJ STHII
y3ok amas Kusimaau. PCOCP KIT (6) MKuunr Tamikunuii
61opocu y3ununr 1924 iun 31 suBapnaru maxkucuna Typ-
kucToH, byxopo, Xopasm pecnyGiMKaJapUHUHT MUJIAE Xy-
JyMH YerapaJlaHULIM TYFPUCHAArM MacajaHh Xam Kypuo
unkaM Ba $1. Pyngyrakka maskyp pecryO/HKasapHUHT Ma-
CbyJl XoUMJIapu OuJaH Guprajukia Oy FOSHH aMaJiia KaHaam
pyébra UuKapuil MyMKHHJIHTHHU OJIIMHAAH MyXOoKama KHJIHO
KypuuiHu Tormupan [2—282]. Bynra kapuuu ynapok T. Pu-
CKYJIOB  OOUIMMJIMIUAATH TypKUCTOH MWJIIHH KOMMYHHCT-
gapunuHr 1920 iunnapnan 6epu «Typk coer PecryGiiu-
KACU»HH TalllKWUJI 3THII XapakaTjapud MaBxyl 31u. JIeKuH

Anabuériap:

MapKasHUHI IOKOPH CHECHH paxOapusTh yuyH TypKHUCTOHHH
6y/116 1060PHIL YHU SITOHA JIaBJaT Ty3uJMack cudaTtuia nyx
KUJIUL FOSICH YCTUBOP OVJIMG KOJIIH.

TACCP jpHuua Gup Heuta ajoxuaa pecrnyO/nKajapHUHT
TALIKUJ STHIULIN

MyHocabatu O6unan 1926 innna Va6eKkucTonaa siHa Kafi-
TaJaH paloHJalLTHPHLL

yrkasunamd. 1926 imn 10 monza Y3CCP MMKnuur
4-ceccusicuna pecrybyauka

MabMypHU# TAPMOKJ/JIAPHHU KAWTa TALIKWJ STUL TYFPUCH/A

Kapop KaOy.1 kKisnuagd. [1—4]  VY36ekucran  CCPrarnu
1926 iinaru pafioHNalLITHPHLL aCOCAH COBET
XyKymMaTH — GOLIKApYB —anmnapaTHHM — axoJura  sKWHH-

JIALUTHPULL MaKcaaua

YTKASHJITaH 911, YHHHI HATIKAJNAPHTA KYpa, Y36EKUCTOH
CCPna 7 ta o6act

Ypuuna 10 ta oxpyr, 23 Ta yesn ypuuna 87 Ta paiioH, 1163
Ta KUIIJIOK COBETH

Ypuupa 1720 Ta KUIIOK COBeTJIapy TalllKWUJ  KH-
. [4—14] Xyanac, 1924 iimn oxupnaa Ypra Ocuéna
MWIIMHA-XyIyaIUd — yerapajaHull  YTKa3WIraHuIaH KeHuH,
1926 itnna Yaoexucron CCPra ssHrunan MabMypHii-XyLy/auit
parioHJaIITHPHILL YTKAa3UIHO, OOLIKAPYB TH3UMH COBET XYyKY-
MaTHHHUHT

MaHdaaTIapn Ba Makcaaura MocJaallTHpUaIu. PaiioH-
JIALITHPHULL AXOJUHUHT H2K-TUMOMH -Xy2Ka/IMK MaH(aatiapura
Kypa YyTKa3uJraHura Kapamai, yHUHT aCOCUI MaKCalu «KOoM-
Jlapaa CoBeT XOKHUMUSITHHUHT XyKMPOHJIMIMHH KydalTHpHLLITa
Kapatuiran 3ad. CoBeT XyKyMaTHHMHT YOy cuécatv Mmy-
TaKWIIMKKA HHTHAaéTran TypoH xankiapu ypracuia MUJIHHI
OVJIMHUILIHN KeNTUPUO YMKAPULIHH 3 OJIIMra MaKcajl KUJIraH
6y110, yHUpPHr acopatyaapu OyryHaa xam ceausmokia. [y
Kynsapia Mapkaszuit Ocué naBniatiapu ypracujia By:Kyjra
KeJraH TpaHcuerapaBuil napénapaan (oiaasaHuil MyaMMo-
CUHHHT WJJIM3J1apH yila jJaBpra 60pu0 TaKaJMILK Xed KUMra
cHp 3Mac.

1. Marepuassl o pationnposanuio Typkecrana. Bemyck 2. [1poekt aqmunnctpatiBHo-xo3stiictBentoro aenenus TCCP.
[Ton penakuueit [pencenarens Komuceun no paiionuposanuto J1. I1. Kpactosckoro. — T.: Man. TOC, 1924
2. V36eKHCTOHHHHHT SIHIHM TAPHXH. 2-KHTOO. Y3GEKHCTOH COBET MycTamaakaun/uri aaspuaa.-T.: «Ilapk»,2000.

3. 282-Ger YaPMJIA, 338-donn, M-34-pyiixat,690-uim
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®aproHa Boguitcuaa XX acpuunr 20-30 nunnapuaa Y36ekncronpa coper Ty3ymmura
HUCOATAH WAKUANAHTAH MUAMIA MyX0nud Kyuiapra Kaplum Kypall Ba YHUHT
oKubatnapm

Kamb6aposa LLonpa AckapoBHa, Tapux YKUTULW METOAMKACK Kadeapacy KaTTa YKUTYBYUMCH;

Catroposa Xamuna KaxpamaHoBHa, Tapux YKUTUIL METOAMKACK KadeapacK KatTa YKUTYBYUCH
KokaHACKUI rocynapCTBeHHbI Nefaroruyeckuin MUHCTUTYT

X acpHuHr paciabku Hujiapuia aB:kura Yyukkat Poccust

UMIepUsicHIard cuécuil Kypaiiap apoutuaa Typku-
CTOH YJIKacHart MUJJIMI 030JUIMK XapakaTH sHrM GOocKuyra
kyTapusu. 1917 it HosiOpyia MaxaJlini axoJIMHUHT aCOCH i
tTanabu Ba op3ycu OynraH TypKUCTOH MYXTOPUSITUHUHT
TaLIKUJI TOMUIIH MUJUTHE TaBAATYHIMKHHI IEMOKPATHK acoc/ia
6aprno 3TUIL y4yH KyHWsran uikK amaaui kagam oyamu. Typ-
KUCTOH MyXTOpHSTH XyKyMaTH KHCKa MyaJaT M4nIa Xajk
Ypracuna KaTta bTHO0P KO30HIAM. YHHHT (aosusiTH hakart
Kykonna éxyn ®aprona Boauiicuaa smac, 6anku 6ytyH Typ-
KUCTOH XaJIKJIapu TOMOHMIAH KyJia0-KyBBaTaaHau. Myxtop
XYKYMaTHUHT XaJslK ypracuaaru oGpy-3bTHOOPH Ba Hy(y3u
OO0JIbILIEBUKJIAPHH TALLBHUILTA COJMUO KYHIHU.

1918 #inn deBpanta TypKUCTOH yKacH HIIYH, COJAAT Ba
JiexkoH jenyrtatiapu CoBemyapuHuHr daBKysaomia [V-cbes-
JWHUHT Kapopd Ousan Typkucron Myxropustih KoHra 060-
TUPUJIIH. TypkuctoH MyXTOpUSATH XyKyMaTH aTuru 72 KyH
yMp Kypran Oy/aca Xxam, y 3pKceBap XaJKUMH3HH MUJIUHA My-
CTaKWJUTMK Ba UCTHKJIOJ yUyH Kypallra abat 31ad. 1918 fin-
HUHT 3pTa 6axopuaa aBeaa PaproHa BoauKCHaa, CyHrpa OyTyH
TypkucToHZa COBET pexKHMHMra KapliuM Kyposi Xapakar 6o-
uwanad. Maskyp xapakar cadura kyniad MU 3UETHIAp
KyluJarad 6yauo, yjaap akcapusit xosuiapaa Oy xapakatra ro-
SIBUH, CHECHH >KHUXATIAH paXHAMOJHK Kujrauaap. Myxonud
Ky4JIaDHUHT COBET XyKyMaTHHMHT MycCTam/JakauWjiuk cuéca-
THra KapLId KypoJiii Kypallun/ia epJii axosiu opacuiad eTHILHO
YHKKAH MWJIHE ap6obsap Ba paxbap XoaumJap xam OyJraH.
Ynap CoBeT opran/apuia Macbys JaBo3UMJapAa HILJIALLKra
Kapamail yta ofFup LIapouTaapia, rox, olKopa, rox MUHXOHA
thaosmusiT onmb Gopranyap. Dy xapakaTHUHT acy Ma3MyHUHH
Y3una udosanaran «Myxoaudat» cy3u apadua «MyxoJug» cy-
3WaH OJIMHTaH 6Yn6, Kapama-Kapliu (hukpaa 6y/araH, Kapiiu
YUKYBUH, Kaplli, MabHOJApuHy Ouipaan | 1]. Myxosndar
XapakaTh 00JbLLEBUKIAPHUHT COBET PEKUMH Ba 3yPaBOHJIMK
cuécaTura Kapliu xapakaT cudartuia lakiaHraH.

CoBeT XOKUMHUATH TypKHCTOH MyXTOPHSAITH arnapu/raHiaH
KEeHHH PYXOHHIJIAP B MUJLINH IEMOKPATHK 3HEIHIapra KapLiu
Teppop o6 Gopau. Myxosudataara razetanap, MUJUHEH CH-
€CHil TALIKUJIOT/Iap LWOLWMJIMHY EMUJIIH, AMHUI TallKUJI0TIap-
HUHT MOJI-MYyJIKM, Bakd epjapu mycopapa KaJaunad. Junuit
ap6obsap Ba IMHUI MyaccacasapHUHT XU3MaTYuaapu alocus
KAMOKKA OJIMHHO, KYITH KATAFOH 0MUIa TOPTHJJIH. YJIKajaru
COBEeT XOKMMHSITHHUHI Oapya TU3MMJIApU MapkasiaH 1000-
pwiraH XoaumJap ToMoHunaH Gouikapuaud. TypkuctoH Pe-
cnybankacu Xagk Komuccapnapn CoBern Mapkas KypcaTma-
JIADUHU cy3cu3 6aykapyBuH J1acTép sau [2].

Suénuaap 3pKUH WKOAME  (DAOJIUATHHHU UeKJALIHUHT
OyHaail ycysu MyxoJnd Kyuaap KapUIMJUIHHH KydadTHPIIH.
Hasnar wpopanapuna daoatuar ojau6 GopaéTraH Maxasiui
Kajip/1ap SILMPHH TypyXxJapra GupJaiia Golulaaunap. Yaoe-
KUCTOHHUHT TypJI Xyjayaiapuaa Oyirann kabu daproHa Bo-
JMACHIA XaM aHa LIyHAal SIUPUH TypyxJaap Gaosusar oo
6opran. By rypyxnap «ram»Jqap (HaB6aTMa-HaBOaT MEXMOH-
JIOPYHJIMK YIOLUTHPULL) TAWIKWIa0, ramjapia MHIMH Y3-
JIMKHUM aHIall FosiIapH, U1y FOSIApHH Taprud KUJMLI yCyd-
Jlapu, KeJrycH pexkajap Myxokama KujuHran [3]. « Musuit
HUCTUKJI01» TalKuioTHHUHT Hamaunran, Koconcoit, Auau:KoH
oyanmaapu, 1925 finnna Tauikusa tonran «Temyp» Typyxu,
1929 #innna Tamkua Torran «botupranuuiap» aHa myHaai
TawkuaoTIapaad s3ad  [4]. TalukuioT ab3oJapHHUHT siIrOHA
MaKcaau Y3GeKHCTOHIA MWJIHI MyCTAaKW/ JaBJaT Ty3WII
oyauran. Ammo 1930 iun 30 sinBapaa HaBGaTnaru rarra
furuirad « botupranuuiap» KaMoOKKa OJIMHTaH.

Typkucronna «napTusi cadiapuHi  couyaln KUXaTaaH
&1, cykuaubO KupuO oJsraH Ba Oy3yK 3JeMeHTJapjaH To-
3ajaur»  [5] OGaxoHacH OWJiaH XaM KyMrvHa BaTaHJIOLILIA-
PHUMH3 TYpJIH Kab3oJapra TopTuauiap. bupuuuu napbatna
Typxucronaaru MUUIMH MyXoaudaT BaKUlapi Tosajail CH-
écatn KypOoHura aisanaunap. MuHmia6 BaTaHmapBapJap
«bocmaun», «bocmauuapra épaam OepraH» JeraH Tamra
6unan GagHoMm KusuHrad. Tosagaiun GollusiaHMacaaH OJIHH
Typxucron komnaprusicunarn maskyn 42041 abv3o Ba 7565
napTHst ab30JIMIUra HOM30/J1aH, To3aanl kapaéuuna 10216
Hadapu, sbiu 20 dousn naprus capuaan yuupuiran, 3229
Hadapu (7 ¢ousn) napTusi ab3oJMrHra HOM3OJJIMKKA YT-
Kasuiran sHa 1755 kuumm (4 cousu) y3 uxruépu OGunan
naptus cacdugan Yukuira Maxoyp kuaunran [6]. Texumn-
pyBaH yTHLIIAH OOWI TOpTraHJaap TYFpPUIAH-TYFPH MapTHs
cadunan ynkapuiarad. [7] Myxosd rypyxJaapHUHT KyJIra oJid-
HULLKY NapTHs ab30J1apUra HLIOHYCH3INK OUlaH KapallHH Ky-
YaUTUPIH, TEKIIMPYBJIAPHH KecKUHaATUpau. [laptus uum-
Jlaryd «To3aJIoBJap» HUHT KypOoHaapu aiHukca 1930 finnnan
KEHHMH KeCKHH OPTHO KeT/IH.

Ymymuil xucooaa Kykon waxpuuan xamu 2427 Kuiu Tek-
mMpyBaad yrran. Texkmupuiran 1853 Ta abaonaH anessiiu-
sraya NapTusaal YYupuirai, HOM3OMJIMKKA YTKasWjiraH Ba
xalpuxoxjiap OunaH Kyuwub xucobsaraHaa 755ta KoMMYy-
HUCT TEKILMPYB/IaH yTMaraH Gynu0, yJapHUHT MUKJIOPH TeK-
HIMPYBJAH YTraH KOMMYHHCTJIAD MHKJIOPHra COJIMIITHPTaH/IA
40 % nu Tawkua kunaa. [aptusaan anoxuna yuupuarasiap
sca 551 TaHM TawKua 3THO, TEKIIMPYBIAH YTraHgap MHKIO-
pura nuc6atan 29,7 Y%uu Talkua Kuarat [8].
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Anabuériap:

1. V36K THIMHUHT H30X/IH ayratu. 1-xumn. — T.: 1981, 485-6er.

2. Va6ekucrona Pecny6snkacu Mapkasu#i laBnat apxusH, (S73P MJIA), 17-doun, 1-pyiixar, 704-uw, 40-Bapax.

3. VYoaiaynnaes Y. K. Va6exucromiaa 20-30-inmnapaa MycraGu Ty3yMra Kapiin MUJLIHI Myxoiudatxapakari. (Ma-
xanani suénuinap mucosunaa ). Asropedepar. Touikent,2004 it., 15-6er.

4. Vwa xoii, 18-19-6etnap.

5. Y36eKHCTOH KOMMYHHCTHK NapTHSCH TapUXHHUHT ouepkiapu. — T.: Yaoexucron, 1964. — 227 6.
6. Xowmmon C. Y36ekucronaa naprusi caduiapuun «roganai» tapuxuaan.//CamJ1y Wimuil Tarkukomiap xabapHo-

macu. — Camapkang, 2010. — Ne 2. — c. 36—41.
7. TITADBD. 110-donn, 2-pyiixar, 40-uu1,2-Bapak.
8. TIIA®DBB. 178-conn, 1-pyiixat, 522-um1,20-Bapak

KYKoH xoHnurnHuur caspo anokanapu (Lapkuit TypknctoH muconnpa)

Temuposa Mauxypa MyxamMmagamMMHOBHA, YKUTYBUUCH
KYKOH XOHNMrMHUHT caao anokanapy (LLapkuit TypkuctoH muconuaa)

MyCTaKI/IJIJ]I/IK 6u3ra xaéTUMHU3HUHT Xap OUp KabXxacuaa
KYMaaH-Kyn UMKOHUATIapHU Xaas stMokaa. lynnai
UMKOHUSITIapiaH OMpH Y3JIUTUMH3HU aHIIalIMMKU3a acOCHi
Me30H OYnHO XU3MaT KUJIYBUH V3 TAPUXUMHU3HH THKJALI MM-
kouusituaup. [1pesupent M. A. KapumoB tabkupiaranuyex,
«bu3 y3 TapUXUMHU3HU XOJHUCOHA Ba XaKKOHUH 6axosab, Mab-
HABMH MEPOCHMHU3HH OOUMTHIL Ba PUBOKJIAHTHPHULITA Y3 XHC-
CAMHU3HH KYLIHIIUMU3, 111y acoc1a OyTYHTH XKaXOH HIM-y paHu
Ba MaJlaHMATHHUHT IOKCAK UYKKHJIApUHK 3rajuiaipiek 6yioK
Bazudara Xap TOMOHJaMa MyHOCHO Ba KOAMP OV/JIHULIMMH3
napkop» [1]. Y30ek naBaaTauuri Tapuxpa 3 ypHura sra
6ysran KyKoH XOHJIMIM Tapuxura ouj OUp KaTtop macaJajap
Y3UHUHT TYJIHK €UMMHHHU TONMOK/Ia. KYKOH XOHJIMIHHUHT XO-
pHXKUE AaBaatiap OWsaH y3apo CHECHH, CaBlO IUIJIOMATHK
aJloKaJapuHn y30€K MaBJATUMIMIH TapuXd TaMOHHJIapH
HYKTau Ha3apulaH YyKyp TaJKHK KHJHII OYTYHI'H KYHHHHT
nonzapb Macasanapuaan OMpu aeiuil MyMKaH. KykoH xoH-
quru 6unan apkuii TypkucTon ypracuaaru caBuo-coTHK My -
Hocabatapy pUBOXKHUAA MKKaJa Xy/y/l CaBlorapiapu MyXUM
poJib yilHaranaap. ¥aap ysapo anoxanap »kapaéuuaa anupu-
OOoLIJIaHAINTaH aCOCHE MOJIJIap Ba YJAPHUHT XyCyCHATJIAPH,
MKHP-UYUKHPJIAPH XaMJla CaB/l0/laTH HapXxJap/iaH J0UMO TYJIHK
Xabapuop Oyuraniap. Y3 haoJusitiapuay TYFpH Ay/ra KyiuL
VUyH yJap UKKM MaMmJakaTiaard cuécuil »xkapaéusap, Tabuuid,
WKTUMOUH - UKTUCOAMH LIapOUTIapH XaKuia MabJayMoTaapra
sra O6yaransap. by mabaymotnap acocuia MKKM Xyayad ypra-
CHJIary CaBIOHUHT LIAPTJIApH Ba KOWJIAJapy UlIab UNKUJITaH,
Oy Xakla «pucoJsanap» é3uirad. by pucosanapna casporap
11apHaTt XyKMH acocujia capjlo KWJIHO, XapUIOpHH aJjjgamac-
JIUTH, MOJITApHU COTaéTraHfaa yJapHUHT anOuHU ailTub co-
THIIM 1IApT XUCOOJaHTaH. YJIapHUHT (haosusTHIA BOPH-
CHIJIMK MyXUM YpuH TyTran. Capjorap caBIo cOXachaa HOM
KOJIIMpraH OTACHHUHT UCMH OWJiaH y €K1 Oy Xyyia haosiusT
05116 60pUO, YHUHT MALLIXYPJIUTHUHH Y3UIaH KEIHUHTH aBJIoJL1ap
yUuyH cakJ/1a0 KoJaulura xapakat Kuirat. XIX acp ypranapuna,

Poccusi umnepuscununr Kaukapuaru xoneynu H.®. [le-
TPOBCKUHHUHT E3UIIHYA, «aHIMKOHJIUK»J1ap Ba KalIKapJu-
KJIAPHUHT oTa — Oo000J1apu KaHJlai caBo KUiaraH oyscagap,
XO03MpJa YJIapHUHT aBJIOJIAPH XaM LLUYHIal CaBlO KHJUILIA/IM.
YaapHU caBlo MLJIAPUAATH YMYMHHAJIMK OUpJaliTuprad, Oy
Y3apo XxaMUKPJMKKa, SiroHa caBJlo xKamoacH 6Ysinb makJia-
HULIMra 0Ju6 Kesran» [2]. Bynpait rtaptu6-kounanap Poccus
Ba XUTOH MUMIEPUSICUHUHT CABJIO JOMPAJapUHUHT XaM HUMJIa
KykoH caBnorapiapy 06pyHHUHT OLLMLINTA XU3MAT KHJITaH.
[Tapku# Typkucron KykoH caBrocuia eTakunanK KuJrad
Ba KaTTa MoJI-MYJIKKa sra 6y/aran OyHaaid caBaorapJsap »xKyM-
Jacura uiyHuHraek, TypdoH 1maxpuua ousacu OuiaH uc-
TUKOMAT KWJTaH agioH Ba MaToJiap CaBloCH OWJIAH ILYFYJ-
Janran Mapruiionank Llapucd6oi Yeraboes, [3] yrTus Gel
finnnan 6epu Kaikapna simnaran Ba Ertucysna pyc mosiapu
6unan capno Kuaran Kouup bepiues [4], 19 itwn naBomuna
Kauikappna sitnaran Jlamun6o# xyka Kuunk Xikaes, fosu6oii
Xoaop Yrau KaGuaapHU KUPUTHIL MyMKdH. Yaap Kaiukap,
Xyron, Epkenn, Okcysaa uiia6 yuKapuiran TypJan MoJLiap
OuJIaH XOHJIMK 1lIaxapJapuHd TabMUHIAO TypraHjaap. Kym-
nanan, ynap Kauikapnan Kykon xonsurura typJu unak ras-
JamaJjap, Kymyul THa oJu6 Keauo cotrangap. KyKoHaMk
CaBlOrapJapHUHI MOJUIAPH KYIT XOJ1apaa MaHxKypJaap XyKy-
MaTH TOMOHHUAH TOPTHO OJIMHIAH X0J1ap alpUM apXuB Xy»K-
JKaT/lapuia ake STTUPWIraH. YjnapiaH OMpH KYKOHJIHK CaB-
norap Myxamman Cosux6o# Gysca, yHuHr 1877 #insu 32 Tta
omiap, sllaK, Tysra opTwraH »xamu, 2820 pyOJIHK TepH,
Marto Ba pyc MOJIJIapH TOPTHO oJiHraH [H]. MaprusioHIHK
mysio Mynnomooinan Kaukapaa 13 ta katra Kymyun émoy,
3000 Ta kaikap Tanra, 8 Ta ot, 12 ta XuTOH Y0¥ WAMLIIADH,
8 Ta runam, 4 ta kypna, 40 6ynak Kaukap Mmatocu, 125 6ynak
anpac, 10 6ysax pyc uutu TopTu6 osinuran [6]. 1877 iiunraua
Kaukapna casno kusran [Tupmyxamman ABases xuToisiap Ta-
JKOBY3HJIaH KouMO ketaérranuaa, CapMoOH KHILJIOFH SIKHHUA
XUTOWJIAp TOMOHMJAH Kyjra ojJiiHuO, yHra teruiuid 12 Ta
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OT I0KJIaHTaH UTaK MaTosiap, KHTrH3 Ba GOIIKa KaMH 352 MUHT
THJJIA MUKIOPHIATH MOJUIAPH 3YPJIMK TOPTHO oJiMHraH [7].

Kawkapsnk capgorapaap xam Ypra Ocué XOHIMKJIapH
6unan lapkuit Typkucron ypracuaaru capnoja KatHaimo,
JIOUMHE paBHIIA XOHJHUK Xyayauaa suad ¢paosust oauo
6opransnap. Kykon xounauruaa acupiaukpa Oyjran pyc 30-
6utn H. CeeprioB TorkenTna paxar MaxaJuiuii caBaorapJaap
smac, OyXopoJiMKJap Ba KallKapJHKJaap capjaorapsaap xam
thaosusiT 0s16 Goprau 1e6 é3ran [8].

[OKopunaru MmabjayMoTaapaH KyHuaarnua xyJaoca KUJnii
MyMKHH:

— Manxypaap xykymatu Lapxuil Typkucronnu 6ocuo
oJirad, VJIKaHW TalKK TabCHPHH TYXTAaTHLI YUyH MaxaJJaui
yiiryp caBiorapiapununr Ypra Ocué skymianad Kykon XoH-
JIMTHJIA CABJI0 ULLJIAPHHH OJIHO OOPHILIHH TabKHUKJIATaH.

— Oxkubatna Kykon capnorapnapura lapkuii Typkucron
6030pJaapuaa capio Kuauiira pyxcat 6eprad, yaap [apkui
Typkucronra kupu6 kenu6 ynkaga capuo (aosusiTaapuHi
KEeHTalTHpraH.

— Xurol Maxcysiotapu GyJiraH Yok, Urak, paBou, KyMylil
émbysiap xamia Maxajauid MaToJlapHU XUTOM Ba YHFYp caBlo-
rapapuaan cotn6 oau6 Ypra Ocué XOHIMKIAPH, KUPFU3 Ba
Ko3okap, Poceus, Adrouucron, Skun Ba Ypra Illapk mam-
JlakaTapura oiu6 60pub COTHIIIAH KaTTa (oiia KHjraHaap.
[Hapxuit TypkucToHaaru caBnoHu y3 KyJaapuaa tynaad, Mo-
HarnoJIalTHPraHaap.

— Kykon canorapsapunu [lapkuil TypKUCTOHHUHT SHT
MyXHUM LIaxapJapuaa TYIIaHraH XaMaa MaxajJiid Ba XUTOH

Anabuérnap:

N —

XYKYMar oJIiu/1a XyKyKHH KHXaTIAaH XUMOSITIAHHILN yUyH yJap
Y3/1apUHUHT yiolIMaJlapuHK Ty3a Oouliaransiap. By epra xoH-
JMKJIAH JeXKOHJIAp, XyHapMaHaiap xam keiub, y3 (aosusr-
Japu OGuJIaH LIyFy/IaHranaap. Yaap y3 mamsakatiapuaard
JIEXKOHUMJIMK ~ MaJaHUsITH, XyHapMaHIUMJIUK aHbaHajlapu
ousan 1lapkuil TypKUCTOH HKTHCOAMH XaéTHHHHI Oy coxa-
JIApUHK OOHMTraHJap Ba VY3/Japu XaM ILIAPKHH TYpPKHUCTOH-
JIMKJIAPHUHT UKTHCOIMH Xa€T Oopacuiard TyKJIapHHH y3-
JalTupu6 6oprasaap.

— lapkuii  Typkucrongarn KykoH XoHJIHUTH QyKapo-
Jnapu Oysran caBaorap, 1eXKOH Ba XyHapMaHjlapHu Ha3opat
Kuanul yayH KyKoH XoHM TOMOHWAAH TaWMHJAHAAWTaH OK-
COKOJIJIUK — XYJIOH/10 TH3UMHU GapTio STUJTaH. X I X
ACPHHUHT ypTasapura Kejaud, UKKU YJIKa YpTacuaard capioja
ACOCHI MOJUIAPHU XUTOH Ba pyC MOJUIAPUHHU TALLKWJ ITaMH.
Awmmo Kykon xonmuru 6uian [lapkuit Typkucron ypracuparu
caB/lofla MaxaJuIii MoJlIIap Xam KynJia0 yuparat.

XyJsioca ypHuaa LIyHW alTHII MYMKMHKH MaHOazapia
KyKoH XOHJIMMMHMHT KYIIHH MamJakataap O6uaaH osub
6opraH CcHECHIl Xamja HKTHCOIMH aJjioKajapura Ooujl Mab-
JIYMOTJIAPHUHT Oab3usapud GeBOoCHTa MyaslJH(JIapHUHT Y3H
ryBox OynraH Bokeasap acocuia ésunran. lynunruek, man-
6anapparu Kykon xonsurununr Xutoit xamaa Ilapxuit Typ-
KHCTOH OWJIaH 016 6opraH CHEcHil, MKTUCOIUH ajloKalapura
OMJI MabJIYMOT/Iap HIMHH TaKHKOTJIAp IOMPACUTra TOPTHJITaH.
JIeKHH XOHJIHKHUHT YCMOHUI/IAP faB/iaTH, XMHAMCTOH XaM/a
Adronucron 6uian ou6 GopraH y3apo ajoKanapu erapiiu
Jlapaxkajia ypraHuiMaraH.

Kapumos M. A. IOkcak mabHaBusiT — eHrunmac kyd. — Toikent, MabHagusit. 2008, b. 52.
COH0pHHUK TeorpaUuecKX, TOMorpapuueckux U CTaTHCTHUECKHX MaTeprasoB no Asuu. [lerpoekuit H. OTtuér umme-

patopckoro Poccuu. Koncynerso B Kamrap. Bemn. XXII. CI16., 1886, — c. 134—135.

Y3P MIIA VI-19, 1-donn, 1964-uu, 71a-Bapax
VP MJIA U-19, 1-donn, 1964 -ui, 33a-Bapax.
VsP MJIA U-19, 1-cbounn, 1964-uu1, 376-Bapax.
V3P MIIA U119, 1-douz, 1964-uw, 44a-6-sapax.

® N oo w

V3P MJIA, ®oun U-1. 1-pyiixar, 1967 -iiurma sxui. 38—71 Bapakaap.

CesepuoB H. Mecsu nnena y Kokaumies. CI16., 1866, — c. 84—85.
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[NICUXO0JO0TI'UM,

MNEJATOIMKA

BocnutaHue AYXOBHOCTU Y CTApPLUEKJIaCCHUKOB 4epe3 YPOKU nutepatypbl
UHTErpupoBaHHOrO TUNa

AnumcaunpoBa Caiépa AMUAbeEBHA, KAHAMAAT NefarorMYeckux HayK, CTapluii npenogaBaTens
KokaHAckuit rocyfapcTBeHHbIN nefarorunyeckuit UHCTUTyT (Y3bekucraH)

J’ImepaTypa KaK MCKYCCTBO MOCTpPOEHa Ha JiMaJiore, B 0C-
HOBE KOTOPOTo pa3Hble TOUKH 3PeHHst Ha OJIMH MpPEe/IMET.
[TosioXKUTENILHON OLEHKHU 3ac/y»KMBAeT YdUuTesb, €CJid OH
MPOBOJIUT UHTEPUPOBAHHDBIE YPOKH C UCKYCCTBOM, UCTOpPUEH,
MY3bIKOH. DTO JIa€T BO3MOXKHOCTb PACUIMPUTL KPYro3op yua-
IMXCS, pacCMaTpPUBATh TH MPEAMEThI He KaK CTosIlIe 0c00-
HSIKOM, a KaK eIMHOe KYJIbTYpPHOE SIBJIEHHUE.

Bhiiesienne HpaBCTBEHHBIX WEH Kypca JIMTEpaTyphl,
UX [POC/IeXKUBAHUE OT MPOU3BEJEHHS K TIPOU3BEJIEHUIO, BO3-
Oy:xaeHue  HeoOXOMUMbIX
BKJIIOUEHHE YUalllUXCsl B aKTMBHOE pelleHHe HPABCTBEHHbIX
npo6JieM, HaXOXKAeHHe JMIHOCTHOTO CMbIC/]a MPOU3BEIEHHS,
obpallleHde BHMMaHH$l HA HPABCTBEHHO-3THUUYECKHH wHjeal,
BO3JIEHICTBUE Ha UYBCTBO CTbJa, COBECTH, CIPaBEJIUBOCTH,
JOOBH, 3CTeTHUECKOe YyBCTBO oOecreynBaeT crapiiekJacc-
HUKA METOJlaMU CaMOBOCIHTAHUSI, KOTOpble CIOCOGCTBYIOT
JIlyXOBHOMY CaMOCOBEpPIIEHCTBOBAHHIO €0 JIMUHOCTH.

HpaBcTBEeHHOCTL KOPEHUTCS1 B CaMOH MPUPOJE ueslo-
Beka. OHa jaHa HAM NPH poxKJIeHNH. Ee 0CHOBBI 3a/107KEHbBI
B HauieM cyulectBe. M3 Bcex yueOHBIX JUCHHMMJIMH MO-Ha-
CTOSILIEMY BOCIHUTBHIBAIOLIUMU SIBJISIOTCS YPOKH HMCKYCCTBA,
TO €CTb OHUM PA3BMBAIOT He TOJBLKO Pas3ym, HO U 00J1aropaku-
BaloT uyBcTBa. CBSA3b My3bIKH M JIMTEPATYPbl HE TOJBLKO 000-
rauiaioT U My3bIKy, U JIUTEpPATypy, HO AaeT HauboJiee MoJHoe
npeicTaBjaeHue 0 KU3HH. Mysblka NPUAAET CTHXaM 0COOYIO
CWJly, HAaNpUMep, KUBOe OlllyllleHHe OypaHa, Bblord, Oyliy-
Iollel CTHXMH, CJOBHO Mbl CaMM MPOOUBAEMCsi CKBO3b 3TY
CTUXHIO.

Heobxonumo Tak:ke OTMETHTb, YTO MOJPOCTKOBBIH BO3-
pacT XxapaKTepu3yercsi MaJoCcoCTPaaaTeIbHOCThIO, STOU3MOM,
4epCTBOCTbIO, PABHOJYIIHEM KO MHOTHM BaXKHBIM, 3HAUMMbIM
JUIST B3POCJILIX TpeAMeTaM: B CHJIy STOLEHTPUYHOCTH CO-
3HAHUsI U UYBCTB MOJPOCTKOB, KAK MPABUJIO, HE BOJIHYIOT MPO-
6sieMbl O0JIC3HH, HECUACTbS, CTPANlAHUH, €C/Id ITH POBJIEMbI
MX HETMOCPE/ICTBEHHO He KacaloTcsl.

Bce ckazanHoe Mo3BoJIsIET ¢JieNaTh BBIBOA O TOM, YTO 0CO-
GEHHOCTH TOJPOCTKOBOTO Bo3pacra TpeGyloT oOueHb KOH-
KPETHOTO BOCTHTATeIbHOTO Mojxo/ia. [lo3uiust BocruraTesi
JIOJPKHA HCXOJIUTh U3 CJIELYIOLIETO!

[NCHUXOJIOTHYECKHX COCTOHH[/HU/I,

— B TOJPOCTKOBOM BO3pacTe ydallliecsi HHTEHCHBHO M3-
MEHSIIOTCSl B IyXOBHOM M (DU3MYECKOM IlJ1aHaX, MpHYEM 3TH
U3MEeHEHHsI IPOUCXOIAT KpakiHe HepaBHOMEPHO;

— MPOUCXOJALLIME B MOAPOCTKOBOM BO3pPACTE H3MEHEHHS
He JIal0T OCHOBAHUS MPEIbABAATH K MOAPOCTKAM Te XKe Tpe-
60oBaHMsI, KaK K B3POCJIbIM JIIO/IM, HO TPeGYIOT HHOTO MO/IX0/1a
K HUM, HEXKEJTH K MJIaJIILIUM [IKOJIbHUKAM.

McTuHHOE Ha3HayeHWe rnejarora — JyXOBHOE TBOpPEHHE
1 pasBUTHE Yes0BeKa, MPHOOLLEHHE K yXOBHBIM LEHHOCTSIM,
thopMHpOBaHHE JIyXOBHOCTH.

JI71s1 MOBbIIIEHUS BbISIBJIEHHOTO YPOBHSI JIyXOBHOH KYyJIb-
Typbl CTaplIEK/JaCCHUKOB TMpeaaraeTcsi MpPOBECTH HHTe-
rpUpPOBAHHbIE YPOKH JIUTEPATypbl, KOTOpble, TO HalleMy
MHEHHIO, MOTYT CTaTb 3aJI0rOM YCHELIHOro 3aKpernJieHus J10-
CTUIHYTOIO YPOBHS1 U JIaTh TOJUYOK K CTPEMJICHHIO MOAHATHCS
Bbillle. Tem HoJiee uTo B M3yuyaeMOH KJaCCHUECKOW JUTepa-
Type CTapUINX KJIACCOB €CTb MHOXKECTBO TEM, TJIeé MOXKHO T0-
BOPUTb O TIpoGsieMax HPABCTBEHHOTO COBEPIIEHCTBOBAHHUSI.
DTo U Takue Mpou3dBeeHusi, Kak: «[epoil Hallero BpeMeHu»
M.10. Jlepmonrosa, «MeptBbie ayin» H.B. Toross, «JIBo-
psiickoe rHe3n0» U «Orupl u getu» WM. C. Typrenesa, «IIpe-
cryruienue W Hakasanue» @. M. JlocroeBckoro, «Boiina
u mup» JI. H. Tosicroro, «Monblu», «Crenb» A.T1. Yexosa.

Hanpumep, Ha ypokax mno M3ydeHHIO poMaHa-3Momneu
«Boiina u mup» JIbBa Hukosaesnua Toscroro, Heo6xoaumo
rOBOPUTL 0 GOraToOM M CJI0:KHOM JlyXOBHOM MHp€ repoeB po-
MaHa, O TNpeKpacHbIX »KeHCKUX oOpasax — Hatawmn Po-
ctoBoil, Mapbu bBoJsikoHCKO#, 06 UX MUPOOLLYLIEHHH, O Ma-
TPHOTH3ME W O HPABCTBEHHBLIX TMOUCKAX T'epoeB poMaHa
(I'Tbepa besyxoa n Annpest bosikoHckoro). A ecsiu npu u3-
YYeHHH TaKOTO CJIOXKHOTO /ISl BOCMIPUSATHSI POMaHa MCIOJIb-
30BaTh MEXKIPEAMETHbIE CBSA3H C POAHON JuTepaTypoi (y3-
GEKCKOM ), UCTOPUEH, MY3bIKOH, TO: BO-TI€PBLIX, YPOKH GYIyT
HACBHILIEHHbIMM M HHTEPECHBIMH; BO-BTOPbIX, YydallHecs
YBUIAT W TIPOUYBCTBYIOT HACTOSLIEE MCKYCCTBO, Belb jylia
MOJIPOCTKA TOHKA, HO OY€Hb 3JAaCTHYHA, MO3TOMY BaXKHO
yYMeJIO coueTaTh pasJjMiHble METO/Ibl U CPEACTBA /sl BOCIH-
TaHUsl JIyXOBHOCTH W Pa3BUTHsI HPABCTBEHHOH cepbl cTap-
LIEKJIACCHUKOB.
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Taknum o6pasom, MOABOJIS HTOT BbILLIECKA3aHHOMY, XOUETCsl
OTMETHUTb, YTO HATHOCTHKA YPOBHS JlyXOBHO-HPABCTBEHHOIO
BOCIHTAHUS CTAPLIEKJACCHUKOB HEoOXoauMa Ui H3ydeHHs
COCTOSIHUST WX JIyXOBHOTO Pa3BUTHSI Ha HACTOSILIMA MOMEHT,
a TakkKe ee pe3yJsbTaThbl I103BOJAIOT clelaTh 6ojiee 00beK-
TUBHbBIH TMOJIXOJL K BOCTIUTAHHIO €llle HEI0CTaTOuHO CHOpPMH-
POBAHHBIX KA4€CTB.

JIast TIOBbILLIEHUsT JlyXOBHO-HPABCTBEHHOH cdepbl peKo-
MEHJIyeTCsl B CeMbe MPOBOJUThL OoJiblile Gecell, 3aTparupa-

Jlutepatypa:

IOILIMX TeMbI IyXOBHBIX LIEHHOCTEH, BOCITUTAHHE U TOBE/IeHHE
B MaxaJjijie U T.J1. A B LIKOJIe PeKOMEH/YeTCsl IPOBOAUTL MH-
TerpUpoOBaHHbIE YPOKH JIUTEPATYpbl, TaK KaK HMEHHO WH-
Terpauysl SIBJsieTCsl CPeACTBOM MHTEHCH(UKALHUH ypoKa.
Mbl CKJIOHHBI paccMaTpuBaTh HHTErpaLUIo M KaK [1CHX0JI0-
ro-KOPPEKLUHMOHHbIN MPUHLHMI, CYyTh KOTOPOrO COCTOUT B pas-
BUTHU M COJIEPIKATEJILHOM HAMOJHEHHH 3MOILMOHAJBHO-YYB-
CTBEHHOH M MHTEJIEKTYaIbHOH chep MoapocTKa.

1. Tlenaroruka rnemaroruyeckue T€OPUH, CHCTEMbI, TEXHOJIOTHH. YUeOHUK JJIsi CTY/IEHTOB BBICIIUX M CPEIHUX Me yueb 3a-
Benennii// C.A. CwmuphoB, V. B. Kotosa, P.I. [usivos u jap. [Tox pen. C.A. CmupHoa — M., Man. uentp «Aka-

nemust», 2000 — 512 c.

2. Tlopmnacwiit, VI.T1. ITenaroruka. HoBbiit kype. — B nByx kHurax. Kuura 1. O61ue 0CHOBbI NPOLECCOB 00yUEHUS. —

M.: Bnanoc, 2003. — 574 c.

3. Ilenaroruka: YueGHUK /7l MeAaroruiecknx yueGHbIX zasenenuit./Tlox pen. I1. M. I'unxacucroro. [lenarornueckoe 06-

niectBo Poccun. — M., 2002. — 604 c.

AupaKTUK YUMHNAP TaxJaUIU

NcamutamnHos Copunk CobmpoBuny — «YMymuii nefaroruka Ba NCUxoorusy» katbenpacu YKUTYBUUCH;
Haxmupauuos ®axpupaus 06ugosuy — «MHdbopmaTuka» kadenpa YKUTyBYMCH
KOKaHﬂCKMVI rOCyﬂ,apCTBeHHbIVI negarormyeckun UHCTUTYT

Ma"bﬂyMKl/l, OyI'yHTH KyHJIA VKHTHII >KapaéHuua YKyB-
YUJIAap MYCTAKHJIIUTH WXKOJAKOPJHUIHHH TabMHHJALITA
XU3MaT KHJyBUM HHTepdaos ycynapiaan oinanaHuimMoKia.
Tabaum kapaénupa sixuid camapa OepaéTraH aHa UIyHIAU
yeyJunapaan OUpH KU3UKAPJIH AUIAKTHK YHHHIAPIUP.

Jlunaktuk yinuaap HadaxkaT YKUTHIIHUHT amMa/uil ityHa-
JIMILIK Ky4yanuinra, 6ajki YKyBUH Ba TajabajapHUHT Aapc
JKapaéHuaa YajaalwTupaéTraH Hasapui OUJIHMJIAPUHU MY-
CTaKKamJlaHULIMra oJu0 Keaaad. TabKumiaul KOU3KH, J1-
JIAKTHK YHHHJIApHU TalUKWJ THLIJAAH OJIMH Oy »KapaéHra
nyxTa Tadéprapauk Kypulid Jjo3uM. bynpa acocu#t ob-
THOOP MaLLFYJ0T »KapaéHuaa KyJlaHuIaiural AWIaKTHK
YiMHIapAaH MaB3yra MOCJApHHM TaHJall, MaLIFyJOTHUHT
Kafcu OOCKMYMAA YJAapHU amaJjira OLIMPHUJIUILIHHK Oedi-
rujail, YAMHHUHE WApTUHU YKYBYM Ba Tajabajapra aHuk
TYUIYHTUPHIL KaOusiapra Kapatusiaad. [apuu, nntepdaod
YiuHIap AHIM OW/MMJIAPHU 4yyKyp Oepmacana, AapCHUHT
KH3UKapan OYJIUIIMHU TabMUHJAAUAM. JIMaakTUK YHUHIAP
Y3UHUHT TalUKWJ STHJIMLI LIAKJJIapura Kypa: HHAHBUILyaJ
(sKKa), rypyx/au (KHUMK Ba KaTTa rypyxJap) Ba simnu (6yTyH
CUH( YKyBUHJIApH MIITUPOKUAA) Tapauaa O6ysanu. [lenaror
XOJMMJIaPHH TabJUM KapaéHWJIaru Hasapuil OWJHMJapHH
SHa/la PUBOXKJIAHTUPHLI, YJapla MyCcTakuJIpUKpJIaLl, Myam-
Mora WxKOAMH €HI0WHULI JIa€KATIAPUHH PUBOXKJIAHTUPULLA
JUIAKTHK YAHHJIapAaH YHyMJH (offaJaHull HKOOMH ca-
Mapa Oepaid. KyWuaa AMAAKTUK YHUHJIapAaH HaMyHaJsap
KEJTHPHJIAIH.

«X031p KaBoOJIUK» YIUHHU

Y6y yiuHaa YKATYBYM VHUH MINTHPOKYMCHHHHT TIefia-
rOTUK OMJIMM, TyLIYHYaJapUHU Kail Japaxana y3aamTupuo
OJITAHJIMTHHM CHHAG Kypaiy. YIMHHUHT LapTHra Kypa, 60-
1LIJTOBYUM TOMOHH/IAH aUTHJ/ITaH Mearornk HH0paHUHT akKCHHH
YKyBuM €kn Tanaba TOMOHWAAH aWTHJIMLIN 3apyp. Vit xa-
paéHuna yKyBYM €M Tajaba TOMOHMJAH aUTH/TaH TYFpPH Ba
HOTVFpHU 2KaBoOJiap xucobra osub Gopuiaand Xxamaa pedTHHT
TU3UMH LIKasacku acocuia 6axonad 6opuam.

Hamyna. Viinumasaycn: «KoMHJIHHCOHraxocBaxoc6yi-
maraHcudariap».

BowoBun: Tanaba  Kucmonuii GapkamosMK, aKJ-
JIMJIMK, JTOHOJUK 3aU(IIUK, aKJICU3JHUK, HOLOHJMK, XaJl0JJIHK,
XapOMIA3JHK, CAMUMHHJIUK, KHOpP XaBOJIMK, PYXHH PHUBO-
JKJIAHTAHJINK, PYXHH OXKHM3JIHK, aXJOKHHJIHK, aXJOKCH3JHK,
01106511, 0106CU3, aloJaTIH, af0JaTCH3, MeXHATCEeBAPJHK,
JlaHracaK, SIXUIMIAUK EMOHJMK, KAMTapJUJINK, MAHMaHJHK,
CaxXUIIIMK, OAaXUJITUK, HHCOHTIAPBAPJIHUK, EBY3JIHK.

Acnatma: Maskyp YAMH TypHHH «YMyMMH earoruka»
thanuHMHr6apua Map3ysaapu 6yinya YTKasuil MyMKHH.

«IBpuKa» (yiaadron) yiuHU

Vituunnur 6y Typu YKyBuMBa TanaGanapHu (UKD IOpH-
THUILTA, TYFPU KABOOHH TOIHILITAa Ba XyJocara KeJIIra yH-
anuay.

1. Mamkyp pyc nenaroru $1.A. KomeHCKHil y3uHHHT
Kalch acapuia YKUTHILHUHT KalcH NMPUHUMOMHK «IunakTh-
KaHUHT OJITHH Kouaacu» e Tabpudiiara.
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2. TapGusira 6epuJiran Kyiuaard Tabpud Kaicu neiaro-
THUHT KaJlaMura MaHcy® Ba YHHHT KaicH acapuja y3 acapuHu
tonran. «Tap6usi Guanap yuyH € xaér-& mamor, € Haxor-é da-
JIOKAT, € caozar € Xxa/JoKaT MacaJslacuiyp».

3. KaiikoBycHunr «KoGycHoma» acapu Kumra 6aruiiiias
é3usran. ¥ KaHnai acapsiap TypKyMHAra KUpUTHIIAIHN.

4. afix Cabaunii y3UHUHT Tapbusira Joup Kapaiiapuia
€1l HOBJIaHM HCTaraHWHIr-ya 3THII MYMKHH, JIeKMH y KaTTa
6ysrau Kypub KoJraHuaa sruaMainy, 6ajaku cuHaau aeb ai-
Tajau. ByHu neiaroruk xKuxaTiaH H30XJaHT.

5. Va0ek anaGuétuia YKUTYBUH(AOJIMATHHH EPUTYBUM
acap sipatuaras. By acap Kaiicu é3yBUnHHUHT KaJaMura Macyo
Ba YHUHT aHUK HOMHHH alTHHT.

6. Yop PoccusicHuunr Y3GeKHCTOHAArH reHepaii-ryGep-
naropu CkobeJsieB 1yHak aerat 3. « MuiaTHu HyK KHJIALL
YUYH YHH KHJIHYJaH YTKA3WI apT sMac. YHUHT THJIMHH, JH-
HUHH, MAJIAHUATHHHU HYK KWHJCaHT Oac, Y3 Te3 opajia TaHas-
3yJira yapaiu» . Yoy hMKpHH MeIaroruk }KUXaT1aHH30X/1aHT.

«XoTvpa MalK1» YHUHU

Junaktuk yitunnunr 6y Typu Tajabasap TOMOHHIAAH Y3-
JaITHpUIAETraH OUJIMMJIapHH MycCTaxKamJlaHWLIWAA MyXUM
axamustra kaco staan. Maskyp yilunaa YKHTyBUH TOMOHH/IAH
MabJayM OUp MaB3y €kd Oy/IMMra Ouf TylyH4anap YKyBUH EKu
Tanabanapra eTKasuIa. YKyBuH ¢K1 Tanabaiap 3ca Mabiaym
Oup BaKT (1aKuKa/jap) opachia OF3akd €3Ma paBHLILA XOTH-
paJiapra cysiHran xoJsiia yaapuu 6aén stuuiiapu sapyp. Ma-
cajlaH: «YMyMUil reJlaroruka» (aHuHuHT TapOust Ha3apusicH

6yumu Gyiinua Gyinua: Tap6us xapaéHu, KamoJoT, KO-
MWIJIHK, TapOUsIBUH Tabcup, TapOus ycyJau, ubpaT-HamyHa,
TapOUsBUHA oMUWJLIap, parOaTJaHTUPULI Ba »KasoJjall, Meia-
roruK €HjaulyB, TEXHOJNOIHK »KapaéH, Mearornk XaMKopJuK
kabunap.»Tabaum Hazapusicn OyiiMdYa»TabAuM, JUAAKTHKA,
1IaKJ, ycyJs, anbaHaBuil, HoaHbaHABHH, JOHKXaJsall, Maxopar,
OMJIMM, Maslaka, aMaJueT, KYHHKMa, HHHOBALMOH, ax00pOTJIH,
Taxkpu6a MabJIyMOT Kabusap.
«Knaccrep» (TapMokJaaHuul) YAUHU
Vitunuunr L1apThra Kypa YKUTYBYM MabjyM OUP YMyM-
Jlauiraf MeJlaroruk TyUIyHYaHW JlocKara €3aju, Xamaa yKyB-
ynéku Tanabanapra MasKyp TyulyH4aHH HOAaNOBUH XyCyCHH
TOMOHJIAPHHH aHUKJIALL TOMUMpHIanl. MacanaH: YKyBuH,
MakTab, OuauM, amaJjiuér, neaaror kabusap. TonuMpuKHA
Kyluiarnua makJ acocuyia 6epuJiniiid Makcaara MyBohHK.
YKyBYH: MaKTab:
yIOIITaH yKamoa, — YKUTyBUYMJIap KaMoacH,
VKyBUMJIAp KAMOACH, — WJIM YPraTyBuM Japrox,
WJIM YpraHyBuM kamoa, — TapOus 6epyBUM Japrox.
XyJioca LWyKH, TabJUMIArH AMIAKTHK YHUHIAp YKyBYH Ba
tajabatapHUHTr apceaard Gao/yIMriHu TabMUHJIAUAM. SIHTH
WJAMUH Hazapuil OGunum/iapHu GepaoJmMacaga aMMo €1l aB-
JIOJIHUHT JIAPCAAry KU3UKUIIMHM OWUJIMM OJIMI KapaéHHUHH
(ukpaam KOOHIMSITHHM, aHAJIM3 Ba CHHTe3 (TaK/JIWJI Ba
YMyMJIALITHPHLL) Ta Yprataau, yIapHUHT KOOUJIHST Ba UKTH-
JIOpJIapUHH, OF3aKW Ba €3Ma HYTKHHH PUBOXKJIAHTHPAIH, MY-
cTakuJ1 (hUKpJalira yprataiu.

Tarbiya va shaxsning shakllanishi

Karimova Mukarram Halimovna — Umumiy pedagogika-psixologiya kafedrasi o'gituvch;

Burhonova Dilnoza Soipovna — Umumiy pedagogika-psixologiya kafedrasi o'gituvchi
Kokand State Pedagogical Institute, Kokand, Uzbekistan

ayotda inson tushunchasi paydo bo'libdiki, xar bir shaxs

bilimini, o'zi bilgan ko'nikma, maxorat, odat va boshqa
shunga o'xshash o'zi o'zlashtirib olgan jamiyatdan ma'naviy
boyliklarini boshqaga berish yani boshqalarga shuni o'rgatib
keladi.

Odatda ta'lim beruvchi va tarbiyachilik bir shaxs faoli-
yatida nomoyon bo'ladida, ko'pincha bu xol ta'lim-tarbiya
bilan qo'shib yuritiladi. Baxolanki bilim berish, aynigsa xar
bir soxada tarbiyadan umuman uzilgan bo'lishi mumkin. Bu
borada mustaqil bilimolish, bugungi kun imkoniyatlaridan
yuzaga chigqan uzoqdan turib bilim olishlar, fikrimizni al-
oxida takidlaydi.

Aytaylik, xozirgi zamonaviykompyuter orqali uzoqdan
turib o'gitish. tarbiya esa shaxsningxususiy sifatlarini zamon
va jaxon talabalariga moslashtirish bo'lganligidanjuda kam
xollardagina bevosita olib borilishi mumkin.

Tarbiya ibtidosi.

Xar bir shaxs oilada tug'ulib ijtimoiy xayotga mana shu o'z
koshonasi orqali kirib borar ekan, demak shaxs tarbiyasining

ibtidosi, deb uning ona ko'ksidalik payti, yani xomila paytiyu
va u tug'ulganidan atrof muhitini gamrab olgan, uni mana
shu xayotga olib kelgan oilasi va ota-onasining ilk tarbiyaviy
ta'sirlarini aytib o'tamiz.

Bo'lg'usi bolaning ota onasi 0'z o'rnida 0'z ota-onasidan
ganday tarbiya olgan bo'lsa, qisman, ba'zan to'liq yoshligida
ko'rgan kechirganlarini o'z bolasiga xayotiy tajriba sifatida
olib o'tadi. Bu jarayon uzluksiz davom etib odam xayotiy
tajribasida brogan sari sayqallanib, mukammallashib, xar
birimizni umr tajribamizda yangilanib boraveradi.

Xar qaysi oilada xar xil tarbiya mezoni yashiringanbo'ladji,
ya'ni xar bir inson bir magsadga bola turlicha yondoshadi.

Lekin shuni unutmaslik kerakki muxabbat bor joyda
go'zal farzandlar tug'ilib komil insonlar voyaga yetadi, ya'ni
shaxs shakllanishining tamal toshi va asl poydevori ota-ona
va ularning o'zaro munosabatibo'ladi.

Muxabbat va rozilik bilan qurilgan oilada bo'lg'usi farzand
uchun u xali onaning qornida ekanligidayoq aloxida ruxiy
qulay xolat vujudga keladi. Ko'pincha ona ruhiyatiga keskin
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ruxiy ta'sir o'tkazilganda uning jismi, tanasi birdaniga katta
miqdorda adrinalin va boshqa organizmga salbiy ta'sir qilu-
vchi moddalar ishlab chiqadi va ular xali xatto ona qon tomir-
lariga xam to'liq moslashib ulgirmagan bo'lg'usi zurriyotga
o'tadi. Xomila ularni gabul gila olmaydi. Natijada yo u uziladi
yoki ruxiy noto'kislikka uchraydi.

Aynan mana shularni xisobga olib birga boshga ayollarga
nisbatan aloxida munosabatda bo'linadi. Ularning istagan
ovqatlari mujassam qilinadi, yolg'iz yurishi, qorong'ida qol-
ishi, og'ir yuk ko'tarishi, umuman ona jismiga salbiy ta'sir qi-
luvchi xolatlardan ular saqlanib, asralanadi.

Medisina tarixi to'plagan ruxshunoslarning oxirgi davr-
larda erishilgan yutuglari shuni ko'rsatmogsatmoqdaki
onadan xomiladorlik jarayoni qanchalik osoyishda ke-
chib, xam moddiy, xam ma'naviy talablar ta'minlangan
bo'lsa, bo'lg'usi farzand shunchalik ruxan va jisman sog'lom
tug'iladi. Demak shaxs shakllanishi ona qonidanoq izchillik
bilan davom etadi.

Shaxs tarbiyasiota-onaning iliqg muomalasi, ular orasidagi
muxabbat rishtalaridan boshlanib xomila ayon bo'lganidan
amaliy jarayonga kiradi.

Shakllanib kelayotgan shaxs uchun tarbiyaning magsad
va vazifalari bosgichma-bosqich mukammallanib boradi.
Shaxsning shakllanishi o'ta jiddiy dialiktik jarayon bo'lib u
o'z o'rnida aloxida bosgichlarga bo'lingan bo'ladi. Ammo biz
kattalar aynan mana shu bosqichlar va ularning o'ziga xos
xususiyatlarini ko'pincha tarbiya berish jarayonida xisobga
olavermaymiz.

Xamma narsani,,bunima»,,, unima» deb so'rayveradigan
bola bugun ancha bosiq, 0'zi uchun o'ta katta gadam bo'lgan
bog'cha yoki maktabga otlanayapdi.

O'g'il bolalarning o'rtacha bo'yi | yoshida 70—74 sm
4—5 yoshida 98— 100 smgacha yetadi.

Ammo 5—6 yosh o'rtasida bo'y o'sish biroz susayadi.
To 10—11 yoshgacha yana keskin o'sadida 134—135 sm
ga yetadi. 11 yoshdan 12 yoshgacha o'g'il bolalarning bo'y
o'sishi yana sustlashadi. 12 yoshdan 14 yoshgacha,14 yo-
shdan 17 yoshgacha yana tezlik bilan o'sa boshlaydi.

Bo'y o'sish jarayoni kabi inson ruxiyati diqqati, xarakteri,
iroda sifatlari shakllanib boradi.

6 yoshli bolalarda asosiy jarayon yuqori malaka va te-
zlikda shakllana boshlaydi, ular endi o'z diqqat e'tiborini
biror narsada 15—20 dagiqa ushlab tura olishadi. Shu bilan
bir vaqtning o'zida 2-signal tizimi bo'lishi so'zning axami-
yati kuchayadi. Endi ular boshqalarning so'zlariga e'tiborlari
jiddiy kuchaygan bo'ladi. Ammo so'z va uning umumlashtiru-
vchi mohiyati xali ancha tor doirada bo'lib,,to'r» deganda
o'ynaydigan narsa,,qoshiq» deganda ovqatlanish ashyoni
tushunchasi darajasida bo'ladi.,, Fikrlash» to'liq ma'noda
xali xarakatdan o'ta uzilgan bo'lmaydi.

Bola maktabga kelishi bilan ulardan xayotiy faoliyatida
jiddiy nomutanosiblik boshlanadi. Bu ulardan jismi xotirasi,
digqat e'tibori, fikrlash qobiliyati va boshqa xususiyatlariga
talab va ta'sirning ortib borishidandir. Ammo bolada bu ta-
lablarga adekvat-mutanosib javob berishida xar doim xam
imkoniyat bo'lavermaydi. O'qituvchi birni-birga qo'shishni

bugun o'rgata olmasa ertaga o'rgatishi mumkin. Ammo tar-
biya masalasi juda muhim, chunki tarbiyasi bolaning birni
boshga birga qo'sha olganligi uchun qattiqroq gapirsa, bola
bir umr ushbu tarbiyachini yomon ko'rib qolishi mumkin.

[lm olish o'ta mashaqqatli, shu bilan birga jozibali mexnat.
O'qituvchi tarbiyaning o'ziga xos jixatlarini yoddan chiqar-
masa bolaning mexnat qilish vaaynigsa ilm olish ishtiyoqini
so'ndirib qo'ymayni.

Bola maktabda o'qish bilan birga shaxs bo'lib shakllanish
jarayoni keng jamiyat orasida chiqadi, ya'ni u maktabda
o'gituvchi va o'quvchilar davrasida bo'ladi. U o'zini boshqalar
bilan o'tirgan boladan butun sinfdan chaqqonligi, epchilligi,
ilg'orligi bilan ajralib turgisi keladi. Bolalardagi ushbu sifatni
bilgan tarbiyachi xech vaqt uning biron-bir xatosini, kamchi-
ligini yoki uning boshqa noto'kisligini uning shaxsiga nis-
batan,, yaxshi», biri,, yomon» degan xulosalarga olib bor-
masligi kerak. Bu o'rinda bolaga,, sen qila olding»,,,sen
ulgirding» yoki,, xozircha ulgira olmading» iboralarini
qo'llash kerak. Aks xolda xar bir nojuya aytilgan so'z bola on-
gida umrbod saqglanib goladi.

Shaxs shakllanishida o'qituvchi bolaga bilim berish bilan
birga tarbiyachi sifatida bilim madaniyatini xam o'rgatishi
kerak.

Shaxs shakllanish jarayonida o'zlari sezmagan xolda bil-
imga chanqoq bo'ladilar. Ayni shu davrda bolaning umumbo-
lalik va odamlar tushunchasini unutmasligimiz kerak. O'sib
kelayotgan avlod kattalarni erkak-ayolligiga, tengdoshlar-
ining qiz yoki o'g'il bola ekanligiga ko'p e'tibor berishmaydi.

Ayni shu o'rinda tarbiyachilar o'z o'rnida to'g'ri
foydalanmog'l darkor. Bolaning jinsiy mansubligini unut-
magan xolda uning boshqa jinsdagi shaxslarga xurmatini
shakllantirish shudavrdan boshlanishini tarbiyachilar yaxshi
bilishi kerak.

Shakllanib kelayotgan shaxsga ko'pchilikning orasida
dakki berish, uyaltirgan yomon ogibatlarga olib keladi.

Xozirgi kunda insonlar o'rtasida psixologik tushuncha-
larning yetishmasligi ko'p salbiy ogibatlarga olib kelmoqda.

Bir psixolog fikrini keltirib o'tish joiz deb o'ylayman.,,
Agar ta'lim-tarbiya uchun ma'sul bo'lgan shaxslarda psix-
ologik ong yetarli bo'lganda edi; jamiyatda axloqiy buzugq,
o'g'ri va jinoyatchilar nisbatan kam bo'lar edi» degan fikrni
ilgari suradi.

Xozirgi kunda ota-onalar, o'gituvchilar va keng ja-
moatchilikda uchraydigan shaxs shakllanishidagi psixologik
muommolar asosan nimalardan iborat.

Bolalarni yosh davrlarini xisobga olmaslik;

Bolalarga katta odamning kichik bir ko'rinishi deb qarash;

Bolalar va kattalar dunyoqarashlari o'rtasidagi tafovutni
tushunmaslik;

Bola erkinligini cheklash;

Shaxsga ishonmaslik;

Shaxsni o0'zini o'ziga ishontira bilmaslik;

Shaxs ruxiyatiga panja ortidan, ya'ni 2-darajali deb qa-
rash.

Ushbu muammolarni shaxs komoloti uchun ma'sul
shaxslar to'g'ri tushunish,
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ongli anglab yetish kerak bo'lsa xamma ichida, kundalik
matbuotlarda targ'ibot gilishi to'g'ri tushuntira olishi kerak.
Buning uchun esa avvolo o'zlari yosh avlod, o'sib kelayo-
tgan shaxs bilan munosabatda namuna bo'lishi kerak. Tar-
biya-maxsus faoliyat sifatida muayyan dasturning, anglab
olingan magsadining mavjudligi bilan ta'sir ko'rsatilishining
maxsus ishlab chigilgan va asoslab berilgan vositalari, shak-
llari xamda usullarini qo'llanishi bilan tasodifiy va stixiyali
ta'sirlardan ajralib turadi.

O'quvchilar xayoti va faoliyatini to'g'ri tashkil qilish ijobiy
axloqiy ijtimoiy xulq-atvor tajribasi shaxs tarkib topishida
muxim axamiyatga ega. Ma'lumki birgina faoliyatning o'ziga
shaxsning xar xil va xatto bir-biriga qarama-qarshi sifatlarni
tarkib topdirish mumkin. Buning asosida maktab o'quvchisi
amal giladigan motivlar yotadi. Bu xulq-atvor shaxsan
o'quvchining o'zi uchun ganday ma'noga ega bo'lishiga
qarab unda xar xil sifatlarni tarkib topdirishga sabab bo'ladi.
Masalan o'quvchi o'rtog'ini prinspial asosda tanqid gilsa
o'z aybini o'rtog'iga qo'yish bo'lsa xudbinlik individualism
egoism paydo bo'ladi.

Bunday insonlarni juda ko'plab keltirish mumkin.

Shaxs shakllanishida xar bir so'z, xulg-atvorning mayda
elementlariga xam e'tibor berish zarur.

Tarbiya shaxsni shakllantirish magsadiga qaratilgan va
unda xayotiy e'tiqod v axis-tuyg'ular, ma'naviy xulq-atvor
xosil qilish jarayonidir.,, Ta'lim-tarbiyani yani zamon ta-
lablari darajasiga ko'tarish o'sib kelayotgan yosh avlodlar-

imizning porloq kelajagini garmonik o'stirish imkoniyatini
yaratish xozirgi kunning asosiy masalasidir» — degan edi
O'z. Res. Prezidenti I. A. Karimov Oliy Majlisning 9-sessiya-
sida,, Kadrlar tayyorlash milliy dasturi» da.

,, Kadrlar tayyorlash milliy dasturi shuni nazarda tuda-
diki, boshqa muhim masalalar gatorida milliy qayta tiklanish
mafkurasiva jamiyat boyliklari asosida o'quvchilarni ma'naviy
va axloqiy xislatlarini o'stirish, o'quvchilarning xuklq madani-
yatini shakllantirish barkamol naslni tarbiyalab yetishtirish
lozim.

Xozirgi zamon tarbiyasining magsad va vazifalari avvalo
yoshlarni chinakkam ma'rifatli kishi qilib, inson qadrini milliy
gadriyatlarini, o'zligini anglashdir. Erkin va ozod jamiyatda
yashash mustaqil davlatimizning jaxon jamiyatiga munosib
insonni tarbiyalashdir.

Inson shaxsini shakllantirishsa 0'z-o'zini tarbiyalashning
4 ta qirrasi nazarda tutiladi.

1. O'zida shaxsni ijobiy xislatlarini taraqqiy ettirishga va
0'z xulq-atvoridagi yomon tomonlardan xolis bo'lish.

2. O'quvchiga o'z shaxsiga tanqidiy munosabatda
bo'lishga, o'z-xulq-atvoridagi xususiyatlarini diqqat bilan
ogilona tushunib olinishida, o'z kamchiliklarini yaqqol
ko'rishida, o'z nugsonlarini fahmlab olishiga yordamlashishi.

3. O'z-0'zini tarbiyalash rejasini tuzishda shaxs xulq-at-
vori xususiyatlarini qaysi xususiyatlarini taraqqiy ettirish, qa-
ysisiga barxam berishni aniglash.

4. O'z-0'zini tarbiyalashning oqilona yo'llarini aniglash.

Mcuxonorusa ynpaBJjieHUA U MeToAbl ee ocyLecCTBJIeHUA

Kapumosa Mykappam XanumoBHa — NCUXONOTUA WbIUTYBYUCH;

BprOHOBa ,U,l/lﬂbHO3a CounoBHa, ncuxonorus WbINTYBYNCHK
KokaHACKUI rocyfapCTBeHHbI Nefarornyecknin MHCTUTYT

I_Icuxonomﬂ yIpaBJjieHusl IpeicTaBjsieT CcoO0H Hayky,
ONpeIe/IsIOLLYI0 [ICUXOJI0MMUeCKHe 3HAHUS /IS Jajlb-
Heillero pelleHust npobJeM U ynpasJeHUe AesTebHOCTbIO
BCEro KOJIEKTHBA Yy4eOHOro-BOCIIUTATEILHOIO I1poliecca.
[IcuxoJsiorust ynpasJieHUst IEPCOHATIOM HMEET CBOIO MCKJIIOYH-
TeJIbHYI0 0CO6EHHOCTb. OOGBEKTOM MCHXOJOIMHH YIIPABJCHUS
BBICTY[1A€T OpPraHW30BaHHAas1 AeSTEbHOCTD JIULL, pa00TalOLINX
B KOJUICKTUBE, UMEIOLLMX [1POU3BOACTBEHHYIO L1€/1b U BbII10JI-
HAIOLLIUX COBMECTHYIO padoTy.

[lcuxosiorust ynpasJjeHust peluaer [poOJeMbl COOTBET-
CTBUAl paboTaloLLEro MepcoHasa KOHKPETHOH OpraHu3aliH.
OOBeKT NCHXOJIOTHH YIIPABJICHHUS COCTOUT M3 JIHLL, OCYLLeCT-
BJISIIOLLIUX CBOIO JIeITeJIbHOCTb B CAMOCTOSITE/IbHBIX OpraHu-
3aLUsX, OPUEHTHPOBAHHDIX HA €IUHYIO [10JIE3HYIO LieJlb BCEro
nejaroruyeckoro npouecca. IIpeamer ncuxosiorun ynpas-
JICHUs] [TOHUMAEeTCsl NP MPOSIBJIEHUH ero MHOrooOpasHbIX
ACIIEKTOB!

+  Tlcuxosorust JeATeJNBHOCTH PYKOBOJMTEJST OpraHH-
3aLIMU W [ICHXOJIOTHUSl €10 JIMYHOCTH;

+  Ilcuxosoruyeckue acneKTsl MofaOOPbl KaapoB;

+  CouuasbHO-MCHXOJOTHYECKHE BOTIPOCHI CJIOKHUBLIMXCS
KOJIJIEKTUBOB M TIPOU3BOJICTBEHHBIX IPYTIIT;

+ [lcuxosoro-nenarornueckne  npoOsemMbl, BO3HHKA-
IolllMe B MPOLlecce MOArOTOBKH HJIM TePENoAroTOBKH Kaapo-
BOT'O COCTAaBA.

YuuTbIBasi BCe 3TO, MPEAMET IICUXOJOTMH YIpaBJeHHs]
npecTaBJsieT cOO0H COBOKYTHOCTb TCUXUUECKHUX OTHOLIEHUH
Y SIBJICHHH B OpPraHu3aliiu, Ky/ia BXOJUT:

+  DyHKUMOHA/NLHBIH W CTPYKTYPHbIH aHAJIU3 yrpaBJieH-
YeCKOH eI Te/IbHOCTH;

*  Tlcuxosoruyeckue npoGseMbl, BO3HHKAIOLLME MEXKIY
PYKOBOJIUTEJIEM U COTPY/AHHKAMH OpraHu3alliy;

+  Couua/bHO-TMCHXOJNOTHYECKUI aHAJU3  yrpaBJeHue-
CKHMX U TPOU3BOJICTBEHHBIX KOJIIEKTHBOB, a TaKxKe BO3HHKA-
IOILMX B HUX B3aHMOOTHOLIEHUH W MHOTOE JIPYTroe.

Takum o6pasom, McUXoOTHs yNpaBaeHHsT CIOCOOCTBYET
npodeccHoHanbHOMY 06GeCreueH o TIOArOTOBKH U Teperof-
FOTOBKM COTPY/AHHKOB OpraHudaluu, (opMupyst ¥ pa3BuBasi
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YIpaBJeHYECKO-ICUXOJOTHYECKYI0  KyJbTypy.  [JlaBHbIMH
acrieKTaMH MOHUMaHHs1 ICUXO0JIOTHH YIIPaBJIEHUS IEPCOHAIOM
SBJISIOTCS:

+ [loHuMaHue CyLIHOCTH YIPaBJIEHYECKHX MPOLIECCOB;

+  M3ydenue 0CHOB CTPYKTypbl OpraHu3alyy;

+  Yerkoe npencrapiaeHne o pacnpeneseHnu Mo ypoBHIM
OTBETCTBEHHOCTH MEHE/KEPA;

*  YMeHue BbIpaxKaTb cOOCTBEHHbIE MbICJIH;

+ TlposiBjieHre KOMIETEHTHOCTH MPH YNpaBJEHHU CO-
TPYIHHKAMH KOMIaHHH;

«  HMudopmupoBanne o BceX HOBEHIIHX TEXHOJIOTHSAX
1 CPEJICTBAX KOMMYHHKALMH.

K 0cHOBHBIM MeTOaM MCHXOJIOTHH YIIPaBJIEHHST BXOMSIT:

Ha6mnonenne — npejicrapisier co60i NMCUXOJOTHIECKHH
O0OBEKTUBHbBII MPOLECC, 3aKMIOUAIOIIMICH B OTPAXKEHUU JeH -
CTBHUTEJBHOCTH. Best c/loxKHOCTh 3aKJ/04aercst B MPOBeIeHUH
JIAHHOTO METOJIa B €CTECTBEHHON 00CTaHOBKe (DYHKIIMOHHPO-
BaHMsI BCEH OpraHU3alHH.

DKcriepuMeHT — MeTof cOopa HH(pOpMaUuK 1JIsi MOJ-
TBEPKIEHHST CyLLECTBYIOLMX TUnoTe3. [losydentble pesyiib-
TaThl MO3BOJSAIOT OCYLLECTBJATh PA3HOOOPA3HbIe YpaBJeH-
yecKHe pelleHusl.

3ajauaMu TCHXOJIOTHH YNpPaBJAEHUS COBPEMEHHOTO py-
KOBOAUTENST sABJAsIIOTCsA: [lcuxosorusi ynpaB/ieHust kaue-
CTBOM MNpodeccHOHaIbHON 1eATeJbHOCTbIO OCHOBBIBAETCS,
B MEPBYIO ouyepe/lb, Ha BCEBO3MOXKHBIX 00JIACTAX MPAKTH-
YeCKMX W HayuHbIX 3HaHWH. CerojHs oHa 3aHUMaeT OJHO
U3 BE/LYLIMX MECT B COBPEMEHHOM 0011eCTBE, MOCKOJbKY PY-
KOBOANTENb 00s13aH pellaTh HECKOJbKO B3aUMOCBSI3aHHBIX
3ajau:

Bo-nepBbiX, rpaMOTHO BJaJIeTh OCHOBAMH PaLMOHAJILHOTO
yrpaBJeHusl COTPYIHUKAMM BCEeH OpraHMsaluu, T.e. BJja-
JIeTb HayKoW yrnpaJseHusi. [laHHasi 3a1aya J0JKHA OCYILIECT-
BJISITBCS B Mpoliecce 0OydeHHusl;

Bo-BropbiX, 3HaTh, B KakOH MOMEHT MpPHUMEHHUTb
TO WJIM HHOE TIpaKTHueckoe (/160 HaydHOe) 3HAHHUE, T.e. 00-
JlaZlaeT B MOJIHOH Mepe UCKYCCTBOM yrpasJeHusi. JlanHas 3a-
Jlaua JI0J2KHA OCYLLLECTBISATHCS B IPAKTHYECKOH €S TE/IbHOCTH.
[Icuxosiorusi ynpaBjieHHsl TO3BOJISET MOJYUUTb CBEICHHS
0 BCEBO3MOXKHBIX BJIMSIHUSIX, OKa3bIBAE€MbIX OpraHusalipe

Jluteparypa:

1. Kaumos, D.A. «O61ast neuxosorust «. M. TTurep 2001.

Ha PyKOBOJUTENEH U B3aUMOOTHOLLIEHHUS] BHYTPH KOJIIEKTHBA,
KOTopble 00beIMHEHbI OIHOH 00LIeH uaeei U LEHHOCTSIMU.

3ajaun TCHUXOJIOTHH YIpaBJEHUsT MOXKHO PAcCMOTPETh
B CJIE/YIOIIEM BHUIE.

1) TIlcuxomornueckuil aHanu3 JAesiTeIbHOCTH PYKOBOM-
CTBa — JIJI51 OCYIIECTBJIEHHS PABUABHOTO PYKOBOJCTBA KOJI-
JIEKTHUBOM U YCIEILIHOTO BbIMOJHEHUsI paboyel 1eaTe/bHOCTH
pyKoBoIUTe/b 06513aH YMETb OCO3HABAaTb W AHAJIU3UPOBATH
cOOCTBEHHbIE ICHCTBHUS, OT KOTOPLIX B JajibHeleM U GyieT
MPUHUMAThCS TPABUJIbHBIE YITPABJEHYECKHE pellIeHH s,

2) MayuyeHne MeXaHH3MOB OCYLLECTBJIEHHST ICUXHUECKOM
peryJsiiyu AeiTeIbHOCTH TPYJOBOTO KOJJEKTHBA KaK B HOP-
MaJIbHbIX, TaK U SKCTPeMaJIbHbIX YCJIOBUSIX — H3y4eHHe BCeX
MEXaHHU3MOB TPYIOBOH J€SITeJbHOCTH Oy/eT crnocoOCTBOBATh
MPaBUJILHOMY MTPUHSTHIO PELLIEeHUH.

3) HcenenoBanue JuaeperBa U €ro TCHUXMUECKHX 0CO-
OEHHOCTEH — JaHHas 3ajada MposiBJIACTCS B MCCASA0BAHUN
npotiecca JIMAEPCTBa, B X0/le KOTOPOTO HHAMBHILYa bHAS JIMY-
HOCTb aKTHBHO BO3JIEHCTBYET HA KOJIJIEKTUB U OPraHU3yeT ero
JIeATeIbHOCTh.  PyKOBOJMTENN JIO/KHBI  OTJIMYATHCSl BbIpa-
JKEHHBIMU JIMAEPCKUMHU KaueCcTBaAMHU JJIsl peasin3alliid HHIUBU -
JlyaJIbHOTO CTHJISI B yIIpaBJeHHH pabounuM MPOLEccoM.

4) Pa3paboTka MNCHXOJOTHYECKUX YIPABJIEHUECKHX pe-
KOMEHJAIMH MO MPAKTUIeCKOMY TMPUMEHEHHIO TICHX0JI0THYE -
CKHUX 3HaHHUH B cpepe ynpaBJjeHusi, pa3pelieHust KOHQJIUKTOB,
U peryJsiiiu MCUXOJOTHUeCKOro MUKPOKJIHMATa B KOJJIEK-
THUBAaX OpraHudauyu — HeoOXOAUMO BblpaboTaTh YCTOMUHBOE
UyBCTBO YOEKAEHHOCTH B OTHOLIEHHH pabOThl BCEro KoJlieK-
THBa ¥ THIa ero nopeaennst. CaMbIM [JIABHBIM [TOKa3aTejeM
OTHOILIEHHS] K TPYAOBOH JeATENbHOCTH SIBJSIETCS UYyBCTBO
YIOBJIETBOPEHHOCTH PabOTOM;

5) MayueHue npoieccoB rpymnrnoBoro B3aHMoie iICTBUsST —
HEPEIKO B KOJJICKTUBAX HAOJI01al0TCsl CIIOPbl U Pa3HOIIACHS,
KOH(MJIMKTBI, KOTOPbIE BIOCAEICTBUH COMPOBOKAAIOTCS CHIlb-
HEHIIUMH TEPEeXKMBAHUSAMU W NPOTHBOACHCTBUEM OOLIUM
LesisiM, HHTepecaM, MHeHUSIM M no3uiusm. s yerpanenus
WM yrpaBJeHus KOH(JIMKTOM Ha ee peasiM3alyio; pasb-
SICHUTb T10JIHOMOYMSI U OTBETCTBEHHOCTb KaXKIOTO COTPYIL-
HUKA, T. €. PYKOBOAUTEb JIO/LKEH JII0OOUM COCOO0M 10OUThCS
YCTOHUMBOTO MHKPOKJIMMAaTa BHYTPH KOJIJIEKTHBA.

2. Kpaiir, I, bokywm 1. «ITcuxosorus pagsutus» CI16: [Turep. 2006.
3. www.ht.ru-«XbloMaH TexHoJI0KH» J1a6OPATOPHEBIH CalT. SUEHET. y3.
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MATEMATHUKA, HH®POPMATHUKA

Mpuémbl M BUALI KOHTPONA 3HAHWM YYALLUXCA NO MaTeMaTUKe

MaHcypoB M., cTapwuii npenofasartenb;

Menunesa XycHupaa, maructpaHt; CyntaHoB [iunwop, marucrpaHt
KokaHACKWI rocynapCTBeHHbI Nefaroruyeckuin MUHCTUTYT

HIKOJILHOM Kypce MaTeMaTHKH OIHUM W3 BayKHEHIIMX
9TaroB sIBJSIETCS] KOHTPOJb 3HaHuil ydaimxcesi. OH crio-
COOCTBYET OLEHUTb Y4eOHYIO 1eSITeNIbHOCTL YUeHUKOB.
Cyl1leCTBYIOT pas/iMuHble BUJIbl KOHTPOJISI K OLeHKH 3HAHUH
yJaluxes:
— YCTHBIH OIIPOC;
— MpoBepKa JoMaluHel paboThl;
— camocrosiTesIbHas paboTa;
— [UCbMeHHasl paboTa;
— pasnaTouHble MaTepUallbl;
— JIUKTaHT;
— TeCThI,
— HaOJI0leHUe YUeOHON IeATENbHOCTH YUEHUKOB.
JIOTIOTHUTENLHO MOYKHO MPEIJIOKNTD Cleytoline hopMbl
KOHTPOJIsI 3HAHWH Y4YeHWKOB: pedepaTbl, KPOCCBOP/bI, pe-
OyChbl U T. T
Jannas packpbIBaeT
BOTO KOHTPOJISl, HA UYTO W OCHOBHOE BHHMaHue OyieM yje-
Jastb. [lpenmyliiectBa npuMeHEHHsT TECTOBOTO KOHTPOJIS
3HAHWH B CPaBHEHHHU C APYTMMH METOJAMH OLEHKH 3HaHHUI
y4yalluxcsl, a TakxkKe M0Ka3aThb CyThb UCIOJb30BAHUST TECTOB
B CJIEYIOLLEM:
1. JInsi Kaxkaoro y4deHHKa CO3/1alOTCsl PaBHble YCJIOBHS
(BO BpemeHH, B BLIOOpE TECTOB).
2. 3a ompe/esieHHOE BPeMsl MOXKHO OXBATHTh MOJIHOE CO-
JlepKaHue TeMbl U LIMPOKUHA KPYT YUEHUKOB.
3. YMeHbllIaeTcsl cTerneHb 3JEeMEeHTOB CJIYYaUHOCTH, 3TO

CcTaThs 0COOEHHOCTH  TeCTO-

JIA€T 9K3aMeHATOPy ObITb OO'bEKTHBHBIM.

4. He nomnyckaeT cyObeKTHBHOIO COIVIACHST MEXKJLy 9K3ame-
HATOPOM H 9K3aMEHYIOLLUM.

5. OO6seryaer KOHTPOJIL YuuTessl Haj yueHUKaMH,
TEM CaMbIM YMEeHbIIIAeT BPeMs U TPATy CHJI ITPH MPOBEPKE.

6. BrisiBsienne aHanui yueHHKOB 32 KOPOTKOE BPEMSl.

Cy111eCTBYIOT HECKOJBKO BHIOB TECTOB: TECTHI /15T 3aMOJ-
HeHMsl U 3alOMHHaHMsI; BbIOOPOUYHbIE TecTbl. BbiGopouHble
TECTbl MOAPA3AEIAIOTCS Ha aJbTepHATHUBHbIE, MHOTO BbIGO-
pOUHbIE H MepeceKatolleecs.

PaccMoTpuM BOMpoChl it KOHTPOJIS 3HAHWH ydalluXcst
no Teme «[losioKuTeIbHBIE M OTPULIATEbHBIE UMCTA»

1) ITpumepHble Bonpock! H 3a1aHHUs:

1. Kakue yncsia Ha3bIBalOTCS MOJMOKHUTENbHBIMU H OTPHLLA-
TeJIbHBIMU ?

2. Kakue uncsia siBslloTCS palliOHAIbHBIMH ?

3. 3aueM Hy:KHbI 9TH UHcIa?

3. Kakue nHepaBeHCTBa HA3bIBAIOT MPOTHBOMOJMOKHBIMH ?

4. Tlpu BO3BeEHNM UKCes B CTeNeHb, KAKOe YHCJIO0 TOJTy-
yaercsi?

5. I'pu BblnosiHeHHe apudmMeTHIecKUX IeHCTBUI Hajl uhC-
JIaMH, KaKoi 3HaK MoJy4aeTcsi?

Kopotko knaccuduuupyiite Buasl « Onpocos».

2) Yuenukam paspnaéres T-cxema agist 3anmosinenus. Ecim
OHM COIIaCHBl C MHeHHWeM, TMepBbIH CToJI6el] OTMevaioT
3HAKOM «+ «, HHaue, TPETHH cTosibel, 0TMeYaeTCsl 3HaKOM

L=,

JIE] MHeHus

Het

n

PaunoHanbHoe 4ncno — 370 Yncno Buga —, rge k — uenoe, n — HatypaJibHOe 4Yucno.

MonoxutenbHoe paunoHanbHOE YNCNo — 3TO YMCNI0 BUpa —, rae kwn— HaTypaJibHble Ynucna.

n

yucna.

OTpuuaTenbHoe pauuoHaNbHOE YUCIO — 3TO YACNO BUAQ — —, TAE kK U N — HaTypasbHble

n

MonoXuTeNbHble YUCNa Ha3blBAKT 6O/TbWUMU HYJi4, @ OTPULATENbHbIE — MeHbWUMU HYJIA.
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paBeHCTBa > (6onblue) u < (MeHblue).

ﬂ,)’lﬂ TOro YTOObI KOPOTKO 3anuncatb, 4TO Yncno Gonblie UK MeHblle HYyNA, NCNOJIb3YIOT 3HAKN He-

MonoxuteneHoe paunoHanbHOEe YMCNno — 370 4Yncno eupa —, rae kwnn— Lenble Yymucna.

n

n

PaunoHanbHOe Yncno — 310 YMcno Buga —, rae kvnn— HaTypanbHblEe YKUCna.

3Haku HEPAaBEHCTB > N < Ha3bIBAIOT NPOTUBOMOIOXKHbBIMU.

I'IpM BO3BEAEHNN OTPULLATENIBHOTO YMUCna B ‘-IéTHy}O CTeNneHb Nony4aeTcsa NoJIOXKUTENbHOE YUCNO.

4ynucno.

I'IpM BO3BE€AEHNN OTPULLATENIBHOTO YMUCna B He‘-IéTHyIO CTeneHb nosiy4yaeTca oTpuuaTesibHoe

MonoxutenbHoe paunMoOHanbHOE YMCNo — 370 4YMcno eupa —, rae k — Lenoe, n — HatypanabHoe

yucno. n
OTpI/ILI,aTeJ'IbHOE paunoHanbHOE YMCNO — 370 YUCno Bupa — —, rae kvwn— uenble Ynucna.
n

PeweHunem ypaBHeHna (2x+1) (3x-9) =0 sasnsiotca X, = _E, x, =3

l | TecTbl |

TecThl AJ5 3aTOJTHEHUS U Bri6opouHbIe TecThI
3anOMHUHAHMS
AJIbTepHATHBHBbIE Ilepecexkaromeecs — MHoro BbIOOpOYHBIE

BblﬁOpO‘lele TECThbI

Tectbl pasi 3anonHeHUs] U 3aNOMUHAHUSA: 3aroJHIETCS

MyCTOE MECTO B TEKCTe.

Tecr: BeraBbre HemocTatolee cioBo.

Apudmernueckasi oneparusi — rpocTeliiiee 3aKOHUEHHOe
HaJl YUCTAMH.

A. 3anuch

B. JlefictBue

C. 3nauenue

J1. Anroputm

BbiGopounbie TecTbl: BbiGupaercsi MpaBUJbHBIA OTBET
13 3a/IaHHBIX OTBETOB.

AnbTepHaTUBHbIN TecT: AJIbTePHATHBHBIN TECT — 3TO 3a-
JlaHWe, Ha BOTIPOC KOTOPOTO YUE€HUKH JIOJKHBI OTBETHTh «J1a»
WM <HET».

Tect: OTpuuaresnbHoe palMoOHAJIBHOE YHCIO — 3TO UUC/IO

BUlAa — — , TJIe R U 1 — HaTypaJibHble YHCIA.
n
A. Jla
B. Her
[epecekaromeecss — BbIGOPOUHbIE TECTbI: YUEHHK Bbi-

MOJIHAET 3ajlaHHe M U3 TOJTYUEHHbIX JJAHHBIX BLIOUPAET, COOT-
BETCTBYIOLIHE OTBETHI (BOTIPOCHI ).
Tecr: Jloist Kaxkn0r0 1eACTBUSI HAUJUTE TIPABUJIbHBIH OTBET.

a)2 - (-15):3= 1)4
6)(-55): (-11) - (-3) = 2)72
B)6 - (-8):(-12)= 3)—15
rynpua= —1,b= —2,c=3 a’b**>= 4)36
a3b2
nnpua= —2,b=—3,c=—1 p =5)—10

Muoro BbiGopouHble: Jlaércs BOIpoc, Hy:KHO BblOpaThb
M3 OTBETOB OJIMH MOJAXOJISIILIHH.

Tect: Apudmernueckas onepatust — 3T0:

A. Tlpocrefiliee 3aKoHUEHHOE JIEHCTBHE HAJl UMCTIAMH.

B. Besikue onepatyu Haj uncamu.

C. Ipocreiiliee JielicTBUE HAJl YUCTAMH.

J1. Besikue 3akoHUYeHHOE orepaliik Hajl YHCIaMH.

Takum 06pazom, HCMOJb3Ysl TECThbl MPH OlLEHKe 3HAHUH
yJaluxcst ylaeTcsi OnepaTHBHO TMOJNYUUTh OOGBEKTHBHbIE
JlaHHble 06 ypOBHE YMEHHH, HABBIKOB YUallIUXCSl U YCBOEHHS
006513aTe/IbHbIX PE3YJIbTaTOB 06YUeHHUSI.
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Jlutepatypa:

1. UL A. Anumos, A. P. Xanmyxammenos, M. A. Mupzaxmenos AnreGpa. YueGHHK /15T 8 KaaccoB 0011e00pa3oBaTebHbIX

wKoJ1. TalkeHT, <<S7Kmy8q14>>, 2006 .

HMuimyxamenos, P.OK.. Tlytu nobitieHust aheKTMBHOCTH 006pa30BaHUs C MOMOIIBI0 HHHOBALIMOHHBIX TEXHOJIOTHH.
Tamkent, 2004

Y. K. Tomunos, M. Huton6oeBa. OcHoBbI TprMeHeHHsI Mefaroruiecknx rexnosorui. Taukent, ®aun, 2006

JKBMBANEHTHOCTb KPUBbIX B NJIAHUMETPUHU

Hocuposa lN'ynyexpa, cTygeHT
KokaHackuit rocynapcTBeHHbIN NeAarornyeckuii UHCTUTYT

B JIAHHOM CTaThe pellaercs 3ajaua 00 SKBHBAJEHTHOCTH BEKTOD - (DyHKLIHI x(t) = (x1 (t), X, (t))n y(t) = (y1 (t), Vs (t))B R?
OTHOCHTEJIbHO IEHCTBHS OPTOTOHA/ILHOM TPYIIIbI — O(2,R).

. 2
DJleMeHTbI M3 ABYXMEPHOT0 JeHCTBUTENLHOr0 BeKTopHoro npoctpanctsa ) = R 6ynem npencrapasts B Buae asyxmep-
2 .
HbIX BEKTOP-CTOJOLOB X = {xi}izlv rie X; € R,l = 1,2. [Tyctb GL(2, R) rpymnmna Bcex o6paTUMbIX JIMHEHHbBIX Tpe-

o6pazoBanuii mpoctpanctea J/ . E& oproronanbuas noarpynna G= 0(2, R)COCTOI/IT M3 MaTpulL nopsiika 2 X 2, yio-

T T
BaeTBopstiolmx yeaosuio & & = E, rie & MaTpuua, 3JeMeHTbl KOTOPOl TPAHCIOHUPOBAHbI COOTBETCTBYIOLIMM 3J1€-

MEHTaM MaTpPHUILbI g) E €IMHAYHasi MaTpula.

PaccmotpuM sieBoe aefcTBHE (g, X) —> &X rpynnet GB V, T. e. 06bIUHOE YMHOKEHHE MaTPULBl @ HA BEKTOP-CTOMORL]

2
[Tyrem B V HasbiBaetcst BeKTop-pyHKuusa X = {xi (t)},'zl U3 MHTepBaJa (0,1) B V, y KoTOpO#l KoopiHaTHBEIE 0TO6pa-

xKeHus X; . (0,1) —> R snsores 6eckoneuno JuddepeHIpyeMbIMU (DYHKLHSMH, I = 1,2

JBa mnytu X(f)u y(l‘) HaablBaloTCs (-9KBUBANCHMHbOIMU, €CJIU CYLIeCTBYeT TaKOH 3J€MEHT gEG, 4TO

gx(t): y(t) st moGoro (I € (0,1), § 3). IlpousBomHoii 7* —ro mopsiika oT MyTH X(f) HazoBeM BeKTop — (yHK-
(r) PN
wio x (¢)={x, (¢ 7y, r=1,2,...

J1151 KayKa0ro myTH X(t) MOKHO PAacCMOTPeTh MaTpULly nopsiaka 2 X 2

(1)

M(x(t)=| © (t) éf)l(f)

x,(1)  x2(t) .
Uepes M’ (x) o6o3HauaeTcst MaTpHlia
(1) (2)
x1\t x1\f
X (t) X (t)

XQ(I) X2(t)

OnpenenuTesib MATPULIBI M(x(t)) Oy/ieM 3aMuChiBATh B BUIE

() x(0) | = x(t) xi(e)
x(t) xa2(0)
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(1)
Jlanee paccMaTpUBAIOTCSl TOJIBKO peeyafapHbole TMyTH, Takue NyTd X (1), AJIs KOTOPbIX |:X(f)x(f) * Oan BCEX

te(0,1).
JlanuM HeoGXonuMBle U IOCTATOUHbIE YCJOBHUS 0(2, R) -3KBUBAJIEHTHOCTH PETYJISIPHBIX MyTel X (1)U y (1)C TOMOLIbIO
matpuu M (x(t) )u M(y(t)).

Teopema 1. JIBa peryssipubix nytH x (f) u y(f)sBasercs 0(2, R) - 9KBHBAJIEHTHBIMHU TOT/IA M TOJIBKO TOT/ld, KOT/A Bbl-

[MOJIHEHDI CJIeAYyIOlIue paBeHCTBA:

(M ()" M () = (M ()" M (xe)) )

M (OM () =M M) @

ns seex [ € (0,1)

Jokaszameavemso. Ecn nyTr X(t)l/l y(t)_O(Z, R)—aKBMBaﬂeHTHbl, T. e. cyuiectsyer Takoe & € O(2,R), 4TO

y(l‘) = gx(t), TO CcrpaBeVIMBOCTb paBeHCTB (1), (2) mpoBepsieTcs cleaytomum o6pa3om:
M ()M (v)=(eM () (gM (x)) = M (x)g ' gM " (x) = M~ (x)M " (x).
M"(y)M(y)=(gM(x))" (gM (x))=M" (x)g" gM (x)=M" (x)M (x)
O6parHo, nycTb JJisi myTei X(t), y(t)Bb[HOJ]HHIOTCH paBenctBa (1) u (2). Ecou A= A(t)06paTl/lMaﬂ Marpuua npu

-1 1 -1
Beex [ € (0,1), TO M3BECTHO [2], uTO (A ): -4 A4 Hcnonbaysi, 3To paBeHCTBO, HETPYAHO YOEAUTCs, UTO pa-

BeHcTBa (1), (2) MoryT GbITh Mepenucanbl B CAEYIOIIEM BHJIE:
MW @)=0 1)
MO @)f MM ()=E @)

COOTBETCTBEHHO.
JIeHCTBHTENBHO,

(M ()17 ()= 2 ()M ™ () + M ()M ! ()= M ()M 7 () -
— M (y)M ™ ()M (x)M ™ (x) = M (y)M ™ (y)M (y)M ' (x) -
~ MM (M ()M (x) = MM ()M (v) - M7 (M () () = 0

Hu

(MM () (M ()M (x)= (M7 () T () () () =
E

(M7 ()" M (<ng> ()=

N3 paBenets (1) u (27) cnenytor, uto

M(y)e)M " (x)e)= g € O(2. R)

)
re M (p)t)= gM (x)t). s sacrocr 1(¢) = gx(t)amm mosoro € (0,1)

Jluteparypa:
l.  Xamkues JIxK. [IpunoxkeHue Teopuu UHBApUAHTOB K JuddepeHlnanbHON reomeTpun KpuBblx. — Tamikent: OAH.
1988.—136 c.

2. Kannanckuii, V. Benenue B tuddeperumanbiyto anreopy. — M.:MJI, 1959.—88 c.
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0 reomeTpU4YeCKUX NPeobpa3oBaHMAX U ero NPUIIOKEHUAX
(camocoBMeLLeHMA MHOrOrPaHHMKOB)

Ycrapkanunosa Xypwuaa AnveBHa, KaHAMAAT Nefarornyeckux Hayk,
3aBegytowan kacdeapon «MeTonKa npenofaBaHNs MaTeMaTUKN»;
Akbaposa Haprusa, marucrtpaHr;

CyntaHnos [lunwogp, marucrp
KokaHpckuit [N, Y36ekucran

aK TIpaKkTHYecKoe MPHUMeHeHHe BOIMpoca O reoMeTpHue-
KCKI/]X npeoGpa3oBaHUsIX M COBEPILIEHCTBOBAHHME 3HAHUI,
YMEHUH M HaBBIKOB Yy4allMXcsl MPUMEHSTb TEOpeTHYECKHe
3HaHHUs Mbl TIpeJJIaraeM pacCMOTPeTh MaTepuaJsl 0 MOBOPOTaxX
MPaBUJILHBIX MHOTOIPAHHUKOB.

[Toctpoenue MpaBU/IbHLIX MHOTOTPAHHHKOB Ha YepTexe
pa3BUBAET HE TOJILKO KOHCTPYKTHBHbIE YMEHHSI M HaBbBIKH,
HO M pa3BHBaeT MPOCTPAHCTBEHHOE BOOGpakeHHWe, yMeHHe
MPOTIOPLMOHAIBLHO OTKJIAbIBATE HAa UYepTe:Ke COOTBETCTBY-
IOlIMe 3JIeMeHTbl MHOTOTPAHHHKA, a TaK:Ke HAYUHUThCST OIH-
CbIBATh BCE MOBOPOTLI U IPYTHe peoOpa3oBaHusi MHOTOTPaH-
HUKOB.

PaccMoTpuM mocTpoenye BceX TPaBHIbHBIX MHOTOTPaH-
HHUKOB M OIMMCAHHE BCeX MOBOPOTOB, TPH KOTOPHIX MHOTO-
IPaHHUK COBMELLAETCsl CO CBOMM EPBOHAYa/IbHBIM MOJI0Ke-
HUEM.

[TpaBUJIbHBIN 72-YTOJIBHUK HA TUIOCKOCTH — f1-YTOJIbHHUK,
y KOTOPOTO PaBHbI BCE CTOPOHbBI M BCE YIVIbI — CYILIECTBYET
JUIst JIIOOOTO 71 €CJIM yKa3aTh Ha MI0CKOCTH TouKy O (1ieHTp)
1 A, (omHy U3 BepIIMH), TO TIOBOPOTAMH HA YIJIbl KpaTHbIE
180°/n Boxpyr Toukn O u3 A, mosyuatcss BCe ocTasbHble
BEpIIMHbBL A,,...,A, NPaBUJILHOTO /-yroJbHUKA C LIEHTPOM
O. Ho B mpocTpaHcTBe CyLIeCTBYeT JHIIb KOHEUHOE YHCJIO0
Pa3JIMUHbIX PABUJIBHBIX MHOTOTPAHHHUKOB.

Co Bpemen [lnarona n EBkanaa xopolio H3BeCTHO, UTO Cy-
IECTBYET POBHO MSATh THIOB TPABUJIbHBIX MHOTOIPAHHHKOB,
nokakeM 31oT akT. [IycTb Bce rpaH HEKOTOPOr0 MHOTOTpaH-
HUKa — MPaBUJIbHbIE /1-YTOJbHUKH U R-4UCJIO IpaHeH, MpH-

A

Puc. 1

MBIKAIOIIUX K BepLIHHE (OHO OAMHAKOBO JUISl BCEX BEPILIMH).
Paccmorpum Bepinay A Hatiero MHororpanuuka. [lyers M,
M,,...,M, — KoHIIbI £ BLIXOJSIINX U3 Hee pebep; MOCKOJIbLKY
JBYTpaHHbIe YIJIbl MIPH 3TUX pebpax paBHbl, AMM,.. M, —
npaBu/IbHAs TMpaMHUA: TP NoBopoTe Ha yroa 360°/k Bo-
kpyr BbicoTbl AH Beprunnbl M, nepexonut B M,, Bepiina
My-M;,...M, — B M, (puc. 1). CpaBHUM paBHOOGEIPEHHbIE
tpeyrosbHuk AM;M, 1 HM;M,. ¥ HUX ocHOBaHue oflilee,
a 6okoBast cropona AM, Gosbiiie HM |, mostomy £ M, AM,<
ZMIHM2=3609/k. Ho £ M,AM, — 3T0 yroJi npaBuJib-
HOTO 71-YroJIbHUKA Ha MocKoeTH, T.e. 180° (n-2)/n. Urak,

180° & (n-2)/n<360°, & (n-2) <2n, k<—2"— s sroro

n—2
HepaBeHCTBa (M TOro akra, uTo k>3) HETPYIHO BBIBECTH,
4TO JUISl YMCEJT 1 M k BO3MOKHBI JIMIIb CJIy4aH, yKasaHHbIe
B Tabsuie. Bee cooTBeTcTBYMOLIME MHOTOTPAHHHKM MOXKHO
MOCTPOUTB, B35IB 32 OCHOBY KYO0.

YTt0oOb! MOJTYUNTb TPABUIBHBIN TETPAIAP, AOCTATOUHO B3SITh
yeTblpe HecMeXKHble BEPUIHHBI Ky6a M 0Tpe3aTb OT HEro IMH-
PaMHUIKH YeTBIPbMS MIOCKOCTSIMH, KaK/Iasi H3 KOTOPLIX Yepe3
TPH U3 B3ATHIX BEpPUINH ( pHC. 2).

Takoli Tetpasap MoxKHO BhucaTb B KyO JBYyMsi CHOCO-
6amu. [lepeceyeHne AByX TAKHX MPABUJBHBIX TETPA3APOB —
3TO KaK pa3 MpaBUJbHbIN OKTa3/1p: MHOTOIPAHHUK U3 BOCBMH
TPEYTroJbHUKOB C BEPIIMHAMHU, PACTION0KEHHBIMU B LIEHTPax

rpaHeil kyoa.

—T1

Puc. 2

CamocoBMellleHHS] MHOTOTPaHHUKOB. Kakie camocoBMme-
lleHus (BpallleHusi, rnepeBojisiiiine B cebsi) ecTh y KybHa, Te-
Tpasjpa M OKTasapa? 3amMeTuM, 4TO HeKOTopasi Touka —
LEHTP MHOFOrpaHHUKA — TpPH JI0OOM CaMOCOBMEIIEHUH
nepexoqutT B cebs, TaK 4TO BCE CAMOCOBMEIEHHS] HUMEIOT
0011Ly10 HEMOABUAKHYIO TOUKY.

Kakue BooO1iie B mpoctpaHcTBe ObIBAIOT BpallleHHs C He-
MOJIBHKHOM TOUYKOM A, MoKaxKeM, 4To Takoe BpallleHHe 00si3a-
TEJILHO SIBJISIETCSI TOBOPOTOM Ha HEKOTOPbLIH yroJi BOKPYT He-
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KOTOPO# MpsiMO, Tpoxojsitiiell uepes Touky A. JloctaTouHo
y Hatero aswkenus F (¢ F (A) =A) ykazaTb HeMnojBHKHYIO
npsimyto. HallTn e€ MoxKHO TaK: paccMOTpUM TpH Touku M,

Puc. 3

(Eciu M;=M,, To Hallla npsiMasi MPOXOAUT yepe3d cepe-
auny ortpeska M|M,, a F' — oceBast cuMMeTpus: 110BOPOT
Ha yroJs 180°.)

Mrak, camocoBMellleHHe MHOTOrpaHHHKA 00s13aTeNbHO
SIBJISIETCS] TOBOPOTOM BOKPYT OCH, MPOXOJSLLEH yepe3 LEeHTp
MHOTOIpaHHHKA. dTa oCb MepeceKkaeT Hall MHOIOTPaHHMK
B BepLUIHHE WM BO BHyTPeHHEH Touke peOpa WM TpaHH.
CaienoBaTe/IbHO, Hallle CAMOCOBMELIIeHHE MEPEBOJUT B ceOsi
BepLIKMHY, PeOPO UK TPaHb, 3HAYUT, OHO MEPEBOJUT B cebs
BEpIINHY, cepe/iuHy pebpa WJH LeHTpP rpaHd. BuiBoa: 1BH-
JKeHHe Kyba, TeTpasjipa MM OKTasapa, CoBMellatollee ero
¢ co6oli, eCcTb BpallleHHe BOKPYT OCH OJIHOTO U3 TPeX THUIOB!
LEHTP MHOTOTpaHHHKA — BepLUMHA, LEHTP MHOTrOrpaH-
HHKa — cepeanHa peOpa, LIeHTP MHOTOTPAHHHKA — LEHTP
rpaHu.

[IpoBepum 3TOT BbIBOA /151 Ky6a. Y KyOa ecTb OCb [1epBOro
THMa — 3710 GoJibliast iaroHasb. [lyete AM,, AM,, AM, —
pebpa, BbIXozslMe U3 BeplinHbl A Ky6a, AB — ero nuaro-
Hasb (puc. 4, a). Paccmorpum noBopot R, nepeBopsiiuit
toukn A, M, M,, coorBerctBento B A, M,, M;. Ilpu stom
noBopoTe KyO COBMelaeTcs caM ¢ coOOH, TpuueM BepllrHa
B ocraercs Ha MecTe, TaK UTO OCh MOBOpPOTa — JuaroHasb AB.
[ToBropum 310OT MoBopoT R TprKkl; npu sTom M, nepefier
B M,, 3ateM B M, 1 BHOBb B M| — Ky6 nosepHetcst Ha 360°
¥ COBMECTUTCSl C MEepBOHAYa/bHBIM NosioxKeHueM. [Toatomy
F — nosopor Bokpyr ocu AB Ha yroa 120°.

BooO6lile, eciii MHOTOpaHHMK COBMELIAETCS C CAMHUM
co60fi IPH MOBOPOTE BOKPYT MpAMOii Ha yroa 360°/m, 1o 31y
NPsIMYI0 Ha3bIBAIOT OCbIO cumMmempuu m-20 NopaoKa.
Jlnst KyGa ocb epBOro TMa — 0Cb CHMMETPHH 3-T0 MOPSIIIKA,
0Cb BTOPOT'O THIA — OCh CHMMeTpUH 4-ro nopsizika (puc. 4, 6).
CKOJIbKO BCET0 HMeETCs pa3HbIX caMocoBMellleHHi KyOa? Bo-
KPYT Ka)KJI0H OCH 3-TO TMOpsiJIKa eCTh JIBa Pa3HbIX HETOXK]le-
CTBEHHBIX MoBopota: Ha yroa 120° u na yroa 240°; a ocei
Takux 4 — Bcero 8 nBm:kenuil. Ocet 2-ro nopsinka — 6, Bo-
KpYyT KaXK[0i — OJIMH 1oBopoT — ellé 6 asrkenuit. Oceil

My=F (M,) u My= F (M,), oTyinuHble OT HEMOABHKHOH
TOUYKH A, MPOBe/ieM Uepe3 HHX IUIOCKOCTb U OIMYCTHM Ha Heé
neprienankyasip AH (puc. 3) — 370 1 Gyaet uckomast npsiMasi.

Nt e =&

6)

Puc. 4

4-ro nopsiaka — 3, BOKPYT Kaxok 3 nosoporta (Ha yribl 90°,
180°, 270%) — ewé 9 puxkenuit. Mroro 8+6+9=23 Hetox-
JIeCTBEHHbIX BHKeHUst. [Tap «rpanb — e€ BepiuuHa» y KyOa
24 (6 rpaHeii X 4 BepLIHHbBI) 1 JI00YI0 1apy MOXKHO [ePEeBECTH
JIBH2KEHHEM B J1I06YI0 M3 23 OCTaBILMXCA — Ha 3TO U Tpeldy-
eTcsl 23 pasHbIX ABHKEHHUSI.

B csiyuae TeTpasapa ocu epBoro U TPEThero THIOB COBIMA-
JIAloT: OCb, MPOBEJICHHAs Yepe3 LEHTP TeTpasjipa U ero Bep-
LIKHY, [IPOXOAMT M 4epe3 LIEHTP MPOTHBOIOJIOKHOH IpaHHU.
ITH OCH UMEIOT TPETHH MOPSLOK; BCEro ecTb 4 TakHUX OCH.
Ocu BTOpOro THMa — MpsIMble, COEIUHSIIOLIME CEPEIHHbI
NPOTHUBOMOJIOKHBIX pebep TeTpaspa; TaKuX ocell TpH, U OHH
uMeroT 2-i nopsylok. Takum o6Gpa3om, TeTpasjp COBMellia-
ercsi ¢ coboit 4 X 2 + 3 X 1 = 11 pagnuuHbIMH npeBpalie-
HUSIMH, M 9TO COIJIACYeTCsi C TeM, UTO y TeTpasapa 4¥3=12
nap «rpaHb — €€ BepLIMHa».

JBuxkenus um cummerpusi. PaccmarpuBasi camocoBMe-
LleHHEe MHOTOrPaHHHUKOB, MOXKHO BKJIIOUMTb B MX UYHMCJIO
He TOJIbKO BpalleHUsl, HO U JIo0Oble IBHAKEHUS, NepeBOJIALLME
MHOTOTPaHHUKU B ceOsl. 3/1eCh IBMKEHHE — 3TO Jiioboe npe-
obpazosanue nNPoOCMpPancmesa, COXPaHaowe nonapHbole
PACCMOAHUSL MeNHCOY MOLKAMU.

B 4ncio 1BH:KeHHH, KpoMe BpallleHHs!, HY?KHO BKJIIOUHTh
1 3epKaJibHble JBHKeHUsI. Cpeid HUX — CUMMETPHsI OTHOCH-
TeJILHO MJIOCKOCTH (0mpadkerue), a TakKe KOMIO3ULHSA OT-
paKeHUsi OTHOCHTEJILHO TJIOCKOCTH M MOBOPOTAa BOKPYT Tep-
NeHUKYJASPHON el NpsAMO# (3T0 — 0oOLINH BUJL 3€PKaJbHOTO
JIBH2KEHS1, MMEIOLLLETr0 HEMoABHKHYI0 TOUKy ). KoHeuHo, Takue
JIBH2KEHMSI HeJIb3sl peajii30BbIBaTh HEMNPEPBLIBHBIM Iepeme-
LIeHHEM MHOTOTpaHHMKA B MPOCTPAHCTBE (KaK HeJb3sl Co-
BMECTHUTb JIEBbIH OOTHHOK C €ro 3epKajbHbIM OTPaXKEHUeM —
NpaBbIM GOTHHKOM ).

Bce npaBuJibHble MHOTOMPAHHUKH UMEIOT [JIOCKOCTH CHM-
MeTpuH (TeTpasapa ux — 6,y Kyba u okrasapa — 1o 9,y nko-
casjipa u ofekasapa — 1o 15). A obiiiee yucso 3epKaJbHbIX
CaMOCOBMELLEHUH y HHMX OKa3blBaeTCsl TOYHO TaKUM IKe,
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KaK 1 YHUCJIO HACTOALIMX (COéCTBeHHbIX) CaMOCOBMeIleHUH —

MOBOPOTOB ( BKJ/IIOUAst TOXKAECTBEHHOE ).
Takum 06pa3om, Mbl TPUXOAMM K OKOHYATEJIbHOMY BbIBOJLY:

Jlutepatypa:

YroJl MoBOPOTa MHOTOTPAHHUKA MPH €ro MepeKaTbiBAaHHH
BJI0JIb 3aMKHYTOTO KOHTypa paBeH CyMMe KPHUBHM3HbBI €ro
BEPLIMH, JIe2KalLMX BHYTPH 3TOT0 KOHTYpa.

1. Aéaynnaes, K. X. u 1p. [eomerpusi //3KcrepiMenTanbHblil yueGHUK ¢ yryOIeHHBIM H3yUeHHeM MaTeMaTHKH [ aKa-
JIEMHUYECKHX JINLLEEB. T.:<<B7KHTyBLm>>, 2002 . — crp. 424.
2. Capanues, I M. C6opHUK 3a1au Ha reomeTpuueckue npeobpasosanus. Mananue: sropoe, nepepaboTaHHOE U 10O -

nenHoe. — M.:I1pocseuenue, 1981.—112 c.

3. Capanues, I M. Pelaem 3ajauu Ha reomerpuueckue rnpeotpazoBanusi: COOPHUK 3aj1au 10 FeOMETPUH JJIsi OPTaHu-
3allMK camocTosiTesbHON paboTel M3n. 3-¢, nepepab., non. — M.:I1pocseienue, 1997. — 192 c.

4. Cynaranosa, X.A. HayuHo-MeToueckue 0CHOBBI PA3BUTHS T€OMETPHUECKUX YMEHHI U HABBIKOB YUalllMXcsi akaJleMH-
YECKUX JIHLLeeB/LII/ICCepTaLLHﬂ Ha COMCKaHHWe YUeHOH CTereHn KaHauaTa nejarornueckux Hayk-Tamkenr, 2006—122 c.

OcobeHHOCTM NpodecCMOHaNIbHO-NEAarorMyecKom NOAroTOBKU BbIMYCKHUKOB —
Oyaywux yuutenen MaTeMaTuKm

YcTapkanunosa Xyplwuaa AnvesHa, KaHAMAAT Nefarormyeckunx Hayk,
3aBeflylolias Kadeapoit «MeTofnKa NpenofaBaHns MaTeMaTuKny;
MaxmypoBa 030[a, CTapwuii npenofasaresb;

CyntaHoB [unwop, MarucTpaHt
KOKaHﬂCKMVI rOCyﬂ,apCTBeHHbIVI nefarornyeckui UHCTUTYT

Pecny6mnke Ya6ekucran 3a rojasl HezaBucumoctu ocy-

111€CTBJIEHBI KOPEHHbIE CTPYKTYPHBIE U COJIepKATENbHbIE
pedopMbl, 3aTPOHYBILIME BCE YPOBHH M KOMIIOHEHTbI CH-
cTeMbl 00pa3oBaHusi, KOTOpble OblJIM HalleJeHbl Ha obecrie-
YyeHHe ee COOTBETCTBMS JIOJITOCPOYHBIM 3aJauyaM W HHTe-
pecam cTpaHbl, TpeGOBAHUAM BPEMEHH, a TaKKe MHUPOBLIM
cranHaapram [4].

CerozHsi Mbl CTAHOBUMCST CBHIETEJISIMH TOTO, YTO CHCTEMa
oOpa3oBaHusa Hauwell PecnyOsuke He ycTynaer cambiM I1e-
pPEIOBbIM COBPEMEHHBIM MHMPOBBIM, 3TO KacaeTcsl Kak Jy-
XOBHOH, Tak U MaTepualibHO-TeXHHUECKOH 6asbl, MepeloBbIX
NeIarort4eCKUX TeXHOJIOTHH U HOBBIX HHPOPMAIIMOHHDIX TeX-
HOJIOTMH, BHEJPHUBILHUXCS B Tpolecc oOyuyeHHs Ha Kaxkjaol
U3 crynener obpasoBanusi. He ocranoch B ctopone u mare-
MaTHyeckoe 00pa3oBaHHe, B TOM UHMC/IE U COflepXKaHue Me-
TojloB 06yueHusi matemaTuke. [loiroroBka BbicoKoKBaIMdu-
LMPOBAHHBIX KAJIPOB 151 OTPACICH IKOHOMUKH U COLIUAJILHO
cephbl B LIeJI0M 3aBUCHT CETOJIHS OT TPErnojaBaHus B BHICIINX
y4eOHbIX 3aBEeJICHUSIX.

Bosbliioe 3HaueHuwe uMeeT MpPeeMCTBEHHOCTb MEXK]Ly
pa3IMUHLIMU  CTYMEHAMH 00pa30BaHUs. YuuTbiBasg QyH-
JlAMEHTa/bHbIA XapakTep 0o0Llero cpeiHero oOpa3oBaHMs,
JJ1s1 YCMIEIHOTO TPOJ0JKEHHUS Tpoliecca MoJydeHust 3HaHUu i
HEe0OX0JUMO obecrieueHue 1IKOJI, KOJIEIKEHR H JIUIEEB KOM-
MEeTEHTHBIMU CrelMaIUCTaMH U KBaJM(PUIUPOBAHHBIMHU Tie-
jgaroramu. B cBsI3W ¢ 3THM, BCSI OTBETCTBEHHOCTL MajaeT
Ha KauyecTBO oOyueHWs] W OpraHu3aluio yuyeOGHO-BOCIHUTA-
TeJILHOTO Mpoliecca B rejarorunueckom Byse. [ Ipuo6perennbie
3HAHUsI, YMEHHUsI U HABBIKM MO TPodecCHoHabHO-1elaro-

THYECKOH TMOJArOTOBKe B rpouecce oOyueHHust B By3e, POBHO
Kak JIMdHble KauecTBA BbIMYCKHHMKA, €ro MaTeMaTHYecKoe
MbIIIIJIEHHE, HAYYHble B3MJIsAbl U TBOpPUYECKHE CrOoCOOHOCTH,
MO3BOJIAT €My MNPOSIBUTL cebsl Kak npodeccHoHana M ydH-
TeJisl MaTeMaTHKM B IOJHOM CMbIC/Je 3Toro cjoBa. Mate-
MaTH4YeCcKas MOArOTOBJIEHHOCTb BBIMYCKHHKA W CTpeMJIeHHE
K TMOCTOSIHHOMY COBEpIIEHCTBOBAHHIO CBOMX 3HAHWH, Mpo-
(heccHOHAJIbLHBIX BO3MOXKHOCTEH MOMOTYT €My B y4eGHO-BOC-
NMUTaTe/NbLHON, HAyYHO-HCCIEN0BATENbCKON JIEATENbHOCTH,
He3aBUCHUMO OT TOTO, [Jle OH HaYHeT CBOI0 paboTy B LIKOJIE,
AKaJIeMHYECKOM JIHLIee WM PO(eCCHOHANBHO-TEXHHYECKOM
KOJIIEIKE.

[Ipouece npenojaBaHusi MaTeMaTHKH Ha BCEX CTYMEHAX
HEenpepbIBHOTO MaTeMaTHUeCKOTO 00pa3oBaHUsl BO MHOTOM
3aBUCHUT OT TMOATOTOBKM y4uTessl MaTeMaTHkU. B cBsizu
C 9TMM, B YCJOBHSIX Pa3BUTHs HOBBIX Me1arorHyeckux
U HH(POPMALMOHHBIX TEXHOJOIHH, HHOCTPAHHBIX S3bIKOB
Ha ypoKax MaTeMaTHKH MPOUCXOAAT Cepbe3Hble U3MEHEHHS
U B COflep2KaHUM MaTeMaTHYeCcKoro o6pa3oBaHHusl B CPeTHUX
00111e00pa30BaTe/IbHbIX LIKOJAX U CPEIHUX CHELHAJbHBIX
NpogecCHOHaNbHBIX ~ 00pa3oBaTeNbHbIX  YUPEXKIEHHUSX
Hauleln Pecny6snku. Maciitabbl 3THX M3MeHEHUH Tak Be-
JIMKH, YTO OHU B KOPHE MEHSIIOT MPEICTaBJ/eHHUs O JesTelb-
HOCTH NPEnojaBaTe/isi MaTeMAaTHKU U BbIABUTAIOT BCE HOBbIE
TpeboBaHusi K ero noaroroBke. [lpexkae Bcero nmeercs
BBH/y €ro MOArOTOBKA M COBEPILIEHCTBOBAHHE HAyYHO-Te-
OopeTHUeCcKHX, (DyHIaMeHTaJbHbIX 3HAHWH MO MaTeMaTHue-
CKUM aucuuninHaMm. Kpome Toro, TpeGoBaHMsl KacaroTcsi
U €ero MoAroTOBJEHHOCTH Kak IperojaBatess, TO eCTb J10-
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CTAaTOUHbIA 3amac 3HaHUH B 00JacTH (PU3UOJOTHH, [CH-
XOJIOTHH, Tejlaroruke, guiaocopuu, B chepe npodeccuo-
HaJILHOHW [ejaroruyeckod nesiteqbHocTH. HemasnoBarkHoe
3HaueHHe HMeeT W BKJIOueHHe HH(MOPMAIIHOHHBIX TEXHO-
JIOTHI Ha ypoKax MaTeMaTHKH, MpHUMeHeHHe HH(pOopMalM-
OHHBIX TE€XHOJIOTMH T03BOJISIET JeJ1aTh YPOKH MaTeMaTHKH
He MOXO0XKMMH JPYT Ha Jpyra, uTo JieaeT 1poliecc 0OyueHUst
TEXHOJIOTHUHee U pe3yJbTaTHBHEe.

PagymeeTcsi BBIMYCKHUKH CTAJKHMBAlOTCSl C TPYAHOCTSIMH
1 OLIMOKAMH, HO €CTb IIABHBIN yCIex 3TO ropsiliye Iasa
YUE€HHUKOB, UX TOTOBHOCTb K TBOPUECTBY, MOTPEGHOCTh B MOJY-
YeHWH HOBBIX 3HAHWUH U OllLyllleHHe CAMOCTOSITeNIbHOCTH, UyB-
CTBO TMOCTOSTHHOH HOBH3HBI CMOCOOCTBYeT TMOJHATHIO HHTe-
peca K yueHHIo.

CeroiH B BBICIIMX MeArorHyecknx 00pa3oBaTe/IbHbIX yu-
peXXJIeHHsIX MeTojIMuecKasl MojroToBKa MpernojaBatesss Mate-
MAaTHKH — 9TO LieJIeHaNPaBJICHHbIN, OPraHM30BAHHbIN yueOHbIH

Jlutepatypa:

npoliecc, HarpasJ/eHHbIH Ha YCBOEHHE TEOPETHUECKHX M MPH-
KJIAJIHBIX OCHOB MperojaBaHnsi MaTeMaTHKH, CHX0JI0ro-1ea-
FOrMYECKUX 3HAHWH, NPAKTHUECKUX HABBIKOB U YMEHHUII.

Llenb mpeaMeta METOMKY TIPENojlaBaHNsl MATeMAaTHKH —
METO/IMUeCcKasl MOAroTOBKA K JIesITebHOCTH TpenojaBaTess
MaTeMaTHKH B 00111e00pa30oBaTesIbHbIX HIKOJMAX W CPEIHHX
CrelHalbHbIX  MPO(eCcCHOHANbHBIX 00pa3oBaTe/NbHbIX Y-
pexIeHusx Ha NpoeccMoHaJbHOM YPOBHE [0 BCEM OC-
HOBHBIM HanpaBJ/eHUsM: OOLLEKYJJILTYPHOMY, HHTEMICKTYaJ b-
HOMY U TI0 MpeIMeTHOMY Martepuasy (MmaTtemartuke). Kpome
Toro, o6s3aTe/bHa 0O0LLAsl [1CUXOJIOrO-eAarornyeckas Mnoj-
rotoBka. [3]

MHbIMK c/10BaMM, MOArOTOBKA BBIMYCKHUKOB Melaroruye-
CKOTo MHCTUTYTa — oOydyeHMe, Harpap/jeHHoe Ha Oyayllyto
NpodecCHOHaNILHYIO JIeATeIbHOCTb, B KOTOPOH B PaBHOM
Mepe 3HauMMbl Kak 00pa3oBaHue, TaK U MpogeccHoHaNbHbIH
aCIIEeKT.

l.  Tlocranosnenue I1pesunenta pecny6mukn Yaoekucran Ne T1I1-1730 «O mepax no nasbHerieMy BHEAPEHHIO H Pa3-
BUTHIO COBPEMEHHBIX HH(POPMAIIHOHHO - KOMMYHHKALIMOHHDIX TEXHOJIOTHI» (coOpaHue 3aKOHOAATEbCTBA PECyOINKY
Yao6ekuctan, 2012 1., No 13, cr. 139; 2013 1., Ne 44, cr. 578, Ne 45, c1. 584)

2. Capanues, I. 1. Mertonosiorust Metopkn o0ydeHust MatemaTuku Capanck: «KpacHbiit Oxta6pb», 2001. — 144 c.

3. Paxmanos, 1. 5. MeTomueckast NoJrotosKa nperojasare/is MaTeMathki B Pecriy6uke Ya6ekucran [ Texer]/H. §1. Pax-
manoB // Mononoi yuenniii. — 2011. — Ne 6. T. 2. — c. 158—160.

4. http://www.uzembassy.ru

PeweHue 3aAay C npMMeHeHUEM METOAA FreoMeTpUYeCKUX NpeodpasoBaHmit
C LUeNblo Pa3BMTUA reoMeTPUYECKUX YMEHUIN YHaLuxca

Yctapkanunosa Xyplwuaa AnvMeBHa, KaHAMAAT NeAarornyeckux Hayk,
3aBepyolias Kadenpoit «MeTognka npenogaBaHus MaTeMaTUKNY;

Maxmyposa 030/, CTaplwmii npenofasatensb
KokaHackuit rocyapcTBeHHbIN Nefarornyeckuii UHCTUTYT

I/I3yt{e1-me reoMeTpUUeCKUX NMpeoOpa3oBaHUil He TOJLKO CIIOCOOCTBYET CO3AAHUI0 GoJiee MPaBUIbHBIX U H0Jee COBPEMEHHBIX
B3IVISIIOB Ha CaMO COJIeprKaHue reOMeTpPHH, HO YKa3blBAeT HOBbI€ METOJIbl PELIeHHs COAEPKATE/bHbBIX NTeOMETPHUECKHX
3ajay, Ype3BblUalHO BayKHble HE TOJILKO JJIsl CAMOH MaTeMaTHKH, HO U Jisl ee npujoxkenuid. [Ipu sTom ydaiuecs: coBepiieH-
CTBYIOT CBOW YMEHHUSI U HABBIKH T10 MOCE10BATENbHOMY BbIMOJHEHHIO T€OMETPUUECKHUX IEHCTBHUS, a TAKXKE — YMeHHs Jlornue-
CKOTO Mepexo/ia ¢ OJIHOr0 YPOBHS CJIOAKHOCTH Ha JAPYroi, GoJiee BLICOKHH, MPaBUJIbHO H300paxKaTh MPOCTPAHCTBEHHbIE (UTYPbI
Ha yepTexKax; yMeHHs pacrio3HaBaHUs pas/nyHbIX 0OBEKTOB M MX CBOHCTB, KOMOMHHPOBAHHOTO NPUMEHEHHUS TeX UM UHbIX Te-
OpeM H MpaBUJI, YMEHHS OCMbBICJICHHO MOJXOIUTH K [TOCTABJIEHHON NpodJeMme.

[Ipu 3TOM OCHOBHOW TpUeM — 3TO pelleHHe 3aay MOBbILIEHHOH TPYIHOCTH C MPUMEHEeHHeM pasJIMuHOro THMa npeodpa-
30BaHHUil W TPy MPpeoOpPa3oBaHUil, UTO pA3BUBAET YMEHHE Ha MPAKTHKE MPUMEHSTH MOJydeHHble TeOpPeTHUECKHe (HOPMYJIbI

1 peoOpa3oBaHus.

3anauya. ﬂoxamme, 4TO KOMITO3HUIIHA MMapaJijie/;ibHOro rnepeHoca u 1no-
BOpOTa SIBJISIETCS [TOBOPOTOM Ha TOT 2KE YTroJl. Hafmme HEHTP 3TOr'o MOBO-

pora.

Peenue. TTycrh T;O R7, e O; — Bepiunna tpeyrosbhnka OO,A

(puc. 1)
00,=0,A (1o cBOHCTBY JIBHKEHHS )
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OA = a (no onpesesenuio napasiebHoro nepenoca), ecau a< 1802, 1o z 0O, a u tpeyrosbhk OO A oTpuaTeNbHO
opuentupoBat (ecsn a<180°, o O,-cepenunna orpeska OA).

3BecTHO, KOMIMO3UIIUS JIBYX MTOBOPOTOB SIBJISIETCS TOXKIECTBEHHBIM NPeoGpa3oBaHUeM TOTMA, KOTJA HEHTPbl MOBOPOTOB
coBnaziatoT. OKa3biBaeTCsi KOMIO3ULMS TPeX MOBOPOTOB MOXKET ObITh TOXK/ECTBEHHO MPeoGpa30BaHHOK eC/IM LEHTPbI MOBO-
POTOB Pa3JIMUHBI.

Hanpuwmep, ec/m AABC — OTPULIATEJILHO OPHUEHTHPOBAHHbIN PaBHOCTOPOHHUH TPEYroJIbHUK,
120 ° 120 120 ° 120 120 ° 360 °
roR: OR; OR; )=R: OR: =4ZR;" =FE.
[IpuueM KOMIMO3UILIMS TPeX MOBOPOTOB TOTJA W TOJILKO TOTJA SIBJISIETCS TOXIECTBEHHLIM NMpPeoOpasoBaHUEM, KOIjla OHa
MMeeT XOTsl Obl OJIHY HETOJBHKHYIO TOUKY M CyMMa YIJIOB ToBopoTa paBHa 360 niun 720°.

3 anmaua. Ha croponax BC u CA tpeyrosibinka ABC BHe ero nocrpoetbl paBHoctopontue tTpeyroibiukd BCN n CAP.
Haiinure yrael tpeyrosbaika MON, rie M-cepenyna croponsl AB u O- nentp tpeyronbiuka CAP (puc 2).

Puc. 2

Peutenue. /st onpenesnennoctn 6yaeM cuutath, uto AABC opuenTHpoBaH nosoxurenbHo. [Ipoussenem nocienosa-
TesqbHO TpH noBopota ¢ ueHtpamu O, N,M na yrast 120°,60°%,180° B HanpaBJ/ieHHH IPOTHB YacoBoK cTpesiku. I1pu nepsom
noBopote Touka A mepefiner B Touky C, mpu BTopoM — Touka CB B, mpu Tperbem- Touka BB A, T.e. KoMmosuuus

180 ° 60 ° 120 °
F=R,, OR, OR, BO3BpAalllaeT TOUKy A B HCXonHOe TmoJjioKeHHe. [locKoJibKy YIJIOB ToBopoTa paBHa 360°

u F(A)=A, F ectb ToxnectBenHoe npeo6pasosanue. CoryiacHo Teopeme 3 umMeeM R]flo ) .Rgo T = R}fo ", e K-Touka re-
peceueHuss TIpsIMbIX, Tpoxoasdiux uvepe3d Toukd Ou Nu ob6pasytomumx yriasl KON=60° 1 ONK=30° Komnosuuus
180 ° 180 °

F=R,” OR,” =F.

3Hauut, Toukd K u M coBnanaior, u yribl TpeyrosbHika MON pasabt 902,602 u 30°.

3 anmaua. Ha croponax npousBosbroro tpeyrojbiuka ABC BHe ero nocrpoennl Tpeyroibinky ABM, BCN u CAP Tak,
uto £ CAP = £ CBN=45°,

Z ACP= £ BCN=30°, £ ABM= £ BAM=15°. Jlokaxure, uto £ PMN=90° 1t PM=MN.

C Ml

P N /
P\ N

Puc. 3
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Peutenue: [Tyctb nanubiil TpeyronbHUK ABC opreHTHpOBaH MOJIOXKUTENBHO (pHc.3,a). PaccMOTpUM KOMIO3UILIHIO:

e k= sm45o =«E.
sin30

Liose ° °
F= Hk' 0 Hk.l(]s 0 R150
N P M

Hmcew: Ry" (B)=4, 112 (H)=C. I1:" (C)=B.

Canenoparensho, F(B)=B, 1. e. B — nenoxmpmxHas touka npeo6pasosanus . Tak kak npoussenenne Kos(pduieHTOB
nonoGuil paBHo 1 U cymma yryioB nosopota pasHa 3602, nosyyaem, uto F ecTb ToxaeCcTBeHHOE NpeoOpasoBaHme.
Yrabl Tpeyrosbiuka MNP MoxHo Haditi, nmoctpouB o6pa3 Toukd M npu kommnosuuuu F (puc.3,6). YuutbiBasi, uTo

F(M)=M, nonyunm:

1 °
—,105

Ry (M)=M, [T (M)=M", 1" (M")=M.

Tpeyrosburikn PMM' 1 PAC (takxke, kak Tpeyrosbiikd NMM' 1 NBC) noao6Hbl U 0IMHAKOBO OpHEHTHPOBaHbI. Tpe-
yrosnbHUKH PMM' 1 NMM' 1o106Hbl 1 OpHEeHTHPOBAHbI IPOTUBOINONOXKHO, MM' — nx o6L1asi CTOPOHA, 3HAYUT, OHH PaBHbI;

oTCIo/1a Z PMN=90° u PM=MN.

Peluas 6osiee obulyto 3aady, 4eM pacCMOTpeHHas 3ajaua, MoJyduM CJeylol i pe3ybTar:
Eciiu Ha ctopoHax npousBoJibHOro TpeyrosibHuka ABC noctpoenbl Tpeyrosibiik ABM, BCN, ACP u npu 3ToM BbIoJIHE -

HBI CJIeIyIOIINEe YCJIOBHUS:

A) tpeyronbunku BCN u ACP nono6HbI 1 OpHeHTHPOBAHBI IPOTHBOMOJIOKHO;
B) tpeyronbiuk ABM paBHOGenpeHHbli ¢ ocHoBaHHeM AB(uian M-cepenuta ctoponbl AB);

C) opuentupoBanubix yriaos BMAAPC 1 CNB (umi AMB.BNC u CPA) pasia 360°, o < PMN=2< PAC

u PM=MN.

ELIle OJHY aHaJIOTUYHYIO 3aaayy, B KOTOpOﬁI TPEYroJIbHUKH, MOCTPOCHHbIE HAa CTOPOHAX JAHHOTO TPEYyroJibHUKa, HE sABJIs-
I0TCA HO[LO6HI)IMI/I MOKHO MPEMJIOKHUTD YHallITUMCs JIJ1s1 CaMOCTOSATEJ/IbHOTO PEICHHUsA.

Jluteparypa:

1. Aéaynnaes, K. X. u 1p. Teomerpust //3KcneprMenTanbhblii yueGHUK ¢ yry6/IeHHBIM H3y4eHHeM MaTeMaTHKH [l aKa-
nemuuecknx smneen. T.: «YkutyBum», 2002 r. — crp. 424.
2. Capanues, I M. COopHUK 3a1a4 Ha reomeTpuueckue npeodpasosanust. Mananue: Bropoe, nepepaboTaHHoe U 100/ -

nennoe. — M.: [IpocBeuenne, 1981. — 112 c.

3. 79. Capanues I M. Periaem 3agaun Ha reometpuueckue npeoopazoBanus: COOPHUK 3a1a4 M0 reOMETPHH J/1s1 OpraHu -
3aluK caMocTosiTebHOM pabotsl M3n. 3-e, mepepad., non. — M.: [Ipocserienne, 1997. — 192 c.

Ta'limda axborot texnologiyalarni go'llashning o'ziga xos xususiyatlari

Xonboboyev Hakimjon O'ktamovich, tehnika fanlar nomzodi, dotsent;
Ikromova Mubina Hakimjon qizi, «Umumiy mehnat» kafedrasi o'gituvchi»;

Tkromov Muhammad Anashon Hakimjon o'g'li, talaba
Kokand State Pedagogical Institute

O'zbekiston Respublikasining «Ta'lim to'g'risida» gi Qo-
nuni va «Kadrlar tayyorlash milliy dasturi» da belgi-
langan asosiy vazifalar ijrosini ta'minlashning asosiy yo'na-
lishlaridan biri axborot-kommunikatsion ta'lim muhitida
ta'lim berishni tashkil etish, boshqarish, sifat va samaradorli-
gini oshirish mexanizmlarini yaratishdir.
Axborot-kommunikatsiya texnologiyalari o'quv jarayonini
jadallashtirish, o'qitish sur'atini oshirish va uni individuallas-
htirish, kasbiy faoliyatdagi vaziyatlarni modellashtirish, har
bir ta'lim oluvchining faol vaqtini oshirish va ta'limda ko'r-
gazmalilikni kuchaytirish hisobiga oliy ta'lim oldiga qo'yilgan

zamonaviy masalalarni hal etishga imkon beradi. Bular-
ning barchasiga modellashtirish yo'li bilan bilish faoliyatini
faollashtirish, multimedia vositalari yordamida kasbiy faoli-
yatning tipik vaziyatlarni imitatsiyalash, olingan bilimlarni
yangi vaziyatlarda qo'llash, egallangan ko'nikma va mala-
kalarni samarali mashq qilish, o'qitish natijalarini avtomatik
nazorat qilish, ijodiy va tanqidiy fikrlashni rivojlantirish bilan
erishish mumkin.

Ta'limda axborot texnologiyalarini joriy etishning zaruri-
yati, birinchidan, o'gituvchini o'quv jarayonining tashkilotc-
hisi sifatida emas, balki bilimlarni egallash manbalaridan bi-
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riga aylanib qolayotganligi bo'lsa, ikkinchidan, ilmiy-texnik
taraqqiyotning rivojlanayotgan bosqgichida axborotlarning
keskin ortib borayotganligi va ulardan o'gitish jarayonida
foydalanish uchun vaqtning chegaralanganligi, shuningdek,
talabalarni kasbiy faoliyatga mukammal tayyorlash talab-
lari ta'lim tizimiga zamonaviy texnologiyalarni joriy etishni
taqozo etmoqda.

Ta'limda zamonaviy axborot va kommunikatsiya texnolo-
giyalarini keng joriy etilishi fan sohalarini axborotlashtirishni,
o'quv faoliyatni intellektuallashtirishni, integratsiya jarayon-
larini chuqurlashtirishni, ta'lim tizimi infratuzilmasi va uni
boshqarish mexanizmlarini takomillashtirishga olib keladi.

Axborot-kommunikatsiya texnologiyalarining ulkan im-
koniyati shundan iboratki, ulardan foydalanib interfaol o'zaro
ta'sirlashuvni kengaytirish va kasbiy faoliyatning tabiiy
sharoitiga maksimal darajada yaqinlashishni ta'minlovchi ax-
borot-texnologik muhitning o'ziga xos sharoitida tashkil eti-
ladi. Bu mubhit esa, axborotga kirish va u yoki bu amallarni
bajarishni ta'minlovchi axborot — kommunikatsiya texnolo-
giyalarining dasturiy vositalaridan foydalanish asosida
amalga oshiriladi. Bu dasturlar orasida didaktik kompyu-
terli dasturlar alohida ahamiyatga ega. Didaktik kompyuterli
dasturlar o'quv-metodik materiallarning elektron variantla-
rini 0'zi ichiga oladi. Bu dasturlarga illyustrativ xarakterdagi
kompyuterli ta'minot, elektron lug'at, darsliklar, real jara-
yonlarni modellashtirish imkoniyatiga ega bo'lgan laborato-
riya praktikumi, elektron ta'lim trenajorlari, test dasturlari,
elektron darsliklarni kiritish mumkin. Bunday dasturlarni
nazorat qiluvchi, o'rgatuvchi, modellashtiruvchi, trenajyor,
didaktik o'yinlar, gipermatnli tizimlarga tasniflash mumbkin.

Foydalanilgan adabiyotlar ro'yxati

O'qitishda didaktik kompyuterli dasturlardan foydalanish
tajribasi shuni ko'rsatdiki, ta'lim oluvchi dasturlar bilan qan-
chalik ko'p miqdorda mustaqil ishlasa, o'qitishni individu-
allashtirish shunchalik darajada oshar ekan. Har bir ta'lim
oluvchi o'zi uchun qulay bo'lgan sur'atda ishlaydi, zaruri-
yatga qarab tayanch materiallarga gaytish mumkin, o'qitis-
hning bunday sharoitiga moslashtirilgan dasturlar har bir
ta'lim oluvchiga xatoliklar haqida individual tushuntirishlar
beradi, mos yordamchi materiallarni taklif etadi.

O'quv faoliyatni bosqichma-bosqich boshqarish va uni op-
timal qurilgan algoritmlar asosida shakllantirish real amalga
oshiriladi. Bularning barchasi dasturiy didaktik vositalardan
foydalanish asosida tashkil etilgan talablar mustaqil ish sifa-
tini oshirishga imkon beradi.

Zamonaviy axborot texnologiyalarining ta'lim jarayonla-
riga joriy etilishi, talabaga kasbiy bilimlarni egallashiga, o'r-
ganilayotgan hodisa va jarayonlarni modellashtirish orqali fan
sohasini chuqur o'zlashtirilishiga, interaktiv muloqot imko-
niyatlarining joriy etilishi asosida o'qitish jarayonini individu-
allashtirishga, axborot jamiyati a'zosi sifatida unda axborot
madaniyatining shakllanishiga, o'rganilayotgan jarayon va
hodisalarni kompyuter texnologiyalari vositasida taqdim
etish, talabalarda fan asoslariga qiziqishni va faollikni oshi-
rishga olib kelishi bilan muhim ahamiyat kasb etadi.

Hulosa qilib aytish kerakki, zamonaviy o'gituvchi o'quv-
chilarda AKTdan foydalanishda xamkorlik qilish, vujudga
kelgan muammolarni xal etish, bilimlarni izlash, turli man-
balardan olgan ma'lumotlarni tanqidiy nuqtai nazardan taxlil
gila olish va umumlashtirish kabi ko'nikmalarni hosil gilishga
ko'mak berishga qodir bo'lishligi kerak bo'ladi.

1. Ishmuxamedov R., Abduqadirov A., Pardaev A. Ta'limda innovatsion texnologiyalar. — T, Iste'dod, 2008.

2. Yuldashev U., Bogiev R., Zokirova. F. Informatika va axborot texnologiyalari. Elektron o'quv qo'llanma. — T, 2004.

3. Temurov S.Y. Talabalar mustaqil ishini zamonaviy axborot texnologiyalari asosida tashkil etish — «Pedagogik
mahorat» nazariy va ilmiy-metodik jurnali. Buxoro. — 2011.

Tasviriy san'atni o'qitishda interfaol metodlardan foydalanish

Xonboboyev Hakimjon O'ktamovich, tehnika fanlar nomzodji, dotsent;
Po'latov Foziljon Usibjonovich, o'qgituvchi;
Ikromov Muhammad-Anashon Hakimjon o'q'li, talaba
Kokand State Pedagogical Institute

Ma'lumki, oliy ta'lim muassasalaridagi o'quv-tarbiya
jarayonini, xususan, tasviriy san'at o'quv jarayonini
modernizatsiyalash, rassom-pedagog bo'ladigan mutaxas-
sislar tayorlash tizimi sifat darajasini oshirishda o'qgituvchi-
larning kasbiy kompetentligini rivojlantirish, ularni sohaga
oid zamonaviy kasbiy bilim, malaka va ko'nikmalar bilan
qurollantirish, ilmiy-texnik innovatsiyalardan mustaqil ra-
vishda, ijodiy foydalanish hamda istigbolli vazifalarni hal

gila olish ko'nikmalarini rivojlantirish muhim vazifalardan
sanaladi.

Bunda badiiy ta'lim bosqichlarining o'zaro maz-
munan bog'ligligi, uzviyligi va uzluksizligini ta'minlash;
oliy ta'limda tasviriy san'at o'quv jarayonini tashkil etish-
ning ilg'or pedagogik texnologiyalarini joriy qilish, bu bo-
rada o'quv uslubiy majmualar sifatini ta'minlash, pedagogik
texnologiyalarni joriy etishda professor-o'gituvchilarning
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kompyuter va Internetdan foydalanish bo'yicha savodxon-
ligini doimiy oshirib borish; oliy ta'limning axborot resurs
va zamonaviy o'quv adabiyotlari bilan ta'minotini yanada ri-
vojlantirish; tasvirly san'at va muhandislik grafikasi yo'na-
lishlarida ilg'or xorijiy tajribalarni o'rganish oliy ta'lim mu-
assasalarida rassom-pedagoglarining faoliyat yo'nalishlari
tarkibini belgilaydi.

Yuqoridagi fikrlardan ko'rinib turibdiki oliy ta'lim tizimini
xususan, tasviriy san'at ta'lim tizimini modernizatsiyalash
(ingl. modern — yangilangan, zamonaviy, tekor o'sish) o'quv
jarayoniga nisbatan innovatsion yondashuvni talab etadi.

Shunday ekan, tasviriy san'at ta'limga innovatsion (ing-
lizcha innovation — yangilik kiritish) yondashuv g'oyasi
ta'lim mazmuni va natijalarining shaxsga yo'nalganligi,
ta'lim mazmuni, shakl, metod va vositalarini fan va texnika-
ning so'nggi yutuglari, ilg'or tajribalar, zamonaviy metodi-
kalar bilan uyg'unlashtirishga qaratilganligi bilan an'anaviy
yondashuvdan farq qiladi.

Ta'lim tizimiga kiritilayotgan har gqanday innovatsiya ax-
borot va metodik ta'minotning mavjudligini ko'zda tutadi.
Shu sababli, tasviriy san'at o'quv jarayoniga innovatsiya ki-
ritishda ilg'or pedagogik tajribalarni o'rganish, tahlil qilish va
umumlashtirish hamda amaliyotga tatbiq etish, zamonaviy
pedagogik va axborot kommunikatsiya texnologiyalari im-
koniyatlaridan foydalanish orqali o'quv jarayonlari mazmuni
va metodlarini takomillashtirish muhim yo'nalishlardan sa-
naladi.

Bu esa o'z navbatida tasviriy san'at o'quv mashg'ulotlarini
tashkil etishning samarali shakllari sifatida ma'ruza (muam-
moli ma'ruza, ma'ruza-seminar, virtualtexnologik ma'ruza,
vizual ma'ruza, binar ma'ruza, kirish ma'ruzasi, ma'ru-
za-konferentsiya, axborotli ma'ruza, ma'ruza bahs-muno-
zara, sharhlovchi ma'ruza, on-line ma'ruza) trening, videot-
rening, vebinarlar, internet konferentsiyalar, innovatsion
o'qitish metodlari sifatida esa muammoli metodlar, interfaol
metodlar, amaliy o'yinlar, o'quv loyihalari, portioliolar, grafik
organayzerlar, axborot-kommunikatsiya texnologiyalaridan
foydalanish zaruratini yuzaga chiqaradi.

Oliy ta'lim muassasalaridagi tasvirly san'at o'quv jara-
yoniga, xususan Dastgohli akademik rangtasvir asoslari va

Foydalanilgan adabiyotlar ro'yxati

J. O. Tolipova. «Pedagogik kvalimetriya». T.: 2015.

e

kompozitsiya darslariga innovatsiyalarni tatbiq etishda inter-
faol metodlarning ahamiyati ham o'ziga xos hisoblanadi.

Interfaol — so'zi inglizcha so'z bo'lib, «inter» — o'zaro
va «act» — harakat qilmoq ma'nolarini bildirib, ularning
umumiy mazmuni interfaol — ya'ni o'zaro harakat qilmoq
ma'nosini anglatadi.! Bunday o'zaro harakat turlariga «ta-
laba — o'qituvchi» va «talaba-talaba»ning magqsadli ha-
rakatlarini kiritish mumkin. Interfaol o'qitishda o'qituvchi
o'quv faoliyatninig faol tashkilotchisi bo'lib, o'quvchi bu
faoliyatning sub'ekti sifatida namoyon bo'ladi. Interfaol
o'qitish bu bilish faoliyatini rivojlantirishning maxsus tash-
kiliy shakli bo'lib, interfaol o'qitish jarayonida ta'lim oluvchi
o'gitishning ob'ektidan o'zaro hamkorlikning sub'ektiga
aylanishi, o'quv jarayonida faol ishtirok etishi bilan tavsif-
lanadi.

O'qitishning interfaol metodlari hayotiy vaziyatlarni mo-
dellashtirish, rolli o'yinlardan foydalanish, muammolarni
hamkorlikda yechishda ko'rib chigiladi.

Interfaol o'gitish talabalardan axborotlarni o'zlashtirish
jarayonida faollik, ijjodkorlik, mustaqillikni shakllantiribgina
golmay, ta'lim magsadlarining to'laqonli amalga oshishiga
yordam beradi. Bunda ta'limning quyidagi kontseptsiyalari
fundamental asos sifatida hizmat giladi:

+ o'gituvchining jadal faoliyati — o'quv faoliyatining
asosiy ko'rinishi sifatida namoyon bo'lib, u mazkur
harakatning sub'ekti va tashkilotchisi sifatida faoliyat
ko'rsatadi;

o'quv faoliyatining asosily negizi va
natijasi, mazkur faoliyatning sub'ekti — talaba hisoblanadi;

+ muvaffaqgiyatli o'quv faoliyatining asosiy ko'rsatkichi,
uning natijasi o'quvchining fikrlash usullarini o'rganish va
amaliy masalalarni ijjodiy hal etish, erkin, mustaqil harakat
gila olish ko'nikmalarini shakllantirishdan iborat;

o'quv  faoliyatning  asosiy  ko'rsatkichi  o'quv
topshiriglari xisoblanadi. Bunda ta'lim jarayonining asosiy
sub'ekti bo'lgan talabada fikrlash, bilish harakati usullarini
rivojlantiruvchi o'qitish taktikasi muhim o'rin tutadji;

o'quv faoliyatini amalga oshirish jarayoni talabadan
o'zining shaxsiy bilish mahorati va ko'nikmalarini o'zlashtirib
olishi uchun zamin hozirlashdan iborat.

M. Mirsolieva., G. Ibragimova — Ta'lim texnologiyalari va pedagogik mahorat. T.: 2015
S. Abdirasilov., N. Tolipov — Dasgohli rangtasvir. «Igtisod-moliya» T.: 2010
R. Xasanov, Tasviriy san'at asoslari — T.: G'afur G'ulom nomidagi nashriyot matbaa-ijodiy uyi — 2009.

' Mupconesa M., U6parumoa I — Tabanm texHosorusinapu Ba negaroruk maxopar. T.: 2015.
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0 npenopaBaHUM MaTéMaTtuUKU B UHTErpayum ¢ UHOCTpAaHHbIMU A3bIKAMU

Jprawesa Xunona, npenopasatens kadenpsl «MeTofmKa npenofaBaHnus MaTeEMATUKNY;
CyntaHos Aunwop, marmuctp
KokaHackuit rocynapcTBeHHbIN Nefarornyeckuii UHCTUTYT

B coorBerctBun ¢ [locranorsenuem Ilpesuspenra Pe-
cny6anku Yaoekucran HMenama KapumoBa «O wmepax
no JajibHeHIIeMy COBEPLIEHCTBOBAHUIO CHCTEMbl H3ydeHHs
MHOCTpaHHbIX f3bIKOB» oT 10 neka6psa 2012 rona Ne TTI1-
1875 ¢ 2013/2014 yueGHoro roja mostanHo Ha Beefi Tep-
putopuu pecnyGJHKH Y30eKHC TaH BBEIEHO H3ydeHHe MHO-
CTPaHHBIX $I3bIKOB, MPEUMYLIECTBEHHO AHIVIMACKOTO SI3bIKa,
¢ MepBoro kjaacca o0u1eo06pa30BaTE/bHbIX LIKOJ. YTBEpXK-
neHue [lporpammbl Mep MO paclIUPEHHI0 WU3YUYEHHS] HHO-
CTPaHHBIX SA3bIKOB Ha BCEX CTYMEHSX CHUCTEMbl 06pa3oBaHUs
Pecny6inku Y36ekucraH BbI3BAHO HEOOXOIMMOCTBIO Kapjiu-
HaJIbHOTO COBEPLIEHCTBOBAHUS CHUCTeMbl OOydeHHsl rojpac-
TAIOLLEr0 MOKOJIEHHSI HHOCTPAHHBIM $I3bIKaM, [OArOTOBKH
CreUMaIuCcToB, CBOGOAHO BJAACIOLIMX HMH, CO3JIAaHUS YC-
JIOBUH W BO3MOXKHOCTEH JJI1 LUMPOKOrO JOCTyMa K JOCTHXKE-
HUSIM MUPOBO#H LIMBUJIM3ALIUH U MHPOBBIM HH(QOPMALMOHHBIM
pecypcam, pa3BUTHsI MEXIyHapOJHOTO COTPYAHUYECTBA U 06-
LLIEHHSI.

B Bblcinx ydyeOHbIX 3aBeIEHUSIX TMperojaBaHue OT-
JIeJIbHBIX CMeLHa/bHBIX MPEIMETOB — 0COOEHHO MO TeXHUYe-
CKUM U MEXJIyHapPOJHbIM CTeLHaIbHOCTSIM — OyJIeT BECTHCh
Ha HHOCTPaHHBIX si3blKax. MaTemartnueckoe oOpasoBaHue
B By3e HeMbICJIUMO 6Ge3 paboTbl C MepPBOMCTOYHHKAMH, OC-
HOBHA$ U3 KOTOPbIX HA HHOCTPAHHOM $I13bIKe.

[IpenonaBanne MaTeMaTHKW B HHTErpallMd € MHOCTpPaH-
HbIMM f13bIKAMH, B YACTHOCTH C aHIJIMHCKUM 3bIKOM, CMOCO0-
CTBYIOT HEMpPOHU3BOJILHOMY 3allOMHHAHHUIO TEPMHHOB, PA3BH-
BAIOT HHTEPEC He TOJILKO K IPeAMeTam, Ho U CaMOMy Mpolleccy
MO3HAHWS, MOBbIIAET KAYeCTBO 3HAHUH W yMeHHe X 100bI-
BaTb. Kpome Toro usydyeHue aHrIMiCKOro si3blka 1o3BoJsieT
HAYYUTb CTYJIEHTOB YWTaTb, MOHUMAaTb M YNOTPeOJsATbH OC-
HOBHble MaTeMaTHYeCKHE MOHATHS B AHIVIOSA3bIUHOH OPHUIH-
HaJBHON JIHTepaType MO CHeLuanbHOCTH. DPPeKTHBHOCTH
MHTETPUPOBAHHBIX YPOKOB MMOBbIIIAET HHTEPEC K MPOUCXO-
JKIEHUIO TEPMHHOB MaTeMAaTHUECKHX TOHATHIH, CJeloBa-
TeJIbHO, H K MaTeMaTHKe.

Nsyuenne MaTeMaTHKK CBS3AHO C U3y4eHHEM aHVIMHCKOTO
A3blKa. JlefcTBUTE/IbHO, YBACUEHHE MATEMATUKOHN MPUBOAUT
K HEOOXOIMMOCTH HAyYHThCS pa3roBapuBaTh rPaMoOTHO, Mpa-
BUJILHO W KPACHBO CTPOUTH CBOIO peub. KaxkIplil MaTeMaTHK
JIOJDKEH YMeTb JIOHECTH CBOIO MbIC/b 10 cobecenHnka. Ma-
TeMaTHKa MOMOraeT BbICTPaHBaTh JIOTHYHO peyb. YBJeUeHHe
MaTeMaTHKOH Heu30eKHO CBS3aHO C IMepexoioM Ha 0oJee
BLICOKMH YPOBEHb OBJIJIEHUS AHTVIMHCKHUM SI3bIKOM.

J11s 5pPeKTHBHOCTH TPUMEHEHHST MaTeMaTHUECKUX Tep-
MHUHOB Ha aHIIMACKOM fI3bIKe TpejjiaraeM cobpaTb MaTema-
THUECKHE TEPMHHBI H3 LIKOJBLHOTO Kypca, 3aMMCTBOBAHHbIE
13 MHOCTPAHHBIX SI3bIKOB, MOATOTOBUTL CJOBapb, MPUMEHsIs

KOTOpbIH Ha ypoKe MaTeMaTHKH yyallluecsl MOMOJHSIOT CBOM
cJ0BapHbif 3anac. Beab MaTemaTHueckue TepMHUHBI pa3dopo-
CaHbl B CJI0BapsiX, B HEGOJBIIOM KOJMUECTBE KHHT, a MOUCK
HeoOXOIMMOTO CJI0Ba 3aHUMAaeT yiMy BpemeHH. Takum 06-
pa3oM, HeBOJIbHO IIPUBHUBAEM MHTEPEC KaK K MpeaMeTy Mare-
MaTHKH, TaK U HHOCTPaHHOMY 513bIKY. [ Ipn 9TOM Kpyrosop yua-
LIMXCSl paclUUpsIeTCs], MOBbILIAETCS KyJbTypa peud, riyoxe
1 OCO3HAHHO TO3HAETCS A3bIK MATEMATHKH, TOHUMAETCS CYTh
MOHATHI U ONPEACICHUI.

BoJIbLIMHCTBO COBpEMEHHBIX CJIOB aHIVIMHCKOrO W APYrUX
€BPOINEHCKUX $13bIKOB OEpeT CBOM MCTOKH M3 JIATHHCKOTO
f13blKa, TO M B HAy4yHOH JIEKCHKOJIOTMH BCTpeyaeM KOpPHH
U3 JIaTbIHM MJIH JPEBHErPEUEcKOro s3blka, M03ITOMY HeoO-
XOIUMO JIaTh W PACTOJKOBAHHE MCKOMOTO MaTeMaTHUECKOTo
TEPMHHA WJIH TIOHATHS, a TAKXKE 1aTh UX OIpeJle/ieHHE.

[IpuBenem mpumepel. CnoBo akcuoma — GepeT CBOM
KOPHM OT TIpeyeckoro ¢joBa axioS-lLeHHbIH, axioma-
NPUHSITHE TT0JIOXKEHHH, TTOYET, aBTopUTeT. BriepBble naHHOE
TMOHsITHe BCTpeTuTe B paborax Apucroressi, a Tak:ke B «Ha-
yajiax» EBknuza, B paGotax Apxumena copmMyJHpOBaHbI aK-
CHOMbI U UBMEPEHHUS BEJIUUMH.

Apeymenm @YHKYUU TPOUCXOMUT OT JIATHHCKOTO CJIOBA
argumentum <IpeaMeT», «3HaK». JTO He3aBUCUMas nepe-
MeHHasl BeJIMUMHA, ONpeesiiollast 3HayeH1e pyHKIUHH.

CJ10B0 6uUccekmpuca BOSHUKIIO OT JIATHHCKUX CJIOB bis —
«JIBAXKJIBI»

sectrix — «cekyasi». 3aTeM 3aMMCTBOBAHO U3 (hpaHILy3-
CKOIO 13blKa KaK CJI0BO

bissectrice, mpsimasi mpoxoxsiuiasi yepe3 BeplIMHY yI/a
1 J1eJ1s11ast €ro 1oroJiam.

Ipagpuk — nauHoe cji0BO Geper KOpPHH OT rpede-
ckoro cyoBa graphikos — «HauepraHHbIi». DTO Tpaduk
(byHKIMH — KpHBasi Ha MJOCKOCTH, H3oOparkaemast 3aBUCH-
MOCTb (DYHKIHH OT aprymMeHTa.

Auckpumuranm ot JaTHHCKOTO clioBa discriminans —
«paszfMyalolMi»,  «pagiessiolii».  ITo  CoCTaBJIeHHOE
13 BEJIMUMH, ONpe/IeIeHHBIX 3a1aHHYI0 (DYHKLIMIO, BbIpaXKeHHe,
o0pallleHHeM KOTOPOro B HyJlb XapaKTEePU3YeTCsl TO MW MHOE
OTKJIOHEHHE (PYHKIHK OT HOPMBbI.

Ksadpam mponcXoauT OT JAaTHHCKOTO CJOBa qua-
dratus — «JeTbIpexyroJibHbIN» (0T guattuor — «deTbipe»).
[IpsiMOYroJIbHHK, Y KOTOpPOTO BCE CTOPOHbI paBHbl, HJIH,
YTO PABHOCHJILHO, pOMO, Y KOTOPOTrO BCE YIVIbl PABHbI.

B 3aksiioueHHH X04YeTCsi OTMETUTD, UTO 3HAHME MATeMaTH-
UECKHX TEPMHUHOB M YMEHHE IPaMOTHO OODBSCHUTb pPellieHHe
MaTeMaTHYeCKOH 3aa4H [03BOJIUT yyallluMcs B JajibHellleM
MCI0J/1b30BaTh JICKCHYECKHH MaTepuall B caMblX Pas/IHYHbIX
CUTYyaLUSIX.



“Young Scientist” - #3.1(107.1) - February 2016 Mathematics, Computer Science | 25

Jlutepatypa:

l.  Tlocranornenue [lpesunenta pecny6snku Yzbekucran Ne [1[T-1875 «O mepax 1o jajbHeHIlIeMy COBEPIIEHCTBO-
BAHUIO CHCTEMbI H3yUeHUs MHOCTPAHHbBIX A3bIKOB» (TazeTa « Hapomtoe cioBo», 11.12.2012 1., Ne 240 (5630)).
2. CoBpeMeHHbI# c10Bapb MHOCTPaHHbIX ¢ioB. — CI16.: [lyst, 1994
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PHUJIIOJIOTUA

Teaching the Words Related to a Different «Animals» in Practical English Lessons

Abdullayeva Muyassar Inomovna, English teacher
Kokand State Pedagogical Institute, Kokand, Uzbekistan

tis known, that at present teaching and learning English is

becoming important in our country. Learning foreign lan-
guage demands hard work on vocabulary. Vocabulary is usu-
ally defined as words we teach in the foreign language. How-
ever, a new item of vocabulary may be more than a single
word, such as a compound word or a phraseologycal unit.
The vocabulary therefore must be carefully selected in ac-
cordance with the principles of selecting linguistic material,
conditions of teaching and learning a foreign language.

Scientific principles of selecting vocabulary have been
worked out. The words selected should be:

— Frequently used in the language (the frequency of the
word may be determined mathematically by means of sta-
tistic data);

— Easily combined (nice room, nice girl, nice weather);

— Unlimited from the point of view of style (oral, written);

— Included in the topics the syllabus sets;

— Valuable from the point of view of word-building (use,
used, useful, useless, usefully, user, usage).

There are two stages in teaching vocabulary: presentation
or explanation, retention or consolidation which are based on
certain psycholinguistic factors.

Different ways and techniques of teaching vocabulary such
as brainstorming, drills, matching, filling in the gaps, puz-
zles, total physical response and many other methods and
activities are helpful in teaching the semantic field of words.

One of the easiest and most effective ways of teaching
vocabulary belonging to the semantic field of words de-
noting animals is using visual aids, namely pictures of ani-
mals. A teacher can demonstrate a picture of animals or use
matching exercises. For example, he writes the word «rabbit»
and shows its picture where learners remember it visually, or
writes the names of several animals (for instance, a dog, a
cat, a fox, a bear, etc) and puts their pictures on the opposite
column asking to match the words and pictures.

Vocabulary presentation of animals can also be performed
by brainstorming where a teacher names a certain animal, let
us say a fox and each student tells a word, phrase or a word
combination related to the given animal (such as cunning,
sly, beautiful, a long tail). By doing this activity a teacher can

attract students' attention to the lesson and warm them up.
This exercise may either be done orally or in written form
where the teacher writes the word in the centre of the board
and asks learners to brainstorm.

The next stage of presenting vocabulary may deal with
the definition of the given word as matching exercises where
a teacher prepares certain words and their definitions from
monolingual dictionaries of English and dividing the chosen
words and their definitions into two separate columns. For
example:

a)a wolf —

b) a squirrel —

c¢)alion —

1. a large tawny-coloured cat that lives in prides, found in
Africa and NW India. The male has a flowing shaggy mane
and takes little part in hunting, which is done cooperatively
by the females;

2. awild carnivorous mammal which is the largest member
of the dog family, living and hunting in packs. It is native to
both Eurasia and North America, but is much persecuted
and has been widely exterminated;

3. an agile tree-dwelling rodent with a bushy tail, typically
feeding on nuts and seeds.

While doing this exercise a teacher may ask learners to
write certain parts of speech such as verbs, adjectives, ad-
verbs, nouns connected to the given word or to make up a
sentence which will be very effective in improving and con-
solidation of learned word or words.

After the presentation of the vocabulary related to a group
of words denoting animals another method of teaching —
discussion (which involves the exchange of ideas between
students on the given topic) can be used. Discussion is an
effective teaching technique which supplies sharing informa-
tion among students. If different types of animals and their
role in our life are taken as the topic of the lesson the debate
which is one of the sources of improving public speaking can
be very effective. For instance, different types of animals such
as domestic and wild animals, and their role in our life. Here
a group is divided into two subgroups and each part should
argue the advantages and disadvantages of these animals.



“Young Scientist” - # 3.1 (107.1) - February 2016

Philology | 27

Filling in the gaps, true/false and using multiple choice tests
are usually used to consolidate the teaching material. In this
method a teacher gives a sentence, a phraseological unit or a

text where the names of animals are omitted. For example:...

lives in the north. (a polar bear).

This kind of sentences can be used in True/False exer-
cises:

1) The camel lives in Russia. (T/F)

2) The lion has a reputation of a man-eater. (T/F)

Using different types of multiple choice tests can also be
very efficient in teaching vocabulary in order to consolidate
the learned material. For example:

Test 1: What animal cannot change his spots?

a) Thetigerb) The crocodile c) The leopard d) The lion

Test 2: Money makes........ go.

a) The mare b) The horse c) The leopard d) The lion

According learning styles of students there should be dif-
ferent methodical approaches in teaching vocabulary. For an
audio learner it is always useful to use audio lingual method
in which the script read by native speaker, or video materials
concerned with the use of certain topics about the animals
(for instance, a film or a program from the National Geo-
graphic Channel).

It is helpful to apply the use of total physical response
for kinaesthetic learners, such as demonstration, acting,
miming where a teacher acts as a kind of animal does and ask
learners what animal he/she performed. It can be given de-
tailed description of the word, such as animal's appearance,
qualities, colour, etc, where learners are supposed to guess
what animal is described.

The use of synonyms (i. e. the words with similar meaning)
and antonyms (the words with opposite meaning) can also
be very useful in teaching vocabulary. For example, the word
rabbit which may have its synonym hare. Moreover, here a
teacher may use different names of the same animal as being
masculine, feminine or young forms. For example, the lion,
lioness, Leo. (a cow, an ox, a bull, a calf).

Literature:

Another way of teaching the vocabulary concerned with
the semantic field of words denoting «animals» in English
is called translation method (or grammatical translation
method) where a teacher asks learners to translate the au-
thentic material from the target language in to native lan-
guage (if a teacher conducts a group of Russian-speaking
learners or whose mother tongue is Uzbek he/she asks
his/her pupils to translate into Russian in former and into
Uzbek in the latter). This method of teaching is very useful
as the learners learn the English language through their own
native language in which they are used to thinking.

The method of making up a story is always interesting for
all types of learners. It should be based on what they learned
during the lesson. For instance, a teacher may read a story
about the dog which lost its bone in the mouth seeing its re-
flection on the water. The learners are supposed to another
story with another character which can be an animal. This
method is very helpful in increasing critical thinking and im-
proving writing skills as well.

Role play can also be an effective method where a learner
should stage a story of a tale about animals, where each par-
ticipant performs the role of certain animal and tries to show
its character by describing and performing it on a stage.

The activity classification can also be used in teaching vo-
cabulary by presenting a table to divide the words denoting
animal into certain such as domestic and wild animals.

The most important points of teaching technical vocabu-
lary should be included to the syllabus for the students which
may have a) the topics such as names animals in English and
b) tasks such as expressing character, description, their way
of life, etc.

Thus, summarizing all above mentioned it is possible to
draw a conclusion that using different modern pedagogical
methods in teaching vocabulary, specifically, the vocabulary
related to the semantic field of words denoting «animals» in
English plays an essential role in the improvement of effi-
ciency in practical English lessons.

1. Axwmenona JI. T. Hopmyparosa B. W., [IpakTukym rno MeToiMKku npenojaBaHus aHmuiickoro a3bika, T., 2011, p. 60
2. Leontiev A. A. Thinking in foreign languages is psychology and methodological problem, M., 1990

The Role of Phraseology in Learning English

Ahmadaliyeva Sabo Murodovna, English teacher
Kokand State Pedagogical Institute, Kokand, Uzbekistan

t is now commonly accepted that the people who want to
master the English language must have knowledge about
wide range of complex lexical in English as a foreign lan-
guage learner. As our president I. A. Karimov states, every
language learner should achieve the highest point in mas-

tering a foreign language as native speakers do. Obviously,
in order to command a foreign language deeply, a learner
should learn pronunciation, grammar and vocabulary. All of
them are important to learn and at the same time they have
problematic points for learners. Let us consider lexical prob-
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lems in learning English, namely, the problem of phraseo-
logical units.

In linguistics, phraseology means a science of systems or
types of fixed expressions like idioms, phrases, phrasal verbs
and other kinds of multi-word lexical segments of a language.
The components of a phrase are connected to each other in
order to make one meaning in a sentence. Nevertheless, they
cannot give that meaning when they are used independently.

Phraseology (from Greek — phrasis, «way of speaking»
and — logia, «study of») is a scholarly approach to language
which was developed in twentieth century. It took its start
when Charles Bally's notion of locutions phraseologiques
entered Russian lexicology and lexicography in the 1930s
and 1940s [1]

But Merriam Webster's dictionary states that the term
phraseology came from new Latin Phraseologia and means
a manner of organizing words and phrases into longer ele-
ments: style and choice of words.

Macmillan Dictionary also defines phraseology a partic-
ular way of putting words together to express something. Be-
sides, this dictionary explains phraseology as terminology as
it denotes the words and phrases used in a particular profes-
sion.

In Oxford English Dictionary the term phraseology is ex-
plained as uncountable and formal noun that means the par-
ticular way in which words and phrases are arranged when
saying or writing something.

Exceeding from the above-mentioned ideas we can say not
all of the definitions of phraseology are similar. For example,
all definitions say that the word phraseology came from Greek
word phrasis and logia except Merriam-Webster's Dic-
tionary. It emphasizes that the word phraseology came from
new Latin. Speaking about the meaning of the term phrase-
ology, Wikipedia notes that it studies phraseological con-
structions and segments in a particular language. However,
the Macmillan English Dictionary and Oxford English Dic-
tionary open its meaning as words and phrases used in a par-
ticular profession and putting words and phrases together to
convey meaning while uttering or noting something.

Likewise, sources on Uzbek linguistics also define
phraseology as a science that studies phrases, set phrases,
even proverbs and sayings.

Therefore, we can say the function of phraseology of every
language is to study phrases, multi-word language units
with their direct as well indirect meanings that make lan-
guage vivid and colourful.

According to the definitions and statements given above,
we can surely state that every student who aims at com-
manding English deeply must know phraseology and they
have to break their backs to learn it. When you come across
with the idiom break their backs, you might understand it di-
rectly. However, your choice would be incorrect. Because all
components in the idioms do not keep their lexical meanings.
They can differ when they are used within the phrase oridiom.

The English language is full of phraseological units.
Obviously, idioms, phrases, phrasal verbs and set expres-

sions, aphorisms, maxims, proverbs and sayings are the
main units of any language, without them our language
may seem shallow or boring. Such linguistic units play an
active role in our speech, language and culture, they make
the language and speech colourful as well as attractive.
Time by time they are being developed and polished. It is
impossible not to mention about these units while learning
the language. However, students may face difficulties in
differing these terms from each other. Let us consider them
briefly.

A phrase is a group of related words that do not include
subject-verb relationship. From syntactical viewpoint no
matter how many words the phrase consists of, all the ele-
ments are regarded as a single unit. Phrases may be of dif-
ferent kinds.

Examples:

« The pretty and clever girl — noun phrase

+ My favorite football player, best goal keeper, Ignatiy
Nesterov have been playing for Uzbekistan's combined team
for a long times — appositive phrase

« I cannot find the books that I put on the shelf yes-
terday — prepositional phrase

An idiom like a phrase is a group of words. However, the
most distinguishing feature of an idiom is that its meaning is
hardly predictable as the meaning of the idiom stays far from
the lexical meaning of the components of the idiom.

Examples:

+ big fish — an important person (in a particular social
group)

+  rain cats and dogs — rain hard

«  killtwo birds with one stone — succeed in doing two
things at the same time

+ agreen thumb — a carelul gardener

However, it should be mentioned that lexical meanings of
the elements of the idiom are helpful in guessing the logical
meaning of the idiom. For instance, metaphorically by green
we understand trees, wood, garden, etc.

Set expression as its name says is a fixed expression. By
set expressions some scientists mean idioms, but others do
not support this idea. Consequently, learners wrestle with
the question whether they are the same. Actually, the word
Jixed means «unchangeable». In this sense, the followings
may be examples for set expressions:

By the way

Take for granted

For ages

Many happy returns!

Coming up from these examples, we can say idioms and
set expressions are not purely the same; the identity is only
in the degree of being fixed.

The term phrasal verb is commonly applied to two or
three distinct but related words in English. A phrasal verb
consists of the combination of a verb and an adverb or a verb
and a preposition. Like idioms, the meaning of a phrasal verb
is not predictable. Examples:

break up — end a relationship
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call on — visit somebody
cut off — take out of a will.

Many sources support that the meaning of a phrasal verb
is not predictable. However, some phrasal verbs denote sev-
eral meanings. For example, cut off as mentioned above
means «take out of a will». But, one more meaning of this
phrasal verb is «remove with something sharp». The latter
meaning may be predicted. The meaning of eaf out (eat at a
restaurant) is also predictable due to the lexical meanings of
the constituents.

To summarize, set expressions and idioms have nearly
similar character: the elements of each unit do not save their
lexical meanings in idioms, sometimes in set expressions.
On the contrary, the components of a phrase keep their lex-
ical meaning. Also, the components of a phrasal verb occa-
sionally keep their lexical meaning, but often not.

Literature:

. www.en.m.wikipedia.org

As language is dynamic, new and new literary as well col-
loquial expressions appear constantly. Due to such changes,
languages become richer in vocabulary. On the other hand,
dynamic processes in language challenge language learners
to spend a special time for the study of fixed and non-fixed ex-
pressions. It is probably fair to say that phraseology as an in-
dividual part of linguistics should be carefully and profoundly
studied by language learners as phrases, set expressions, id-
ioms as well as fixed sayings are widely used in both written
and oral speech in any language, particularly in English.
In one word, I believe that the EFL learner must study the
phraseology — phraseological units, their origin, character-
istics and usage, cultural specifics, etc. — in order to speak
fluently and accurately as well as understand thoroughly as a
native speaker for it helps the EFL students to make a com-
plex speech and feel confident.
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he case study method has been widely used in education

as a learning vehicle with specific educational objectives
in mind. It has been highly popular in many disciplines such
as economics, social sciences, psychiatry, engineering and
language learning as well, where the skills of unstructured
and complex problem solving are involved. Case studies
have become an integral part of the pedagogy in the
teaching of many subjects. Cases can be used for a range
of purposes such as to illustrate best practice, apply tools,
invite discussion, facilitate decision making and develop
skills in critical and creative thinking. Management in the
hospitality, leisure, sports and tourism industry focuses
on people. Problem-solving, especially the ability to think
on one's feet and deal effectively with problems, are key
requirements.

Nowadays case studies are welcomed by EFL profes-
sionals, especially by those who are involved in teaching Eng-
lish for specific purpose and as a second or as a foreign lan-

guage at the educational establishments of Uzbekistan such
as academic lyceums, colleges and universities. This article
aims to describe how case studies are used when teaching
English.

The word «case» comes from Latin «casus». Some of the
dictionary definitions from Collins Cobuild which fit into this
content are:

1. 1. A particular situation that you are considering on its
own or on an individual basis, especially when you are using
it as an example of something, or when you are comparing it
with something else.

1. 2. A particular incident that you are describing or ex-
plaining.

Cobuild also defines «Case Study», which is spelled with
or without a hyphen, as: «An account that gives detailed in-
formation about a person, group, or thing and their develop-
ment over a period of time.»...!

Case studies used in particular educational institutions
describe problems of individuals, couples, groups, social
institutions, or even nations. Depending on the definitions
above, we also can give our own description of case study as:
«A case study is a representation of a real-life or life-like sit-
uation. It is a representation rather than a description be-
cause it does not have to be text-based and it can contain
multiple resources. A case study is a model that includes a
sufficient level of detail for the learning and teaching pur-

' Sinclair, J. 1990. Collins cobuild English language dictionary. Harper-Collins Publishers.
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pose. The model is a situation or scenario based on events in
the real-world. Although narrative case studies are the most
common form of case study, they do not have to be limited to
text-based descriptions. A case may represent a single event
or provide an account of a series of actions over a period of
time».

Case studies provide students with the opportunity of
reading, understanding, and discussing a specific problem
area. Students are expected to propose logical solutions to
the problem presented. Each case is written to leave the stu-
dent at a decision point with the instructor (teacher) in the
case confronted. It will usually describe how the current po-
sition developed and what problems in the case are currently
facing. Tables of data, diagrams, and photographs may be
added to help the students provide with a more complete
picture. Film, video, audiotapes, and slide sequences have
all been used as vehicles for case descriptions. These all
make a case more realistic to the students. They make stu-
dents decide on an action under real conditions. Students
cannot remain passive observers, but are trained to be ac-
tion-oriented and good at making decisions quickly and with
confidence.

Lane and DiStefano (1992) define a case as a description
of a situation faced by a decision-maker. The case method
has been found as an extremely effective method of acceler-
ating management development!.

Learning to listen to each other, respecting others' views
on the same subject, as learning when and how to react and
to handle information are some of the basic skills which are
developed through case studies. As a result, students de-
velop their analytical skills. They also practise applying con-
cepts, techniques, and principles in analysis. They learn how
to judge which techniques are appropriate and applicable, to
plan communication, and to analyze values. In addition, stu-
dents learn to use creativity in generating alternative solu-
tions to the problems.

Depending on our experience in teaching and using case
studies during the lessons and extracurricular activities we
conclude how students respond to case studies. The case
method cannot be considered as either tutorial or lecturer-
based. Therefore, many students find the method difficult to
adapt to. Critical thinking, creativity, communication skills,
as well as attitude, self-analysis, social skills, and decision-
making skills are all involved.

According to Easton. G, the following several steps for
case analysis are proposed:

1. Understanding the situation 2. Diagnosing problem
areas 3. Generating alternative solutions 4. Predicting
outcomes 5. Evaluating alternatives 6. Rounding out the
analysis 7. Communicating the results?.

In our opinion too, students are highly recommended
to follow the above steps to be able to succeed in dealing

with a case study. However, they usually complain about
the shortage of time and lack of information, which also ap-
plies to a real-life situation and they cannot tolerate the state
being unclear or uncertain. Fully understanding the situa-
tion and also diagnosing the problem is difficult for students.
They have the tendency to propose only one solution to the
problem instead of putting forward several. Students need
to be encouraged to propose more than one solution and to
learn how to tolerate or accept the solutions offered by others.
Any solution may have a cumulative effect or will have some
implications, which need to be considered carefully as well.
When students are asked to analyze the case completely and
evaluate alternative solutions, they usually get impatient and
want the single right answer, which does not exist in real life.
Because students fear the criticism of others, they are reluc-
tant to communicate their results.

In such cases the role of the instructor in case studies is
important. The instructor is present to keep the discussion
moving toward a meaningful goal. His/her role is to inspire
analytical thinking and cause an important change in the ar-
gument or discussion. The instructor also tries to encourage
students' ability to defend an argument and their opinions.
Much patience and tolerance is expected from the instructor
to manage a case study successfully. However, it is worth
every minute of it. Materials selection also plays an impor-
tant role in achieving this. For example, Tourism and Hotel
Management students study tourism and hotel management
related cases, and Computer Technology and Programming
Department students concentrate on cases which concern
computer programmers. Language students at pedagog-
ical institutes and universities study the cases related to lan-
guage teaching and language learning. They enjoy reading,
understanding the issues, and offering solutions to the prob-
lems discussed as long as these concern their future career.
Of course it will take both the instructor and the students a
long time to reach the target purpose and result. Although it
may take a long time, patience, it is worth seeing a group of
students discussing cases at the desired level achieving the
end result.

When talking about which materials to include in our
courses, various published case study EFL/ESP textbooks
can be mentioned. But most published case studies are not
suitable for our students, due to the following problems:

1. Timing: Many case studies appeared to be either too
long or too short to fit in our timetable.

2. Culturally Specific: Case study textbooks tend to be
written by either British or American authors whose case
studies are based on the their respective countries. As a result,
case studies deal with companies, countries, and concepts
that our students would have little previous knowledge of.

3. Level of Difficulty: Many case studies are aimed at
experienced professionals who may possess the necessary

' Lane, H. and J. DiStefano. 1992. International management behavior: Introduction to the cases and the case method. PWS-Kent.

2 Easton, G. 1982. Learning from case studies.
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special or technical vocabulary. In addition, case study writers
often presume that students are experienced and proficient in
analyzing cases.

4. Topic: Topics covered in case studies may be difficult
or too technical for students. It is important that students are

familiar with the topic to be discussed so that their problem-

solving ability and skills for describing the main topic can be
activated.

5. Objectives (aims): Where possible, case studies
should be used to fulfill course objectives. For example, in our
opinion, they should revise or introduce relevant vocabulary.
As a result, teachers can have two options. First, case
studies from textbooks may be adapted so that the problems

mentioned above can be eliminated. Second, teachers may
design their own cases. In fact, it soon became clear in
our situation that it was simpler to develop our own cases,
providing our own students' particular needs and interests.
The difficulty of case studies may also be graded so that
cases introduced at the beginning of courses concentrate on
developing students' speaking skills. As students become
familiar with case studies, more emphasis can be placed
on designing materials which concentrate on developing
students' critical and analytical thinking skills.

The following appendix is given to help teachers design
case studies. It is an example of designing a case study for the
first-year language students.

Case study

Title

Anvar and Bakhodir's discourse

Focus of the Case
Study

Necessity and importance of the grammar course during their study at the Institute

Task

Individually, after working over the scenario and supporting material, prepare handouts on
how the grammar course can assist the students to comprehend the necessity of it.
Consider the following questions:

1. What are the main aims and objectives of the course?

2. How does each students' style can help them to learn the course?

3. Why do they need this kind of course?

Resource
Course notes.

Syllabus of the grammar course.

Scenario

Anvar and Bakhodir are the freshmen of the English faculty of Kokand state pedagogical
institute. Within the first week of their studies they got acquainted with the syllabus of
grammar course. After the lessons they were discussing this course, and Anvar said it is not
so important because he knows grammar very well. Meanwhile Bakhodir said that with the
help of this course he will be able to improve his grammar skills.
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Tun 6UNMOK — AYHEHM AHTNIAMOK, A€raHu

HKYpaesa 3ynaixo WamcuanmHoBHa, MHIAN3 TUAN YKUTYBYUCH;
Abpynxaesa MachTyHaboHy MypofKOHOBHa, Tanaba

yryn Y36ekncton Pecry6/imkacu MycTaku/i aaBjar chda-

TH/1A 2KaXOH XaMKaMUATHAA MHTerpasaano dopap KaH,
€LIJITAaDUMU3HUHT Y3 OHa THJIMHH KaJipJlaraH XoJ1/1a ueT THJLIA-
pHUHH OUJIHILM MyXHUM axaMHusiTra ora.

Pecny6ankamus [Tpesunentu Memom Kapumos paxnamosu-
TH/1a HAaBKUPOH aBJIOJIHU COFIOM Ba GapKamMoJl HHCOHJIap 3THO
TapOusJall, UJIapUMU3HU 3aMOHABHH OUJIUM CaJIOXUATH, MH-
TEJUICKTYaJIMK/IAPHHY OLUMPULL, I0KCAJATHPHLL, ax00pOT-KOM-
MYHUKALMST TEXHOJIOTHsIapUHK  (haosl Y3/IallTHPHLIK, 3aMO-
HaBHI KacO-XyHapJapHH XamJa XOpPHKMH THJIJIApPHH YyKyp
YpraHuiIn yJIapHUHT eTaparda OUIUM OJIMLIJIApH YUyH Xap To-
MOHJ1aMa KyJ1a0-KyBBaT/Iall MaKcaau1a I0pTHMH3HUHT Gapya
coxaJsiapuia OUp KaHua UIMKOHHATIAp ApaTHO GepUIMOKIA.

Byrynru kynaa 6upruHa yer THaM OujiaH OORIMK OyJraH
coxasnap/ja €uiapuMn3 aHa LyHaal yJKaH UMKOHUATIap/iaH
camapaiu oinananmokuanap. Xycycat,
MHUHUHT OGapua GOoCKMUJIapuia amasra OUIMPUIAETraH KeHT
KyJlaMJ/IM MCJI0XO0T/Iap HaTHKACHIA 103 MUHIIA0 YFUJI-KU3Ja-
PUMM3 MyalsiH MyTaxacCHCJIMK Oyiinua opTumuaaaru 6apya
TabJUM Myaccacajapd Ba OOLIKa MaMJakamiap oJui YKyB
IOPTIIAPUHUHT pUHa/IapuIa TabJauM oJuil GuiaH Gupra Xo-
PUKUE THIIJIAPHU MyXTa Ypranub KeJaMoKaaaap.

MycTakunauknan cyHr pecrnyoankamusia 6apya 4yer JaB-
Jataapu 6uaaH MyJOKOT KWJHIITa Hys ounsnd axbopotr aj-
Mallull KyslaMd Ba cypbath To6opa optu6 Gopmokaa. Lly-
HUHIEK, OUp HeyTa 3J4MXOHajap, KylIMa KopxoHaJap,
TYpUCTHK pupMasiap xaM (aosusT Kypcatnd Keamoknaa. As-
6arTa, MaHa WyHAAH TalKUJIoTIapAa (aoJusaT KypcaTHil
YUYH YeT THJJIapHU MyKammas Ouslafiural KajapJap Hulialii
Tanab sTunany, Ly cababii KaapJ/apHu Xajakapo Tajgab/apra
»KaBoO Oepasuran KUanb TalnépJaalliiu Ky3/aaeTran oJui YKyB
IOPTJIapH COHM HUJIAH-FH/ITa KYManMOK/A.

Xoaupra MamakaTHMH3/la I0KOPH MaJlakask 4YeT THJIH
VKUTYyBUMJIaDH TOMOHMJIAH 3aMOHABHH Mearoruk Ba axobo-
pOT-KOMMYHHKALIUs TEXHOJIOTUsIapUaH hoiajanral Xxoa
YKUTHLIHUHT WJIFOp YCayOJapuHu KOPHH 3THII HYJaIH OuIaH
YcHO KesaéTraH €11 aBJIOHH YeT THILIApra YKUTHL, XOPHKUH
THJIJIAPHU TlyXTa OWJIQAUraH MyTaxXacCUCJIapHHU TaiépJaii
TH3UMHHU TyOJaH TaKOMMJIALITHPHIL, CoXala XaJKapo
XaMKOPJIMK Ba MYJOKOTHH PHBOXKJIAHTHUPHIL YUyH KyJai
LIAPT-1IAPOUT XaM/la UMKOHUST/Iap sIpaTHIMOK/A.

MabiryMKH, THJI MUJLIAT, )KaMUSTIA LIAKAIaHHO, TapaKKUH
sTaau. TUJ Xa/JK MabHaBUI Xa€THHUHT KY3ryCH, MUJIIAT KaJl-

TabJIMM  TH3H-

Xap katicu muaram, kamma é

KUMUKAUUOQH KAmMDU HA3ap,

3 OHQ MUAUHU XYPMAM KUAAOLL.
Heaom Kapumos!

oupup. Tuana MUIIATHUHT 0100-aXJI0KH, OP3y-YMUIH, 2KaMH-
SITHUHT MabHABHH (hasunatiapy y3 uonacuuu ronamu. Tuira
OyJraH 3XTHPOM 3ca, Xap OMP KUIIMHHUHT XaJKH, MUJIIaTHra
OyraH SXTUPOMUANP. MHCOHHUHT AYHEHM WAPOK STHULIMAA
YHHHT THJT OUJIHLLH XaJl KUJYBYM axaMusT Kaco staau. bolika
XOPHKHH THJIHU SIXUIM YPraHMOKUYM OYJraH KHILIM aBBaso y3
OHa THJIMHU MyKamMmasl OMJIMLLIM, Yb303JIalUH, CeBULLIH, Kajip-
JIallK, YHUHT COQJIMIH, TY3alnur, Kaap-KHMMaTH Y4yH Ky-
PALIMIIE MHJLIHI KaJPHATIAPHUHT SHT MyXMMHIHD. Y3 TH-
JIJIA XaJIKUHUHT TapuXd, MajaHusiTH, ypd-onatH, afabuétu
Xamja caHbaTHHH OWJIMIIHHUHI aXaMHUTH »Kyjla KaTtra. buHo-
6apuH, KUK Y3 OHA THJIW/AH TallKapH, OolIKa THIIapaa Xam
cy3sallia OJIMLIN YHUHT IyHEKapallMHH, MabHABUSITHHHU siHAA
1oKcaITHpaal. Xap Oup THJ Y3ura Xoc KuxaTu OusaH 6oLuKa-
JapuiaH axpanuo Typamd. MHCOH THJ YpraHuIIHAHT adaal-
JIMKJIAPMHHM MyKaMMaJl Y3JaliTHpMaryHuia yia THIHH SIXIIH
6una onmainu. [lynnait skaH, ¥3 THAHHU MyKamMMaJl Ourad
KULIH, OOLIKA TH/JIAPHH YpraHuiura KUpULLIUIIKY TaOUUH XO.1.
Xynau 6U3HUHT THIA Oysrany Kabu Go1IKa THIIap Xam y3uia
XaJIKHUHI YTMHIUMHM aKC STTUpamu. Typau TWIApHH Yp-
raHWll aCHOCH/Ia UHCOH Hadakat Y3JIMIHHU aHmIakau, Oajku
001LKA MUJIATIAPHUHITYPMYLI Tap3u, AyHEKapauid, ypd-o-
JataapH, KaapusTaapd, XaéTh TYFPUCHAA XaM MabJyMoT-
sapra sra 6ynand. by THa ypranuiunu 6ou1aral HiK KyHsa-
PHIAHOK Ce3uJMalil, aMMO MHCOH YHH SIXLIM Ba MyKaMmall
SraJiylaraHy capy XaéT siHafa €pKUH Ba paHr-OGapaHr SKaHJH-
rura amun 6ynamu. Ly ypunna 6up capon Tyrumaay. B as-
JIojira 4eT THJ/UIAPMHM KauOH Ypratvil Kepak Ba HUMaJapra
axamusitT Gepulll Kepak?

XopuKuil THIapHY GoJIaNMKIaH YPraHUIIHUHT aXaMHUSITH
’Kyla Katta. Bosasinkia must Ba XoTupa Kyuu 10KOpH GYJIHLIN
TaJKHKOTYHJIAD TOMOHMAAH aHWKJaHraH. By naBpna kaGyn
KWJIMHTaH MabJlyMOT/Iap TOLIra YAHJITaH HaKlI Kabu XoTHpaja
6up ympra caknanu6 Kosaad. bona y3 ona TMaMHU TaxMHHaH,
UKKU éan 6ouwiad oHNIKM paBulia 6uia ooutaian. Yuua
TUJ Ba TapakKypHHUHT PUBOXKJIAHMIIA OMPrajiMKia Keuaju.
Typr €mpan yu éwrava O6yaran opanukaard GoJanapiaa xo-
PHKUI THIHHU YPraHuil KYHUKMACHHU XOCHJ KUJTUIIT MYMKHH.
AcocuiicH, XOpHXKHI THJIHH 3pTa YPraHUIIHUHT Tajabiapura
amaJl Kuaui Kepak. Kuuuk éuuiniapra Xopu:Kui THJIHH Yp-
raTMiia acocHil MabCyJUsT YKUTYBUM 3MUMMAacura Tyllaau
XamJ1a aJoXHaa YLTHOOP Ba MAChy/IUATHH Taa0 sTau. Eaui
Ba YKUIIHU GoJsia GOLIAaHFUY CUH(HUHT JacTiabKd HuJia-

! Kapumos M.A. Va6ekncron MYCTaKWJ/JIMKKA 3pULINLL ocToHacuaa. — T. “Va6ekucron”, 2011 ii., 70-6.
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puja, oHa THJIHATH CABOJAXOHJHK Jlapakacura SpHILITaHAaH
CYHI CeKUHJIUK HuJian ypranu6 6opaju.

Bowanruu  tabaumaa xap OUp MaLUFYJOTHUHT Gell
JIAKMKACHIA COJLAA JIEKTPOH YHHUHJIAD, KUCKA BHCOJIaBXauap
VKYBUHJIADHUHT 9BTUOOPHTa XaBoJla STHJHIIA Makcaara my-
BOGMK. YKMTYBUH ypraTvill BOCHTAJApPUHH TaHJAéTraHia
VKYBUMXAETHUTa Ba KU3UKHUILLJIApUTa iKHH OYJIraH o6beKTaapra
yBbTHOOP KapaTuluu Jio3uMm. Kodusiu comta MaTHjaap, Xu-
KOsiJ1ap, 1Iebp Ba KYUIHUKJAAPIAH, Xap XUJ KU3UKAPJW YHUH-
JiapaaH oiinananuil yKyBumura saBk 6epu6 yHUHT XOTHPACcHaa
Te3 caknanub Kosann. Kympox cys Ba maTHJIapHH pacmiap
Ou/laH U30xJ1alll, Kyprasma/lu KypoJsaplaH HUMKOH Kajxap
etapjauya oiiananuil XM camapa Oepaau. Yer Tuiu
VTusa OollaHral nauTaan Guaumaap NoiIeBopu MycTaxkam
OysLIMra, YKYBUM TOJMKMACAAH, 3ePUKMACAaH MaB3yJapHu
SIXUIM Y3MalITHPHILN Ba HaBOATIark IapcHU HHTHKJIMK OUJlaH
KYTHLIMTa KaTTa axamusT Oepuil Kepak. bynman Tamkapn
YKUTYBUHM YKYBUHJIApra 4eT THJJIAPHM YPraTHII KapaéHnia
yJapHU €lIUra MOC KM3UKAPJIK TabJUMHE YAHHIapaaH Qoki-
JIAJIAHUIIH, [IYHUHIeK, YKYBUMHHHT HYTKMHM pHBOXKJIAH-
TUPUO, Y3 GOMIUTHHN OLIMPHLI YUyH TEXHUK BOCHTaJapiaH
hoiiasaH|IIK Ba HHIMBULyaJ ] EHIALLYBY MyXUMJIMTHHHE YHYT-
MAC/THIH KepaK. YKyBUHHHHT THI KYHHKMAJIAPHHH PHBOMK/IAH -
THPHILI >KapaéHuiarn MyaMMoJiapHHaHUK/Iall Ba XaTo KaMiH-
JUKJIap 6y/ca Y3 BaKTHIA Ty3aTHLL JIO3UM.

Babsupa T OGusil ydyH oHeTHKa Ba rpaMMaTHKaHH
YpraHuun MyxuMMmu, 1e6 Kyn THJ YpraHyBuMJIap caBos Oepu-
wanan. AnbaTTa, HKKaJaCHHH XaM OUJIHILT MyXuM. UYHKH YHITH
YHJIOLI XapgiapHu, TOBYLLIApHU TYFPH Tajaddys Kuaa oJ-
MaraH Ba rpaMMaTHK KOWJaJapHi MyKamMMaJl ypraHmarat THJ
YpraHyBUHCH YeT THJIH/IA Y3U XOXJaraHieK MyCTaKuJ/ ranupa

oJMaiai. Yer THaMHK Ypranaérranaa cyssap Ba Kowjasapra
ybTUOOP Oepuo, yaap opacuaard OORTUKJIUKHE MUCOJIAp €p-
Jamuja TYUIYHHUI THJIHH Te3 Ba OCOH ypraHuuira épaam Oe-
panu. ByHnan tauikapu tajsaddgys uetT THAHHH YPraHUITHHHT
MYyXHM TaPKHOUXUCOOIaHUO OyH/Ia TEXHHK BOCUTAJIaPHU M1LTa
COJTMII SIXIIM HATHKA Gepay. YKYBUH YeT THIHAATH OBO3JH
MaTHJIapHHU KakTa-KalTa THHIVIALI OpKaJIi XOTHpacHa cakJaab
KOJIaJM Ba TaKJUIAH OF3aKH HYTKKA KYyuMpaau. YJapHUHT yTa
CHHUYKOBJIMIH, Xap HapCaHH OUJIMLLITA HHTHJIULLIM, UM OJIMLLITa
UIITHEKHAAH YKUTYBUH YHYMIM (DOFANAHUII KepaK. YKH-
TYBUM Japc/ia UMKOH KaJiap XOPWKUH THJI/IA TalTHPHILIN JIO3UM.
Bupok yKyBun oHa TH/Ma caBost 6eprauia yHU TyLIyHTaHWHN
M3XOp KHJIMIIIM KepaK. YKYBUM XaTo TanupaéTrania yHHHT Xa-
TOCHHH Ty3aTHIL MAKCA/H/1a HYTKUHH OY/IHLI sipaMaiiin, sibHH
YKYBUMHHUHT 5PKHH MypOrKaaTH, UIITHPOKHUIa XaM H3H GepHlLll
3apyp. S}Kl/lTyB‘{l/l Japc MobalHuaa YKyBUMHUHT X03UP2KaBOO-
JIUTH yuyH sixiy 6axoqiap 6usan paréataantupu® Typuuin 6y
YHU Jlapcra siHala sKHHJIAIITHPHO, THJ YpraHuiiura OyJraH Ku-
3VKHLINHN OLLIUPAJIH.

Bynunr yuyn sca, yKuTyBuM, asbaTrta, YKyBUM XaKWJA,
YHUHT OWJIMM JlapaKacH, YpraHull >XTHEKH Ba HMKOHHSIT-
Jlapy XaKua MyKaMmaJsl MabJyMoTra sra OyJuILIm 3apyp.

Xysoca kM6 antaguran OyJcak, THJI MUJIATIap ypTa-
cuza KYMpuK BasudacuHu YToBur Bocuta. Tua 6uano ayHéHU
aHIaiiMaH, Jiesl IXIIU HUAT KWJIHO 4eT TUIIMHU KyHT OuJ1aH yp-
raHaérrad GyryHru asJiojl anbatTa, MopJoK KeJaxKakK KypyB-
unapu 6Yanu0 KaxoH LMBUIN3ALMSCHTA YIKAH XUcca KyLIraH
OyloK axk[oijlapy u3uiaH Oopaausap. flpaTuiran 1apourt-
Jlap/iaH YHyMJIH Qo#ananu6, my asu3 Batan tapakkuérura
MyHOCHO XHMcca Kyllaaural Majakaiau KkaapJaap Oyauo eTuiia-
JJap.

NapaHTe3 GUPAMKNAPHUHT ran Ba MaTHra MyHocabaTtu

Xamonuaguuosa JunHo3a MupxoxuaauHoBHa, 6ownaHFuy Tabaum matopmnkacu (BTM) kadeppacyu foLeHTH;
Kanuposa Maxdy3a IramkynosHa, BTM kadeppacu yKkutyBUUCH;
CyntoHosa Yrunoit CobupoHoBHa, Tanaba
KokaHAckuii rocyfapcTBeHHbIi nefarorunyecknit UHCTUTyT (Y3bekucraH)

MpHLI Ba KMPUTMaJap TaaKMKura GarullIaHral viap-
KHI/IHI‘ Jesipaid H6apyacuia napaHTe3ajlapHUHT ¢y3, Ou-
puKMa, ramn, MypakkaG OyTyHJUK, THHHLI OeJrujiapu
HIAKJUATH TypJapu MaB:xKyJl SKaHJIUIH KypcaTHO YTHIaiM.
[TapanTe3asapHUHI Ma3Kyp TypJlapu 2ca akcapusT Ullapaa,
acocaH, ya/aapu MaHcyO OVJraH MyadssH OUp ram Joupachaa
VypraHuJjaay Ba napanresaJsap 6ujaH OuaH Maskyp ran ypra-
CHJ1a CHHTAKTHK aJIOKAHUHT HYKJIUTH KU KHCMaH MaB2KYJITHTH
TYpJaM Waka1apaa Tabkuaianaad. [lapanTtesa Ba y Kupras
rarn opacujard CeMaHTHK-IpaMMaTHK, MaHTHKHI-IIaKJIUH
€Kl ymyMmaH, Kauaaadp aJjoka ran JoMpacujaH Talllka-
pura yMKMaraH XoJ/ia uasaHauu. XoJ0yKH, NapaHTe3aHUHT
XaKHKHH CUHTAKTHK, KOMMYHHKATHB, MaHTHKHH, JIMHTBOIO-
9THK MOXMSITUHU TarjiaH TallKapura YuKmacaat Typuo Talun

Tull MaxoJs. Dupruna wmwucon, airaiinuk, /[lemak, mex-
MOMAQP 3pmaea Keaaou rand TapKUOWIATH JleMaK MapaH-
Te3aCHHUHT MabHOCH (pakart Iy rarm jJoupacujia TyllyHapJiu
smac, uryoxacus, 6y ramnaaH oJIuH, MacanaH, /JosoH lijau
Oyeyn énuk Ikar éxku Mexmonarap 6yeyn 6aH0 skar Kabu
éku siHa 6ouika Kaugaiaup ramgap 6yauiu gosum. lynna-
r'HHa MasKyp napaHTesa y3 ceMaHTHKACHHH HAMOEH KHJajH,
aiHu nautaa dakar MyadssH Ma3MyHHHHITHHA 3Mac, OaJKu
ranjap ypracuparu GORTaHUIIIAPHUHT XaM Uojauncu, je-
MaKKH, MaTH [IAKJAJaHUIIMHUHT XaM Y3Ura X0C YHCYpH 9KaH-
quru kypunaan. ly onnauit 6up Mucosnan xam KypuHub Typ-
raHuian, napaHTte3a TaAKMKW Tam jgoupacuaa smac, Oajku
yHJAH KaTTa OyTYHJIMK, s'bHM MaTH Jloupacuja oaud 6opu-
JIMLLKY MaKca/ra MyBo(QUK.
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MaTHaaru ceMaHTHK-CTPYKTYp aJloKaJapHUHT fo3ara Ke-
JIMLIKJA, YMyMaH, MaTHHUHT CTPYKTYp, Ma3MyHHH Ba KOMMY-
HUKATHB SIXJIUTJMIHHHUHT TabMHHJAHUILIWAA [apaHTesasnap-
HUHT YPHHHKM MOHOrpaduK acnektia ypranran A. A. Meryiep
V3 xysnocanapunan 6upuaa uynaai éam: «..Ilapenres kon-
CTPYKUMSJIAPHU TaMaH KaTTa JJMCOHUH OUPJIMK OYJIMHUIL MATH
MaclmTabuaa TaAKUK KHJIWLI, 11yOXacu3, KaTTa YCTYHJHKKA
ora, 4YyHKH OyHIail €HaallyB MasKyp MyaMMOHHHI TypJiH
JKUXATJIAPUHKM HHTErpaJl (KamJjaraH XoJi1a) TalKUH KUJIULIra
Ba Illy TapHKa MapaHTe3 KOHCTPYKLHUSJIAPHUHT peasl JUHIBH-
CTHK MaKOMHHH aHHKJallra UIMKoH Oepann» [1—128].

[TapaHTe3 KOHCTpyKLMsiIap 103acuiaH OMp KAaToOp HO3MK
Ky3aTHILIap MyMJALITHPWJTaH »Kylda KaTTa MHKJIOpAAru
MLLJIAPHUHT MaB:Ky/JIMTHUra Kapamai, MyaMMoO XaMOH Y3 euH-
MHHH TONMAETraHH, 3epo napaHTes KOHCTPYKLHMSsIIaPHUHT THJ
cUCTeMacHary XakukUid YpHHU Ba axaMusITM OYMJIraH 3Mac.
By xomar, sur aBBaso, mapaHnTte3 KOHCTpyKuusiiap Oyiinua
TafKUKOTIap (hakaT ram MHKEcHaa oMb GopuiaraHu GuIaH
M30X/JJAHUILIMHH aiTajlH, NapaHTe3 KOHCTPYKIHUAIap Ba yJaap-
HUHT KypLLUOBH ypTacKia to3ara KeJjajaurat MyHocabatiap ramn
smac, Gajkud (pakaT MaTH JoMpacHia aHWKJIAHWLIK Ba MaH-
THKaH 3WUIHSTIAPCH3 M30XJaHUIIM MyMKHH JleraH KaTbHi
cdukpra kenanu [1—127]. Jlapxakukar, mapaHTe3ajapHd
MaTH TapkuOHAa TaxJua KHJIHII Makcaara MyBOMHKIHP,
YYHKH YJIAPDHUHT CEMaHTHK-CHHTAKTHK Ba KOMMYHHKATHB-3-
CTETHK XyCyCHSITJIapH MaTHHH KypLLUOBJA peaJJiallaiy, MaTH
KypLIOBUIAH axKpaTUO oJiMHraHna OyTyHJal OolIKa Basu-
thanu Gaxxapaj.

[TapanTe3ajapud MaTH JIMHFBUCTHKACH XOAMCACH Jesi
Oaxosall KeWHHIH HWIapaa Kymaad OJMMJIAPHUHT HJIMHH
U3JMaHULLIapuIa Y3 akCHHH Tonau. KupuTma KOHCTpYKUH-
SVIAPHUHT JIMHFBUCTHK TaOHaTH, MaTH KaTeropusilapMHUHT
ndonataHuIInAA yIAPHUHT YpHU KaOu MacaJiasnap 103acHiaH
B.A. llaiiMmueBHUHT WJIMMIl Kapaulwiapd 3brHGOpra Mo-
aukmup [2—117—125]. Oaum KupUTMa KOHCTPYKLUSIAPHHU
(hakaT Kabys KHJIyBUH ram yerapanapuiaa KypuIill yJapHHHT
MOXHUSITH YUYH €TapJ/ii SMACAUIHHN KaTbHH TabKUIAUIH, LIy
O6u/1aH GUpra KUpUTMaNapHUHT MyXHUM XYCYyCHATIapH KEHIPOK
JIMCOHUH KOHTEKCT (poHMJA TyUIyHApJaU OVJIMIIUHU WJIMUH
JKHUXaTaaH acoc1ab oepaau.

A#TUII KOU3KH, NApAHTETHK KUPUTMAJIK Tarl Xam, napaH-
TETUK KUPUTMACH3 rar XaM HT OJHH KOMMYHHKATHB OUPJIHK
OYJIMHUILI MaTH MUMJArkHa Y3UHUHT CeMaHTHK-CTPYKTYp, KOM-
MYHHKaTHB-3CT€THK Ba OOLIKA XyCyCHUATJIapUHH TYJa HAMOEH
KWJIa OJIa[iM, LIYHHHT YUyH XaM Xap KaHaad rar martH jJoupa-
CHAA YpraHWraHiaruHa TYFpH WJIMHE TaJKHUHTA SPHLLIHII
MYMKHH Oyiaad. 30TaH, TpaMMaTHKa Ha3apuéTuusapu ax-
O0pOT OUPJIUTHY OYJIMULL ran HyTKAA aJoXUaa OJIMHTaH Tap3zia
MaBxKy/l OVJI0JIMACTUTHHH, Y OOLLIKA ramiap OuaaH Kymuiauo,
MaTH XOCHJI KMJIMLLIMHHY Ba MAaTHA MHCOH (PUKpPJIALLIMHUHT Ha-
THKANAPH KAWL STUWIMLIKHK aiTuO yramuaap [3—113].

Myatisii raniapHUHT OOFTAHUILIJIMIIMIH aCOCH/Ia to3ara Ke-
JIAIraH SIXJAUTIMK MAaTHHUHT MyXUM O€ITHCH SKAHJUTH 1yHE
THJILLYHOCJMIHAA KYn 6op sbTHpod KuauHran [4—14] Xap
KaH/ail CY3HUHT MAbHOCH aHUK OMP KOHTEKCTA peaslJIuK Kaco
9TraHu KabGu rar Xam Y3UHHUHT UUH Ma3MyHHHH OOLlIKa ramnjap

OuaH MyHocabatTaa XOJHC peasylalliTHpa OJMMLIMHU TabKH-
jutap skan, M. Myunoues nemuc tuiynocn K. Boocrnuur
MaTHAArHW ranjap ypracugard myHocabaT XakuIaru Kyhuaa-
ruya MyJoxasacuHu Keatupamu: «bup rangaH Goiikacura
TOPTWJITAH WIJIAP LIy Kaaap KyM Ba WIYHAAH MUILIHK TYPHU
XOCHJl KWJIQJIMKH, TarJapHUHT YaTHILHUIIW, YJAAPHUHT SroHa
TYp cudaTtuaa Ypubd TYKUIraHJINTH XaKKUla rarnupuil MyMKHH,
YyHKH xap Oup ajoxuia ran 6Golikasnapud OusiaH yambapuac
6oranran» [b—32—33].

Ana my xabu 6ab3n MyxHM MyJioxasajap acocuua siHa
6up Gop TabKuIAll MYMKHHKH, HadakaT ramn, Oajiku ra-
njapra KHpPUTWITAH TapaHTe3ajJapHH XaMm MaTH Jloupa-
cula MU KypMmacaaH TypuoO, xoJuc OaxoJsall, YJapHUHT ce-
MaHTHK, CTPYKTYyp Ba JIMHTBOMO3THMK KUMMAaTHHH OeJrujall
MyuIKy/a. Xo3upuya OMpruHa MHCOJra MypoyKaaT 3TaHJMK:
Hykya Odoxutirapuu odasoraearn (Yuweusxowy Hanoae-
oHOdaH byrak — agcycku, byarap ordun ymear-oa, tigkcea,
yarapuu-da dasoraear dyrapou!) som yHure oékaapunu
acymaad Katuu 6usan 1aHoud mopmaduio Kapagom
adoeudaeu Humaeaoup Kucmupub kgsadu (3. Avzam, «Ila-
KAHAHUHT OLIMK KYHIIM»Kuccacu). Dy ypuHaa aliHu MaTH
MHCOJIM/IA THA HKKHM Xycycra YBTHOOPHH KapaTulll Makcajra
MyBo(HUK. ABBaJsIo, MaTH JIoMpacH/a rafnapHUHT y3apo OorIa-
HUIIKJA, UIYHUHTAEK, MapaHTe3aJapHUHT acoCHH — KHpH-
TyBuM ran 6usan (ymymas, 6oiiika ransap 6usan xam) 6orna-
HHULLIK/A TOPU3OHTAJ Ba BEPTHKAJ MyHocabaTaapHH apkJall
TUJILIYHOC/HUKA aH4Ya KeHr TapkaJjrad. [lapante3 6upsau-
KJAPHUHT MaTH OJIOKJIApUHH IAKIJAHTHPUIIAATH HILTH-
POKH, S'bHM YJapHUHT Taniap opacujard Xam TOPH30HTaJ,
XaM BepTHKal aJoKaIOPJIUK MaBXKYIJHTHHUHT  KypcaT-
KU4J1apu OYJIHILIMHY XHcoOra oJiraH XoJ1/1a napaHTe3alapHUHT
MaTHArd axaMUSITHHHHT HEYORIMK KaTTa KAHJMUIH TabKH-
ganam  [1—91]. IOkopuna kenrupuiran Yuweusxowny Ha-
noaeondarn ograk — agcycku, dyiap oardum fmean-oa,
tykea, yrapru-oa dagoraear byrapdu Niakauaary napaH-
Te3a acoCHH-KHPUTYBUM Tamjla STaHWHT aHWKJIOBUHCH BasH-
thacuna Kenran Hykya doxutiriapHu 0asosaear GUPUKMacH
6uJlaH ropusoHTa]l MyHocabatna, matHaa OuUp Heua ab3all
OJIIUH KesraH Tuamourure masaymom bepuuiuna, Kypuaia
Canom OuUNaH XUHOULMA CANOMHU HarKkawumupear oy 30m
Kum Hp Cennune xorasauuacu amuul, 8aKmu-3amMoHuoq
Yan Katimunu, Mao lzedynnu, xammo CmaiunHu oda-
gonracan. XumaepHu xam 0asoiaMOK4U OfreaH-1, camo-
Aémea namma monoamaear. Kgaiu poca emeun, fjaunu
Hor Cunonune woeupdu carnatidu.. napyacd OWaH sca
BepTHKas MyHocabataaaup. [Tapante3 GupJsnkaap TalKMKHia
Mas3Kyp UKKHM MyHOocabaT TypH XamMm HHOOATra OJTMHULIN JIO3HUM.
Anoxuna allTHII »KOM3KH, OyHmall MyHocabatsiap, aWHHKCA,
Gaauuil MaTHIA BaBKy101a AMKKATra cazoBop. LLyHHHT yuyH
xam M. Mynniowies 6y MyHocaGat Ouian KyilHaarkaapHi Tab-
KUJIaim: «..AHa 1y mysoxasajapiaaH KeJquO YnKuica, cy3
éku OollKa OMPJIUKHUHT Galiiil MaTHIATH MO3THK, 3CTETHK
KAMMaTHHU 6axoJsiall ydyH MaTHAAH Y310 OJIMHTaH KHUUK OUp
napya eTapJiM SMacJUrd siHaga oliauH Oysaau. dcTeTuk Ged-
THHUHT MOXHMSATH CHHTarMaTHK €KW KEHIPOK FOPH30HTaJs My-
HocabaTtyiapia Tysa HaMoéH Oysia oJiMac 9KaH, BepTHKaJ My-
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Hocabatiap HQoJacH yuyH eTapsu OyJraH sxJAuT Gaauuil
MaTH €K MaTHHUHT HUPUKPOK Napyacu OuJiaH Uil KYpHll 3a-
pypuiimup» [5—101—102].Beptukan myHocaGaTiapHu Ta-
CaBBYp KWJIMILI YUyH SXJAUT OaJUUil MaTH €KW MAaTHHUHI HH-
PUKPOK TapyacH JIo3UM SKaHJMIH Xakuaaru Oy ukpra tyia
KYLIHIUI MyMKAH. AMMO alipuM TafKHUKOTYH/Iap OyHAal My-
HOCa0AaTHUHI BOKEJAHULIMHU MapaHTe3 OUPJIHKHHUHT (hakat
OJIIMHTH KOHTEKCT OMJIaH alloKacH joupacuiaa yeknad Kysi-
Jnuaapku 6yHIal Kapail anuailud myHosapanauaup. [lapanres
OUPJMKJIAPHUHT MAaTHAATH BEPTHKAJ aJoKalapu OJIIMHTH
KOHTeKCT Ousan xam (Oy XoJaT KeHTpOK TapKaJra), Kefi-
MHTH KOHTeKCT Gusan xam GynaBepuiin MyMkuH. IOkopuna
KenTupuiran Yuueuszxony Hanoseondaw 6ijrax — agh-
cycku, obyaap oaduwn ymear-oa, tykca, yarapHu-da oa-
gonaean 6yaapdu NapaHTe3acH OJIMHIU KOHTEKCTIArd Te-
TULLJIK Tapya GusaH Ba afiHu nawtiaa 6eul-oatH abaall KeHuH
KeJiraH Kyiduaard napya OujaH BepTHKaJs asokara sra: [ly
UWAQpHU YUPOKHU EKub éKu Kijaudaew wamuu oup dek-
Kaea Kyliubeuna Kuaca OYAMACMUKUH, OeeaM Uil mMuUH-
yauk Gepmaiiou acagorxawea. )Kagokxop sca 6enapso,
bureanudan Koamaiou. Axup, y — Kum Hp Cennure xo-
aasauvacu, kumcarn — Yan Katwu, Mao [[3edyn, Cma-
Aunarapru dagoaaearn 3om! Koaasepca, Hon CunoHure
myxaucu, Posutinune oyrancax uioeupou!..

WMKkkuHun OMp Xycyc LyHIaH MOOpaTKM, MapaHTe3a Ba
y KHprat ran ypracuia kyn xoJssapia (aiHukca, napaHresa
ran Ba yHJlaH KatTta OMpJIMK lakjuaa 6ysrania) papkjid KoM-
MYHHKATHB TMEPCIEKTUBAHUHT, bHU (apKId QUKPHI HyHAa-
JIMILIHUHT MaBxKy/ Oyautnaup. [lapanTtesa y3u kupran kymia

Anabuériap:

TapKUOUIA HWKKH XWJ HYHAJUIIJATH Ma3MyHHMH-KOMMYHHU-
KaTHUB MJIaHJapHUHT UoasaHuimra UMKoH 6epaun [2—82].
Bouikaua kuiu6 aiitrania, napanresa OUp HyKTau Ha3apaaru
(uKpHH, acocuii ram 3ca 6ollIKa HyKTan Hazapiaarn (PUKpHH
ndopananiy, ana myHaaH HKKH (hapKJId KOMMYHHKATHB iyHa-
JuIIard pukp udogacu 6up ran éKu MaTH oUpacHaa GupJaa-
wiaad, kamnanand. by ypuHia napanrtesasapHUHr MaTH Lia-
KJ/UIAHTHPYBUMJIMK XyCyCHSITH siHa OUp Kappa HaMo&H OyJ1aju.
[Okopuna Taxaun Kuiranumus Hykya doxutirapHu 0aso-
aaear (Yuweusxony Hanoseondaw oOfrak — ageycku,
byarap oa0ur fmean-oa, tykca, yrapHu-oa 0asosaean
oyarapoul!) som yuuwe oéxrapunu ocygmaab Kaluul
ouran wandubd mopmaoduro Kapasom adoaudaeu HUMA-
eadup kucmupub xyadu (. Avsam, «[lakaHaHUHT OLINK
KYHIIM»KUCCACH ) LIAKAMIArk NapaHTe3asu ramra JUKKaT
KuJnHca, Oy XOJIaTHH aHUK Kypull MyMKHH. Acocuil rampa,
SBHU HyKkya doxuiirapru dasoaraean 30m YyruHe 0EKAA-
punu acygpmaad Kaduw burar 4ardud mopmaduio Ka-
pasom adoeudacu Humaeadup Kucmupub Kyadu xymua-
cUJard KOMMYHHUKATUB HyHa/ MLl H6oliKa — Yy OOollKa ofaMra
Teruin, Oy »kymja wuunaru Yuweusxowmy Hanoseowdarn
oyrax — agecycku, byrap oa0un ymear-oa, dykca, yiap-
Hu-0a dasoraearn 6yarapdou! napantesacuna udonanaHrax
(uKp fyHaMMIIN 3ca acocuil ranaaruaan Gapkiau, sbHH 6y
¢uKkp sHAM Ooulka cyObekTra Teruuid. Ilapanresanu ra-
nsapaard OyHiail MMKOHMSAT, S'bHH Mypakka® MasMyHIaH
TalIKAPH TypJId HyKTau Ha3apJapHu xKamJ/all HMKOHUSATH 6a-
JMUMIIMKHY udbosiaiall, JUHTBOMOITHKA yuyH OEHUX0s KaTTa
aXaMHUATra 3ra SKaHJIUTHHHU aHTHLL JIO3HM.

1. MeuJgep A. A. CrpykrypHble cBsidu B Tekcte (I lapentesnbie konerpykimu ). — Kutnnés: 1lltuunua, 1987

2. lafimues B. A. K Bonpocy 0 cooTHOLII€HHH MeX/Ty BCTABHBIMU TPEIMKATHBHBIME €HHULAMU U TPUIATOUHBIME TIPEJI-
noxxennsimu,/ C103KHOe MPEIoKEeHHe B CHCTeMe JPYTHX CHHTaKCHUeCcKHX KaTeropuil (Mesxsys. ¢6.). — JI., 1984, —
C. 38—46; Illafimnen B.A. Posib BCTaBHBIX KOHCTPYKIMil B peasu3allii TeKCTOBBIX KaTeropuii/TekcToBble peasi-
3aLMHK U TeKCTo0Opasytolline (yHKLUMM CHHTaKCHYeCKUX etMHULL (MexkBys. ¢6.). — J1., 1988

3. buox M.Sl. Teopernueckue ocHoBbl rpaMmatikid. — M.: Bolcuuas wkoda, 1986

-

[Ousnaies M. M. Bajuuit MaTHHUHT JIMHTBOMOSTUK TafKUKK: PuioJ. dan. 1ok...quce. aroped. — Tounkent, 2009

5. PI}"/JmomeB M. baguuii maru siuarsonostukacu. — Towkent: @amn, 2008

Teaching English Culturological Communication

Isakov Sokhib, student of English department
Kokand State Pedagogical Institute, Kokand, Uzbekistan

Communication is very important process in human so-
ciety. People from different cultures often communi-
cate in different ways. That is part of the fun learning a for-
eign language, to find more about different cultures. With the
ongoing development of global communication, the spread
of new technologies, like internet, Skype etc, the issues of
cross-cultural communication have acquired an extraordi-

nary popularity not only in the scientific community but far
beyond it in the vast masses of people. This mass audience
comprises millions of people, learning English all over the
world. There have been loads of books and publications ded-
icated to the matter. Many modern English language text-
books contain whole units on cross-cultural differences, like
the ones published by such popular and recognized pub-
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lishing houses as Oxford University Press, Macmillan, Cam-
bridge University Press, Longman Pearsons, especially this
is the case with specialised books for economists, managers,
businessmen of all trades. 90 % of the students in the classes
of phonetics, whom I asked what is the ideal speech they
would like to achieve at the end of the course, were confi-
dent in choosing the British accents. Though due to pecu-
liarities of Uzbek sound formation and intonation patterns
the American variant is easier and much more comfort-
able to learn. But the demand for the British pronunciation
is so high, that thousands people try hard to learn the Ox-
ford pronunciation. Really hard and hardly with success as,
if we remember George Mikes' famous book about the Eng-
lish, «the Oxford accent hurts your throat and is hard to use
all the time» («Sometimes you can forget to use it, speak
with your foreign accent and then where are you? People will
laugh at you») What's more, relatively low part of the pop-
ulation really speaks it. There is another row of factors why
British English is in such a demand, among which we can
suggest high educational standards or at least their overall
recognition.

So, we shall speak about the English people. With the
help of the English people. William S. Maugham in the «Ra-
zor's Edge» wrote: «I don't think one can ever really know
any but one's own countrymen.» As there are things which
«you can't come to know by hearsay, you can only know them
if you have lived with them. You can only know them if you
are them». Let's start with the concept which is so popular
in today's Britain, namely «the Englishness». The term be-
came very popular in the second half of the last century, after
the publication of the famous essay by George Orwell «The
English people» in 1947. Orwell observes that generally the
English are known by stereotypes and that foreigners vis-
iting England hardly notice the existence of real Englishmen,
adding ironically that even the accent which Americans call
English is typical of less than a forth of the population; the
real England is not the England of guidebooks for tourists,
and the language of BBC is hardly understood by masses. In
these essays about England Orwell sums up the most salient
characteristics of the English people to be «artistic insensi-
bility, gentleness, respect for legality, suspicion of foreigners,
sentimentality about animals, hypocrisy, exaggerated class
distinctions, and an obsession with sport». We can find many
similar views expressed by foreigners describing this nation.
Thus, a 19th c. French historian of arts H. Taine notes that in
this country the temperament is too fighting, the will is too
concentrated, the mind has too utilitarian a character to find
pleasure in enjoying beauty and subtleties of shades..they
use painting to express characters and feelings, even in land-
scape they first of all depict the soul; visual objects serve to
them as signs, imprints of ideas». George Mikes alter forty
years of living in Britain wrote a very ironical book «How to
Be an Alien» where he humorously describes the hypocrisy
and ambiguity of the English, and which book in line with
English humour the English publishing houses distribute in
the world as easy-reading books for learners of English. But

if we speak seriously, leaving fiction and ironical notes apart
and focus on cultorological aspect, we can try to distinguish
for our didactic teaching purposes some basic traits with the
help of which we can really make it easier the explanation of
many things and processes in language to our students.

In English Phonetics (it's especially evident in dialectal
accents) there are many tricks to avoid too many (unneces-
sary for understanding) movements starting with the reduc-
tion of vowels and sometimes their disappearance in fluent
speech, as well as such a thing which is known as «glottal
stop». The essence of this phenomena is the economy of
movements: in certain positions the organs of speech imitate
the sound without actually voicing it or the tongue makes
the right trajectory for the sound but in the «wrong» place,
making it very approximate, as depending on the neigh-
boring sounds, the tongue usually tends to take the posi-
tion closer to the next sound which changes the picture of a
pure sound given in the textbook or by the speaker who takes
the trouble to be very clear, articulate and slow. In such nat-
ural speech the tongue doesn't have to repeat similar trajec-
tories, thus making speech more fluent, quick, comfortable
and more relaxed, less tiresome for the speaker. For example:

A: Come on, it's time to go. What are you looking for?

B: I don't suppose you've seen my glasses?

C: Have you lost them again?

B: You'd better carry on. I can't go with my glasses.

it's is reduced to/s/

«are» is missed out

«I» is missed out

The vowel/5/is missed out and the word is said with one
syllable

«Have» is reduced to/v/

«d» is missed out

«I» is missed out

Or

A: I want you to paint my kitchen.

B: What colour?

A: A light green

B: Right

/t/+/i/(y) is said/ts/(ch)

/n/is  missed out and/t/is
fore/m/notomyuroraxnerye

/t/is said as a glottal stop (a sound made by stopping the
flow of air by closing the vocal cords)

/t/is said like/k/before/g/

Let's take Grammar. There are very few flexions and, on
the other hand, lots of elegantly condensed constructions like
Complex Object or Complex Subject («I saw you dancing»
or «He is likely to come») which in Uzbek normally have to
be translated with obviously heavier clause-sentences. The
same is true about such graceful constructions which are
very economical in means as «She read herself to sleep» or
«I sifted sand into my boots with unthinking hands». Phrasal
verbs, a body of basic short verbs (mostly of Anglo-Saxon or-
igin), can create next to unlimited combinations with post-
fixes and can, probably, by now express any action or state

said like/p?  be-



“Young Scientist” - # 3.1 (107.1) - February 2016

Philology | 37

and make excessive other verbs, which brings about gradual
decrepitude and passing away of many older verbs of Latin
and French origin. We can add to this list passive infinitives,
the use of the same auxiliary verb «to be» in Progressive
(Continuous) Tenses and in the Passive Voice, or the use of
Participles as definitions and in Progressive Tense forms and
in Perfect tense forms and in Passive voice forms, the use
of «to be» and «to do» as meaningful and as auxiliary verbs,
which reminds Lego constructor: with the same bricks from
a relatively small box you can build many various figures. Let'
s add here cases when nouns play the role of adjectives in
the classical Genetive Case relations like «a door bell» or «a
sales manager» thus avoiding the heavy «of-phrases». The
list can be continued...

To conclude, I can say that cultorological approach pro-
vides students with the concept of learning and, what's im-
portant, gives them the sense of achievement sooner than
it usually comes «by itself», as it is helpful not only for de-
veloping such skills as reading and listening, but for more
complicated skills of producing character, i. e. speaking and
writing. It gives the opportunity to avoid following construc-
tions of the native language of the learner as it results in a
tiresome and clumsy sounding literal seli-translation from

the native language, but it encourages to create utterances
and texts which would sound more English. The feeling of
the spirit and soul of the language awakens imagination and
motivation, makes up for the artificial situation of a lesson.
Giving-up language egocentrism does not mean to give up
one's native language while learning a foreign one. Often
it's quite difficult for students to see that many mechanisms,
laws and psychological processes in both languages are the
same. From automatic use of their native language they
come to understanding language as a structure, a system of
signs, which reflects the perception of the world. Such ap-
proach can increase the independence of students in under-
standing language phenomena, as they are given the clues
to enhance analyses and ability to use analogies in creating
their own utterances and texts. And it is interesting and suc-
cessfully speeds up the process of language interiorization.
There could be other aspects of applying cultorological ap-
proach to English language teaching which is the unique his-
tory of the country but it's a theme for another study. Here 1
wanted to stress the importance of cultorological approach to
teaching and so that, hopefully, Uzbek native speakers could
be surprised to see what Orwell saw in his language saying
about its simple grammatical structure. They will just feel it.
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Sociolinguistics and Its Place in the Science of Linguistigs

Ismatova Nodira Mahmudovna, English teacher
Kokand State Pedagogical Institute, Kokand, Uzbekistan

earning foreign language demands to have an intellec-

tual ability to a learner. Ten or fifteen years ago for finding
any kind of information students spent their much time at the
libraries. But now internet is developed, students can easily
find any information they want. I also, as the teacher of Eng-
lish, wanted to know about sociolinguistics. And I took more
information about sociolinguistics. Sociolinguistics is the
descriptive study of the effect of any and all aspects of society,
including cultural norms, expectations, and context, on the
way language is used, and the effects of language use on so-
ciety. Sociolinguistics differs from sociology of language in
that the focus of sociolinguistics is the effect of the society
on the language, while the sociology of language focuses on
language's effect on the society. Sociolinguistics overlaps

to a considerable degree with pragmatics. It is historically
closely related to linguistic anthropology and the distinction
between the two fields has even been questioned recently.

It also studies how language varieties differ between
groups separated by certain social variables, e. g., ethnicity,
religion, status, gender, level of education, age, etc., and how
creation and adherence to these rules is used to categorize
individuals in social or socioeconomic classes. As the usage
of a language varies from place to place, language usage also
varies among social classes, and it is these sociolects that so-
ciolinguistics studies. The social aspects of language were in
the modern sense first studied by Indian and Japanese lin-
guists in the 1930s, and also by Louis Gauchat in Switzer-
land in the early 1900s, but none received much attention in
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the West until much later. The study of the social motivation
of language change, on the other hand, has its foundation in
the wave model of the late 19th century. The first attested use
of the term sociolinguistics was by Thomas Callan Hodson
in the title of his 1939 article «Sociolingistics in India» pub-
lished in Man in India. Sociolinguistics in the West first ap-
peared in the 1960s and was pioneered by linguists such as
William Labov in the US and Basil Bernstein in the UK. In
the 1960s, William Stewart and Heinz Kloss introduced the
basic concepts for the sociolinguistic theory of pluricentric
languages, which describes how standard language vari-
eties differ between nations (e. g. American/British/Cana-
dian/Australian English; Austrian/German/Swiss German;
Bosnian/Croatian/Montenegrin/Serbian Serbo-Croatian.

For example, a sociolinguist might determine through
study of social attitudes that a particular vernacular would
not be considered appropriate language use in a business
or professional setting. Sociolinguists might also study the
grammar, phonetics, vocabulary, and other aspects of this
sociolect much as dialectologists would study the same for a
regional dialect. The study of language variation is concerned
with social constraints determining language in its contex-
tual environment. Code-switching is the term given to the
use of different varieties of language in different social sit-
uations. William Labov is often regarded as the founder of
the study of sociolinguistics. He is especially noted for in-
troducing the quantitative study of language variation and
change, making the sociology of language into a scientific
discipline. Traditional sociolinguistic interview. Sociolin-
guistic interviews are an integral part of collecting data for
sociolinguistic studies.

There is an interviewer, who is conducting the study, and
a subject, or informant, who is the interviewee. In order to
get a grasp on a specific linguistic form and how it is used
in the dialect of the subject, a variety of methods are used
to elicit certain registers of speech. There are five different
styles, ranging from formal to casual. The most formal style
would be elicited by having the subject read a list of minimal
pairs (MP). Minimal pairs are pairs of words that differ in
only one phoneme, such as cat and bat. Having the subject
read a word list (WL) will elicit a formal register, but gener-
ally not as formal as MP. The reading passage (RP) style is
next down on the formal register, and the interview style (1S)
is when an interviewer can finally get into eliciting a more ca-
sual speech from the subject.

During the IS the interviewer can converse with the sub-
ject and try to draw out of them an even more casual sort
of speech by asking him to recall childhood memories or
maybe a near death experience, in which case the subject
will get deeply involved with the story since strong emotions
are often attached to these memories. Of course, the most
sought after type of speech is the casual style (CS). This type
of speech is difficult if not impossible to elicit because of the
Observer's Paradox. The closest one might come to CS in an
interview is when the subject is interrupted by a close friend
or family member, or perhaps must answer the phone. CS

is used in a completely unmonitored environment where the
subject feels most comfortable and will use their natural ver-
nacular without overtly thinking about it. Fundamental con-
cepts in sociolinguistics While the study of sociolinguistics is
very broad, there are a few fundamental concepts on which
many sociolinguistic inquiries depend.

Speech community. Speech community is a concept in
sociolinguistics that describes a distinct group of people who
use language in a unique and mutually accepted way among
themselves. This is sometimes referred to as a Sprechbund.
To be considered part of a speech community, one must have
a communicative competence. That is, the speaker has the
ability to use language in a way that is appropriate in the
given situation. It is possible for a speaker to be commu-
nicatively competent in more than one language. Speech
communities can be members of a profession with a spe-
cialized jargon, distinct social groups like high school stu-
dents or hip hop fans, or even tight-knit groups like families
and friends. Members of speech communities will often de-
velop slang or jargon to serve the group's special purposes
and priorities.

Community of Practice allows for sociolinguistics to ex-
amine the relationship between socialization, competence,
and identity. Since identity is a very complex structure,
studying language socialization is a means to examine the
micro-interactional level of practical activity (everyday ac-
tivities). The learning of a language is greatly influenced by
family but it is supported by the larger local surroundings,
such as school, sports teams, or religion. Speech commu-
nities may exist within a larger community of practice. High
prestige and low prestige varieties. Crucial to sociolinguistic
analysis is the concept of prestige; certain speech habits are
assigned a positive or a negative value, which is then applied
to the speaker. This can operate on many levels. It can be
realised on the level of the individual sound/phoneme, as
Labov discovered in investigating pronunciation of the post-
vocalic/r/in the North-Eastern USA, or on the macro scale
of language choice, as realised in the various diglossias that
exist throughout the world, where Swiss-German/High
German is perhaps most well known. An important implica-
tion of sociolinguistic theory is that speakers 'choose' a va-
riety when making a speech act, whether consciously or sub-
consciously.

Social network.

Understanding language in society means that one also
has to understand the social networks in which language
is embedded. A social network is another way of describing
a particular speech community in terms of relations be-
tween individual members in a community. A network could
be loose or tight depending on how members interact with
each other. For instance, an office or factory may be consid-
ered a tight community because all members interact with
each other. A large course with 100+ students would be a
looser community because students may only interact with
the instructor and maybe 1—2 other students. A multiplex
community is one in which members have multiple rela-
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tionships with each other. For instance, in some neighbor-
hoods, members may live on the same street, work for the
same employer and even intermarry. The looseness or tight-
ness of a social network may affect speech patterns adopted
by a speaker. For instance, Sylvie Dubois and Barbara Hor-
vath found that speakers in one Cajun Louisiana commu-
nity were more likely to pronounce English «th» [6] as [t]
(or [d]as [d])if they participated in a relatively dense social

network (i. e. had strong local ties and interacted with many
other speakers in the community), and less likely if their net-
works were looser (i. e. fewer local ties). A social network
may apply to the macro level of a country or a city, but also to
the inter-personal level of neighborhoods or a single family.
Recently, social networks have been formed by the Internet,
through chat rooms, MySpace groups, organizations, and
online dating services.

0 COOTHOLIEHNU NOTUYECKUX U rpaMMaTUdYECKUX KaTEI'OpVIi;I npennomeHMﬁ

NwmyxammepoBa Jlobap baxTusapoBHa, cTapwmii npenofaBaTeNb
KokaHfckuit rocyfapcTBeHHbIi negarornyeckuit UHCTUTyT (Y3bekucraH)

MbILHJIEHI/Ie U peajiudylolllde ero JBa OCHOBHbIX THIIA
MbICIUTEJIbHBIX AKTOB — TpeIUKaluus U aTpuoOyLus,
Bblpaykalolldecs: B sI3blKe MpPEAJOKEHHEM W CJI0BOCOYeTa-
HHMEM, UMEIOT LeJIbIO, B MEPBOM Ciydae, 00001IeHHe H3BECT-
HOTO KOHKPETHOTO TpeMeTa MbICIH M peun MyTéM abeTpari-
PYIOLLEro COMOCTaBJEHHUs] €ro C KAKUM — JIHO0 00061IAI0IIIHM
JIMHAMUYECKUM MPU3HAKOM, a BO BTOPOM CJlyyae, KOHKPETH-
3aluio aOCTPAKTHOrO MpeaMeTa MbICIH, MyTEM KOHKPETH3U-
PYIOLLIEr0 COMOCTaBJEHHsT €ro ¢ KaKuM JIM6O MPU3HAKOM, Xa-
paKTepU3HPYIOIIUM €ro CBOHCTBO, JIEHCTBHE HJIM COCTOSIHHUE,
OTHOLLIEHHE €ro K JPYrUM TpeMeTaM H MPOUYEro MbIIJIEHHUS.
Tak coBepiileHHO OYeBHIHO, UTO JIOTHYECKAS KATEropHsi CyOb-
€KTa TeCHO CBSI3aHHA C rpaMMAaTHYECKOH KaTeropued mnojuJe-
JKalllero, ueM Obl OHO HH ObLJIO BbIPaXKEHO B sI3bIKE, PABHO
KaK JIOTHYeCKast KaTeropusl MpeiukaTa TeCHO CBsI3aHa ¢ rpam-
MATHUYECKOH KaTeropued CKa3yeMoro He3aBUCHMO OT TOTO,
4eM OHO BbIPAXKEHO B §13bIKe — HWMEHEeM C TOTeHIHaJIbHOH
WJIH peajibHOH CBSA3KOH UJIH [V1ar0JIOM.

Kateropuu MmbllilieHdsi — B JaHHOM cJyvae, jBa THIa
MbICJIUTEJIbHBIX aKTOB — MpPEAUKALUs U aTpUOYLUs U KaTte-
ropHH §13bIKa, B JIAHHOM CJlyyae, /iBa THMA CHHTaKCHUECKHX
eIMHULL — TIPEeJIOKEHHS W CJOBOCOUETAHHS COOTHECEHbI
MezK1y COO0H W SIBJISIOTCS KaTeropusMu OOLIUMM JIJIsT MbIllI-
JIEHHUS1 U 5I3bIKOB BCeX JItojiel. JIornueckue U rpaMmaTiuecKue
KaTeropuu MOryT He COoBMaaaTh MexK1y coO0M, HO OHU BCeraa,
B KAKOI — TO Mepe, COOTBETCTBYIOT JIPYT IPYTY.

[Ipouecchl npenukauuy — HHTErpauust 06001eHHs
¥ npoluecchbl aTpuoyurn — auddepeHiraiis i KOHKpPeTH-
3allusl, PaBHO KakK M peasu3allusi UX B s13bIKe SIBJSIOTCS MPO-
eccaMu 0OLIMMHU, a CJ1e10BATEIbHO, OHU HE MOTYT He B3aUMO-
JIEHCTBOBAThL B (DOPMUPOBAHUH COOTBETCTBYIOIIUX SI3bIKOBBIX
rpaMMaTHUeCKUX KaTeropui, Kotopble, BCE e, UMEIOT pas-
JIMUHYIO peasiM3alliio B KOHKPETHBIX f13blKax. TakuM o6pasom,
OCHOBHbIE CUHTAKCHYECKHE €IMHUIIbI BO BCEX SI3bIKAX: MPE/LI0-
YKeHHe U CJIOBOCOUYETaHHE UMEIOT CTPYKTYPY, B TOH WJIM HHOH
Mepe, 6oJiee UM MeHee NMPUOMHAKEHHO OTParXKAIOLLYIO JIOTH-
YyecKre OTHOLLIEHHS PA3JIHUHBIX FPAMMATHYECKHUX KAaTeropuil.

Hrak, B KaXK/10M OTIEJbHOM MPEAJIOKEHNH, MojIexKallee
NPOTHBOMNOCTABJSAETC 0OLIEMY, BbIPa)KEHHOMY B CKasy-
€MOM, MHaue roBopsl, OTAeNbHOe (KOHKPETHOE ), 3aKII0UEHHOe
B nojuiexkauiem, 0600111aeTcs B NPeAIoKeHHH 001nM, 6oJgee
aOGCTPAKTHBIM 110 OTHOILIEHHUIO K TTOJlyIeXKallleMy MOHSTHEM, 3a-
KJIIOYEHHBIM B CKa3yeMOM.

Jloruueckue KaTeropuu MoryT ObITb BbIpaKeHbl B §13blKe
Pa3NUYHBIMH CPEJICTBAMHU: COYETAHUSMH CJIOB, OTAEJIbHBIMH
cjoBaMu, adpuKcaMn, HHTOHALIMEH U TIP., HO OHM BCErja IMo-
JIydaloT COOTBETCTBYIOLIEE BbIpayKeHHe B sI3bIKE.

B cBsizau ¢ 3TUM cienyer OTMETHThb, YTO HE3aBHUCHMO
OT KOHKPETHBIX MOJieJlell OCHOBHBIX THIIOB aKTOB MblLI-
JIEHHUS], T.€. OT TOrO, SIBJSIETCS JIM CyXKIEeHHe COOOLIEHHEM,
BOIMPOCOM, BOCK/JIHIAHUEM WM MOOYKIECHHEM, a TaKxKe He-
3aBHCHUMO OT JIOTHUECKOTO WJIH TICHXOJIOTHUECKOTO yapeHHs]
W MHBEPCHH, CTPYKTYpa CyXK/IeHHsI, a TaKxKe CTPYKTypa COOT-
BETCTBYIOIETO TMPEJIOKEHHS OCTAIOTCS HEM3MEHHBIMH, T. €.
JIOTHYECKUH CyOBeKT Cy:KIeHUsl — rpammarthieckoe rojjie-
Kalllee Beera oCcTaéTest KOHKPETHBIM, OTAEbHbIM MTOHSTHEM,
KOTOpOe 00061IAETCS JJOTHUECKUM MPEIUKATOM CYKICHUS —
rpaMMaTHYeCKUM CKa3yeMbIM MpPEIoKeHHs — MOCpel-
CTBOM 0000LIAIOLLET0 JMHAMHYECKOTO TNpPHU3HAKa, BbIpa-
JKAIOIIero OTHOIIEHHE BbICKA3bIBAHUS K JAE€HCTBUTENHHOCTH
B JIAHHBIH MOMEHT.

C TOUKM 3peHHUs BHYTPEHHEH CTPYKTYPbl PAMMATHUECKOTO
COOTHOLLICHHSI CBOMX UJIEHOB M UX TPAMMATHUECKOTO 0POpM-
JIEHHUs], TIPEIJIOXKEHUS — T[OBECTBOBATE]bHbIE W IKCIIpec-
CHBHbIE — He HUMEeIOT KaKUX-J1M00 MPUHIHMHATBHBIX 0COOEH -
HOCTeH.

CTpyKTypa MpeiIoKeHHH MOKET 0CTaTbCsl HEH3MEHHOH,
U auddepeHuralus WX B peud JOCTUraeTcs, IJ1aBHbIM 00-
pa3oM, HHTOHALIMEH, HHBEPCHEH U JOMOJHEHHEM HEKOTOPBIX
CJy?KeOHBIX YaCTHLL MK MOpdeM.

KoMMyHUKATUBHBI acneKT Kak OCHOBAa COMOCTaBH-
TeJIbHOW THIMOJOTHU TMPENI0KEHUS] PA3rPAHHUMBAIOTCS JBA
TecHeHlMM 00pa3oM B3aMMOCBSI3aHHbBIX MMOJIACIIEKTA: a) CH-
TYaTMBHO — CTPYKTYPHbIH, O) PeJSITUBHO — CTPYKTYPHbIH.
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Ec/ii  OTHOCHTEJBHO TIPU3HAHHSL POJM UM TMOJIOKEHHS
acrekra (a) B TUIOJIOTHU MPENJIOKEHUST B HOBEHILIEH JiuTe-
patype JOCTUTHYT ONpene/éHHbINH «KOHCEHCYC» (CMOopbl HAYT,
B OCHOBHOM, O TAKCOHOMHH MpPEIMETHBIX CHTyallMd H HO-
MEHKJIaType UX aKTaHTOB), TO acrekT (6) 0ObeIrHAeT KOMIO-
HEHTBI (TpaMMaTHUeCKHe KATerOPHH MPeIOKEeHHS ), KOTOpbIe
JI0 CHX T10p U3Yy4aloTCsl HEJIOCTATOYHO CHCTEMHO HJIM BOOOLLE
OCTalOTCs 3a TpeleslaMi CeMaHTHKO-CUHTAKCHUECKHUX HCCJle-
JoBanui. [Tpu 5TOM KOMIOHEHTHI acriekra (a)

BoJiee yHUBepcasibHbI, cocTaBJsiolile acnekra (6) 6osee
U1€09THUYHBI.

B conocraBuTe/IbHON THTTONOTHH SI3BIKOB, KaK U ITPH JII060M
CpaBHEHUH OO'BEKTOB MJIH sIBJIEHHH, COBEPLIEHHO HEOOXOUMO
onupaThbes Ha HeUuTo oblee.

TosibKO MPH TAKOM YCJIOBUM MOKHO BbISIBUTb COBMACHHUS
M pacXoxKJIeHUs1 B MHTEPTpETallMi HEKOTOporo dakTa jei-
CTBUTEIBHOCTH MEXKJly HOCHTEISIMU Pa3HbIX SI3bIKOB M pac-
KPBITh (PYHKUMHU Pa3HO-YPOBHEBBIX CPEJCTB sI3bIKA B OT-
HOLIEHUH JaHHOro coObiTHs. OOLIMM yCJIOBHEM TOTO,
Ha 4TO Mbl ONUpAEMCsl, PU Nepexojie OT 3blKa K S3bIKY s1B-
JIIETCS CUTYaTHBHO — CTPYKTYPHbIH acrleKkT yCTpoHcTBa
NpPeIIOKEHHUS.

AHasua npeiozKeH!s B PENATUBHO-CTPYKTYPHOM acrieKTe
TakKe CrnocoOCTBYeT pelleHUI0 OOUIeH 3alaud THIOJOTHH
NpeIozKEeHHs, KOoTopasi 3aKJ/o4aeTcsi He TOJbKO B 0003Ha-
UEHHU TUIOB MPEIJIOKEHHUST, CKOJIBKO B TOM, UTOObI HA OCHOBE
N hepeHIaNbHbIX TPU3HAKOB COOTHECTH UX PYT C APYTOM,
BBLISIBUTb CXOJICTBA W Pa3/Mudsi B HUX CTPYKTYPHO-CEMAHTH-
4ecKOH OpraHu3alliH, OTNpeNesnuTb TaKUM IMyTEéM CHCTEMHOE
MEeCTO KaKJI0TO THIa B CHHTaKCHCe KOHKPETHOTO s13biKa. [103-
TOMY CTosILLast epejl HaMHU 3aj1aua sBJIsIeTCs ABYESAMHON.

C onHo# cTOpOHBI, HEOOXOAUMO ONUCATb BayKHEHIlIMe TH-
MOJIOTHYECKHE XapaKTEPUCTUKH H YTOUHUTb TAKCOHOMHIO KOH-
CTPYKIHMH, KOTOpbIE COCTABJISIIOT CHHTAKCHUECKHE CHCTEMbl
¥ MOJICUCTEMbI B COMOCTaBJsieMbIX sibikax. C jipyroit cro-
pOHBI, TPU 3TOM Ba)KHO CO3MATh MPEANOCHIIKH sl A0CTH-
JKEHHUST IPAKTHYECKOH LeJIM — YCTAHOBJIEHHS HA €IMHON OC-
HOBE TeX CMbIC/JIOBbIX OTTEHKOB, KOTOPbIE Pa3J/MuatoT OJIM3KHE
10 3HAYEHHUIO KOHCTPYKIUH B KaXKJIOM SI3bIKE.

B Hacrosiiiem pasjiesie Mbl JIHIIb OUEPTHM OCHOBHbBIE Te-
OpeTHYecKHe HaMpaBJeHusl, MOHATHS W eIMHHIbl MCCae10-
BaHUs MPEIJIOKEHHS B KaXKJ0M acrekre, a 6oJee noapoOHO
OHHM OY/1yT OMUCBLIBATHCS B ClELHAJBbHBIX YaCTAX paboThl.

«CpaBHeHHe SI3bIKOB OCYLIECTBJISIETCSl HA OCHOBE THIIOB,
MOJTUIIOB, MOJEJEH MPeyIoKEeHUI U peueBbiX 06pa3loB, ce-

Jlutepatypa:

MaHTHKa KOTOPbIX BKJIIoUaeT abCTPaKTHble CHHTAKCHYeCKHe
3HAuEHHUsI MOJIeIeH ».

Beccniopho, uto mpuoputer B paspaboTku npobsem ce-
MaHTHYECKOTO YCTPOHCTBA  MPENJIOKEHUST  MTPUHAIIEHKUT
JI. Tennepy (J1. Tenbep, 1988). O61mii noaxos aBTopa K TH-
MOJIOTHH TIPEJITIOZKEHHST 3@ UCTEKILINE AECATUIETHST HE TOJBKO
He ycTapeJs, HO, HaNpoTHB, cTad eulé akTyasnbHed. MoxHO
CKazaThb, YTO YU€HbII cBOEH paboTol Kak Obl 3a7a/ Ha MHOTHE
rojibl BIiepe/] OCHOBHbIE HAMpaBJeHNs W MTPUEMbI THITOJIOTHYE -
CKOTO W KOHTPACTHBHOTO H3YYeHHUS 3bIKOB.

Mbl pasnensiem MHeHue, BbickazanHoe C.J1. Kaunesb-
COHOM, O BO3MOYKHOCTH pa30ueHHst BceX MPOCTbIX Mpej-
JIOXKEHUH Ha JBa KJjacca: 1) npeusioyKeHus, BblpaxKatollue
NpU3HAK, KAKOH — JIMOO cyOCTaHLMM; 2) PEAIOKEHHUS, Bbl-
pakaioliue oTHolleHust Mexy cyberanuusamu (Karnenbcon,
1972, ctp. 174—179).

B cooTBercTBHM ¢ pa3BHBaeMol HaMH KOHLEMLHHM B TH-
MOBBIX 3HAUEHUAX TMPEAJIOKEHUI TMoJydyaeT CBOl0 HauboJee
0000LLEHHYIO SI3bIKOBYIO peajii3aliiio COBOKYMHOCTb OTpa-
JKEHHbIX CO3HAHMEM [MPEIMETHBIX CUTyalUMH OJHOTO BHJA.
[1pu 3TOM pasrpaHuunBaioTcs caeaytoiue T3 npeayioKeHus:

1. TlpenmetHo npencraBieHHasi (6e3 akTaHTHas) CHUTY-
alyst; CeMaHTHUECKOH CTPYKType 3/1eCh TOBOPUTh HET CMbICIA,
MOCKOJIbKY CHTYyalsi HepacujieHEHHAsT U KOJUPYETCsl OJHUM
COOBITHIHBIM UMeHeM, Hanpumep: «BoiiHa», «Becna».

2. T3 «npeamer W ero npu3HaK» MNPEICTABJAEHO JIBYX-
KOMITOHEHTHBIMH TPEIJIOKEHUSMH, B CEMAaHTHUECKOH CTPYK-
Type KOTOPbIX UMEETCS OJIMH aKTAaHT — HOCHTE/b NPU3HAKA,
Hanpumep: «Teneer. JleHb yuauHAETCA»; «DTa Urpa MHTE-
pecHasi»; «Mx 6b1710 TpoE».

3. T3 «oTHolIeHNe MeX]Ly TIpeIMETaAMK »

1) OrtHolllenne MeXjy JBYMSI TpeIMeTaMH IPeJICTaB-
JIEHO TPEXKOMIOHEHTHBIMH MPEJIOKEHUAMH, B CeMaHTHue-
CKOH CTPYKType KOTOPbIX MMEIOTCS JIBa aKTaHTa, HanpuMmep:
«MaJibduK YHTaeT KHUTY»; «$1 He Kypto»; «Mos 104b — CTy-
JIeHTKa»; «JleTn Ha naue>».

2) OrtHollleHHe MeXy TpeMsl NpeIMeTaMH MpeJCTaB-
JIEHO YeTbIPEXKOMIOHEHTHBIMU MPEIJIOKEHUSIMU, B CEMaHTH -
UECKOH CTPYKType KOTOPBIX HMEIOTCS TPU aKTaHTa, HalpuMep:
«Sl otnan KHUTY KoJuiere»; «5l Gpocu/ MUCbMO B MOUYTOBBIN
AUIAK .

OTHollleHHe MeX/1y YeThIPbMSI TPEIMETAMH TPEICTABIEHO
MSATHKOMIIOHEHTHBIMU  TIPE/IIO}KEHHSIMH, B CEMaHTHYECKOH
CTPYKTYpe KOTOPbIX MMEIOTCSl YeTblpe aKTaHTa, Hanpumep:
«HeTpyKTOp MepesiozKu/ MUCToJIeT U3 KOOYpbl B KApMaH».

[. V. IOcynoB. Teopernieckne 0CHOBbI COMOCTABUTENLHON JUHIBUCTHKH. TaikeHT. M3narenserBo «Pan», 2007
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The Responsibility of a Teacher for Increasing
the Probability of Advancing Student Achievement

Karimova Vasila Vahobovna, English teacher;

Yuldasheva Dilorom Aliyevna, English teacher
Kokand State Pedagogical Institute, Kokand, Uzbekistan

O ur institute trains teachers. The profession of teacher is
very appreciable profession in our society. Ideal teacher
must have all good qualities. During the lesson teacher
must always be attentive to any kind of mistakes making
by students. And these mistakes should be corrected by the
teacher. There is a very practical implication for language
teachers here. It means that the way we correct mistakes is
going to be very important. Teachers can inadvertently con-
tribute to the undermining and inhibiting process. For ex-
ample, in language classes you will often see teachers cor-
recting every single mistake of pronunciation and grammar.
By demanding correction or repetition of a word that has just
been said, they break into the student's attempt to construct
a whole meaning.

They are a normal part of learning to do something. After
all, nearly everything they do takes many attempts and takes
a long time and even then is frequently still not quite right.
Unfortunately, one of the things the students soon begin to
pick up at school is the idea that mistakes are in some way
'bad'. They begin to be embarrassed and upset when they
have difficulty. They sometimes hide this embarrassment by
laughing when others get something wrong. Then they start
to protect themselves from disappointment and the scorn of
others in turn by avoiding situations where they themselves
might get things wrong. This shows in various ways. For ex-
ample, a child does not attempt answers or gives up very
easily. Or sometimes we have students in our classes who
want to check very single stage of their work with the teacher.
This is, of course, an oversimplified description of a complex
process.

Another, but more modest form of real language use is
provided by teaching other subject topics and lessons in the
target language. Meanwhile, however, it is also possible to
create real language use in more typical language lessons,
using a typical textbook.

The modern system of training represents an informa-
tion infrastructure which includes various technologies (the
equipment, the software, remote terminal units and commu-
nication with the Internet) and the people possessing knowl-
edge and practical experience whom they exchange with
each other. Efficiency of formation always depended on level
of preparation of pedagogical shots. Today the teacher re-
mains a critical link of process of training, however the inter-

relation of information technology and formation promotes
formation of a new role of the teacher.

In the psychological theory of training training is called
as interactive. Based on psychology of human mutual rela-
tions. Those interactive training are considered as ways of
mastering formations of skills in the course of mutual rela-
tions of the teacher and as subjects of educational activity.

Surprisingly, most explicit learning revolves around task
prediction. When we say students have «learned» some-
thing, we might say that they can: identify or predict the rel-
evant associations among variables in the learning situation;
predict and express accurately the appropriate concepts or
actions; store, retrieve, and apply that prediction in context
next time. If the learner can't do all three of these things, we
might say the material has either been learned partially or not
at all. Better learners can accurately and quickly identify rel-
evant properties in the material to be learned, then can pre-
dict and master favorable outcomes repeatedly.

This is not to deny the value of correction. It is, however,
arguing that constant correction is undermining. There will,
of course, be times in lessons when the teacher is concen-
trating on accuracy. However, there will also be other times
in lessons when you will be trying to encourage fluency. Cor-
rection is vital in the first and potentially destructive in die
second. If one of our priorities is to get students to have con-
fidence we have to know this and to distinguish these occa-
sions accordingly. This will also help us to deal with a prac-
tical problem. If we are expected to correct everything the
students say, then pair work with twenty students in the
room becomes laughingly impossible. If, on the other hand,
we know that there are certain activities in which we actually
wish to allow for mistakes, then suddenly pair work becomes
much more manageable. We will still want to move round the
class to check that most of the students are getting it reason-
ably right We will also want to help individual students or to
offer occasional correction. Correction is not forbidden!

Again this constant, over careful, over detailed correc-
tion happens with the best of intentions. Teachers want stu-
dents to get things right But if we have to get everything
perfect we will never try anything. If we listen carefully to na-
tive speakers, we find that they say some very odd and un-
grammatical things. But that doesn't seem to stop us under-
standing and communicating.
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Ingliz va o'zbek tillarida vergulning ishlatilishi

Kurbanova Mukaddam Ahmedovna (o'gituvchi)
QDPI, chet tillar fakulteti,

a'lumki, tinish belgilari, bir garashda ko'zga tashlan-

masa-da, chuqur mohiyat kasb etgani uchun tilning
muhim qismlaridan hisoblanadi. Chunki ular gapning maz-
munini va urg'usini o'zgartirish qudratriga ega. Ingliz tilida
keng tarqalgan bir misol bor:

A woman, without her man, is nothing. (Erkaksiz ayol
hechkimdir.)

A woman, without her, man is nothing. (Ayolsiz erkak
hechkimdir.)

Ko'rinib turibdiki, tinish belgisining joyi o'zgarishi bilan
gapning ma'nosi tubdan o'zgarmoqda va gapni teskari
ma'noda ifodalab qo'yish mumkin ekan. Bunday holat har bir
tilda kuzatilishi mumkin.

Vergul eng ko'p qo'llaniladigan tinish belgilaridandir.
Uning qo'llanish holatlari turlicha bo'lib, bu xilma-xillik til
o'rganuvchilariga giyinchilik tug'diradi. Quyida vergulning
ingliz va o'zbek tillarida ishlatilish ba'zi hollari giyoslab o'r-
ganilgan. Verguldan quyidagi hollarda foydalaniladi:

1. Har ikkala tilda ham gapdagi uyushiq bo'laklarni aj-
ratish uchun:

Yarim soat ichida tug'ilib, o'sib, yashab, umr ko'rib
o'tguvchilar bor. (G'.G'ulom)

There is a rugged, fabulous, exotic, colourful and mag-

nificent land behind those mountains.

2. Undalmani ajratishda:

Oq_ilon, oppoq ilon,
(Qo'shigdan)

Children, raise your hands when you do not understand.

3. Kirish so'z, kirish birikma va kirish gaplardan so'ng:

Ma'lumingiz, kechalari bo'sh bo'laman, shuning bilan
birga otangiz qaysi vaqtni ixtiyor qilsalar ijobat etishdan
0'zga choram bo'lmas. (A. Qodiriy)

Rivoyat gilishlaricha, bu uy o'rnida avvalari qabriston
bo'lgan ekan.

Men sizga aytsam, har gulning hidi boshqa.

However, | must give my reader a few ideas about the
life of the people of Lilliput.

He was, after all, an honorable man.

They were all, [ would say, honorable men.

Har ikkala tilda ham kirish kengaytiruvchilari va undalma
gapning boshida kelsa, vergul ulardan keyin, gap orasida
kelsa, har ikkala tarafdan, gap ohirida kelsa, ulardan oldin
qo'yiladi.

4. Kishilarning mansabi, ilmiy darajasi va unvoni aj-
ratib izohlanganda:

D.M. Ergashev, filologiya fanlari doktori, professor.

Julia Herman, Ph. D., professor of social work

5. Ajratilgan izohlovchini belgilash uchun:

Bu holatda ingliz tilida verguldan foydalanamiz, o'zbek ti-
lida esa verguldan ham, chiziqgchadan ham foydalansa bo'ladji.

oydinda yotganing qani?

Buni soat o'n ikkida, dars boshlanishidan oldin ayt-
mogchiman.

Ustozim — Saodat opa Toshkentda tug'ilgan.

His only pet, Oscar, turned out to be much more loyal
than all the friends around him.

6. Undov so'zlardan keyin:

le, ie, kimni ko'ryapman.

Oh no, [ can't believe that it is snowing here again.

Har ikkala tilda ham his-hayajon kuchli bo'lsa, vergul
emas undov belgisidan foydalaniladi.

7. Bog'langan qo'shma gaplar tarkibidagi sodda gaplar
o'zaro -u (-yu), — da yuklamalari yordamida bog'lan-
ganda:

Qattiq izg'irin ko'tarildi-da,
chigarmay qo'ydi.

Odam qo'li tegdi-yu, tashlandiq yerlarni obod qildi.

Biroq ingliz tilida bog'langan qo'shma gap tarkibidagi
sodda gaplar xech ganday bog'lovchilarsiz bog'lansa, nuqtali
verguldan foydalaniladi.

The moon is ful; the stars are out.

Call me tomorrow; | will give you my answer then.

8. Sodda gaplar zidlov bog'lovchilari va -u (-yu), — da
yuklamalari yordamida bog'langan qo'shma gaplarda:

Odam tilga kirishi uchun ikki yil kifoya, lekin tilini
tiyib turishni o'rganishi uchun oltmish yil kerak bo'ladi.
(R. Hamzatov)

Havo ochildi-yu, harorat sezilmadi.

Bobolardan so'zladim, ammo bir zot borkim, baridan
suyuk. (A. Oripov)

[ really want to go to the work, but I am too sick to drive.

Although the President was confident of success, his
advisers were not so sure, however.

9. Ayiruv bog'lovchilari yordamida bog'langan qo'shma
gaplar tarkibidagi sodda gaplarda takrorlanib qo'llangan
ayiruv bog'lovchisining keyingisidan oldin:

Goh pagirlab yomg'ir yog'ar, goh quyosh charaqlab
ketardi.

Yo siz keling, yo men boray. (Qo'shigdan)

Dam, atrofimdagilar tinmay asabga tegar, dam qon-
doshlarim ko'nglimni qoldirardi.

You can either stay here or come with us.

«Either ... or», «neither ... nor» iboralari o'rtasida vergul-
ning ishlatilishi ingliz tilida har xil fikrlar bor. Ba'zilari ishla-
tish kerak degan fikrni ilgari sursa, boshqalari ishlatilmasli-
gini ta'kidlaydi.

10. Inkor bog'lovchisi bilan bog'langan qo'shma gaplar
orasida:

Na o'zi 0'qidi, na birovga berdi;

There was no milk in the freezer, nor did they have
money to go to the store.

hech kimni uydan
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Neither mother could punish that naughty child, nor
could father control him.

11. Qiyoslov bog'lovchisi bilan bog'langan qo'shma
gaplar orasida (o'zbek tilida):

Oy tunda kerak, aql esa kunda kerak. (Maqol);

Karl is very sociable and confident while Silvia is shy
and quiet.

My brother goes to school but my sister doesn't go to
school.

Ingliz tilida «esa» so'zi «while, but, and» so'zlari bilan
ifodalanishi mumkin.

12. Barcha turdagi ergashgan qo'shma gaplarda ergash
gapni bosh gapdan ajratish uchun:

Mustagillikdan so'ng, shahrimiz yanada obod bo'ldi.
(Gazetadan)

Kimki hayotdan olmasa ta'lim, unga o'rgatolmas hech
bir muallim. (Rudakiy)

Ingliz tilida ham ergash gapli qo'shma gaplarda bosh
gapni ergash gapdan ajratish uchun vergul ishlatiladi. Biroq
o'zbek tilidan kichik bir farqi shuki, ingliz tilida hokim gap tobe
gapdan oldin kelsa, ularni orasiga vergul qo'yilmaydi; tobe gap
hokim gapdan oldin kelsagina verguldan foydalaniladi.

Because Henry and Pascal arrived at the bus stop be-
Jore 10 o'clock, Jeff did not see them at the station.

While he waited at the train station, Jeff realized that
the train was late.

Quyida bosh gap ergash gapdan oldin kelgan holatda ver-
guldan foydalanilmayapti:

Jeff did not see them at the station because Henry and
Pascal arrived at the bus stop before 10 o'clock.

Jeff realized that the train was late while he waited at the
train station.

Quyidagi gap bir necha tobe gapli qo'shma gapga misol
bo'lib, unda yuqoridagi qoidaga ko'ra, ergash gap bosh
gapdan oldin kelgan holatda vergul qo'yilmadi, ammo bosh
gapdan so'ng kelgan ergash gap hokim gapdan vergul bilan
ajratilmoqda.

The moment we entered the restaurant we began to feel
hungry, as the delicious smells of fine cooking reached us
from the kitchen.

13. Tasdiq, inkor va shu kabi ma'nolarni bildiruvchi
kabi so'z gapdan ajratish uchun:

Xa, shularning barchasi bizniki.

Yo'q, kech golmasdan hammangiz kelasiz.

Yes, she has been to seventy countries.

No, I can't agree with you at this point.

Quyida ikkala tilda verguldan foydalanishdagi ba'zi farq-
larni ko'rib chigamiz.

O'zbek tilida «va» bog'lovchisidan avval vergul ishla-
tilmaydi. Biroq ingliz tilida uyushiq bo'laklar sanalganda
so'nggi bo'lak «and» bog'lovchisi bilan bog'langanda, bu
holat kuzatiladi.

Mr. Black left his money to Angelie and Boe Logan,
Susan and James Johnson, Lara and Giovanni Williams,
and their children.

Bu yerda bog'lovchidan oldin vergul qo'yilmasa, gapning
mazmuni o'zgaradi. Gapning mazmuniga ko'ra, Janob Blek
pulini nomlari tilga olingan odamlarga va barchalarining
farzandlariga qoldirdi. Vergul qo'yilmasa, pul nomlari tilga
olingan odamlar va ohirgi juftlikning farzandlariga qoldiril-
ganligini anglashiladi.

Sanalarda ham ingliz tilida o'zbek tilidan farqli o'laroq
verguldan foydalaniladi:

On January 14, 1973, he began to make a trip to the
southern cities of the country.

Raqamlarni ajratishda ham verguldan foydalaniladi;
faqat ikkala tilda turlicha maqsadlarda:

Ingliz tilida ko'p xonali sonlarni o'qishni osonlashtirish
uchun, o'ngdan chapga qarab sanaganda, har uch xonadan
so'ng vergul ishlatiladi. Masalan: 25,874,207 dollars.

O'zbek tilida esa odatda har uch xonadan so'ng ver-
guldan foydalanilmaydi. Gohida katta sonlarni o'qishni oson-
lashtirish uchun ba'zida nuqtadan foydalaniladi. Masalan,
78705677 so'myoki 78.705.677 so'm. Har ikkala son ham
o'zbek tilida to'g'ri. Lekin bunday summalar ingliz tilida
vergul bilan ajratilmasa, bu sonni qandaydir kod yoki telefon
ragami deb tushuniladi.

Ingliz tilida so'zlashuvchi davlatlarda butun sonlar kasr
sondan nugqta bilan ajratilsa, o'zbek tilida esa vergul yorda-
mida ajratiladi. Masalan:

The area of Alaska is 665,384.04 square miles.

Mazkur gap o'zbek tiliga tarjima qilinganda, sonni o'zbek
tilidagi qoidaga ko'ra ifodalash mumkin:

Alyaskaning hududi 665384,04 milya kvadratni tas-
hkil etadi.

Ingliz tilida vergulni to'gri ishlatish uchun ona tilidagi ver-
gulning qo'llanish holatlarini puxta o'rgatishimiz lozim. Bir
s0'z bilan aytganda, yozma nutqning mazmunini to'g'ri va
to'lig tushunishda tinish belgilarining, ayniqgsa, vergulning
o'rni beqiyosdir.
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Ingliz tili o'qitishning boshlang'ich bosqichida grammatika
o'rgatishning samarali yo'llari

Qurbonova Mugaddam Axmedovna — ingliz tili ogituvchisi;
Yusupova Dilshoda Raxmon qizi — chet tillar fakulteti talabasi
Kokand State Pedagogical Institute, Kokand, Uzbekistan

urtboshimizning chet tillarni o'rganish tizimini yanada

takomillashtirish chora-tadbirlari yuzasidan chiqargan
qarorlari ijrosini ta'minlash magsadida yurtimizda ko'plab
salmoqli ishlar amalga oshirilmoqda. Yurtboshimizning fikr-
lariga ko'ra, har bir soha egasi 0'z sohasini mukammal egal-
lashi va jahon miqyosida ragobatlasha olishi uchun xorijiy tilni
bemalol tushuna olishi va unda puxta so'zlasha olishi zarur.

Ma'lumki, xorijiy tilni o'qitishda o'rganuvchilarning yosh
va psixologik holatini hisobga olish juda muhimdir. Aynigsa,
yosh bolalarga chet til o'rgatishda bunga alohida e'tibor qa-
ratish talab etiladi. Yurtboshimizning garorlarida ham bu ma-
salaga etibor qaratib o'tilgan, ya'ni birinchi sinf o'quvchilariga
xorijiy til o'rgatishda grammatik material taqdim etilmaydi.

Shu o'rinda grammatikaga qisqacha ta'rif berib o'tsak.
Lug'atlarda berilgan ta'riflarga ko'ra, grammatika og'zaki
va yozma nutqni qurishda rioya gilinadigan qoidalar va prin-
siplar tizimidir; so'z va gaplarning tuzilishini o'rganadigan
fandir. Teaching English Grammar in Malaysian Primary
Schools qo'llanmasida keltirilishicha, grammatika bu til sis-
temasidir. Ba'zida odamlar grammatikani tilning «qoida'lari»
deb tasvirlaydilar; ammo aslida xech qaysi tilning qoidalari
yoq.[1] Qo'llanmada ta'kidlanishicha, tilda qoidalar asosida
gapirilsa, qoidalar tildan avval paydo bo'lgan degan ma'noni
chigmasligi uchun qoidalar yoq degan fikrga ham kelingan.
Zero, dastavval odamlar tovushlar hosil qilib, ketidan so'z,
ibora hamda gaplar yasab tilni vujudga keltirilganlar.

Biroq ko'plab manbalarda grammatika til strukturasini
tashkil etuvchi qoidalar sifatida ta'riflangan. Qoidalarni o'z-
lashtirishda bolalar giynaladi va shundan kelib chiqib zeri-
kadi. Qiziqarli holat shuki, til grammatikasi xatto kattalar
uchun ham huddi o'zlashtirish qiyin sohadek tuyuladi. Biz-
ning fikrimizcha, aslida unday emas. Shunchaki gramma-
tikani taqdim etish yo'llarini soddalashtirish va, albatta, qi-
ziqarli qilish lozimligi hammaga ma'lum. Yuqoridagi fikrga
yana qaytadigan bo'lsak, yosh bolalarga xorijiy til grammati-
kasini o'rgatish uchun til o'gituvchilari materialni birmuncha
osonlashtirib, oddiylashtirib, bolalar gizigishlarini oshirishi
kerak. Chunki yosh bolalarda kognitiv tahlil qilish ko'nik-
masi hali shakllanmagan bo'ladi. Bu yoshdagi o'rganuvchi-
larga biror fan, aynigsa xorijiy til o'rgatishda ko'rgazmalilik
prinsipidan foydalanish yaxshi samara beradi. Bolalar ingliz
tilida sodda muloqotga kirisha olishlari uchun grammati-
kadan mukammal bilimga ega bo'lishlari shart emas. Gram-
matik goidalar bolalar uchun zerikarli tuyulishi tabiiy. Kichik
yoshdagi bolalar shijoatga to'la bo'lishi psixologiyada isbot-
langan. Demak, bolalarga taqdim etiladigan grammatik ma-
terial eng avvalo qizigarli va bolalar uchun tushunarli hamda
zavq bag'ishlaydigan bo'lishi magsadga muvofiq.

Material zavqli bo'lishi uchun asosan qo'shiglardan foyda-
lanish samarali hisoblanadi. Zero, musiqga har bir yosh ega-
siga zavq bag'ishlaydi. Bolalarga ashulalar orqali nafagat lek-
sikani o'rgatish, balki grammatikani ham samarali o'rgatish
mumkin. Masalan, What colour is it? ashulasi orqali bola-
larga ingliz tilida rang surash savolini va unga javob berishni
o'rgatish mumkin.

What colour, what colour, what colour is it?

It's red, it's red, red, red, red.

What colour, what colour, what colour is it?

It's blue, it's blue, blue, blue, blue.

What colour, what colour, what colour is it?

It's yellow, it's yellow, yellow, yellow, yellow.

What colour, what colour, what colour is it?

It's green, it's green, green, green, green.[2]

Bu qushigni bolalar gayta-qayta jo'r bo'lib aytish orqali
rang so'rash konstruksiyasini va javob berish yo'lini 0'z-0'z-
laridan o'rganib oladilar. Keyin uni mustahkamlash uchun
sinf xonasida istagan predmetlarini olib savolni go'shiq tar-
zida surashlari, qolganlari esa huddi qo'shiqdagi kabi javob
berishlari mumkin. Buni guruhlarga bo'lib musobaga tar-
zida o'tkazilsa, bolalarning qizigishlari yanada ortib materi-
alni tezroq o'zlashtiradilar.

Bu ashula minglab qo'shiglardan biri xolos. Bo-
lalar uchun ingliz tilini o'rgatuvchi qo'shiglarda gram-
matik konstruksiyalar ko'p uchraydi. Bunday ashula-
larni hozirgi kunda ko'plab internet saytlarida bemalol
topish mumkin. Jumladan, www.englishforyoungkids.com,
www.smallkidshomework.com kabi saytlarda bolalar
uchun ingliz tili o'rgatuvchi giziqarli kungilochar mashg'u-
lotlar bor.

Bolalar shijoatga to'la bo'lganligi sababli ham ularga
mavzuni jismoniy o'yinlar orqali o'rgatilsa, aynigsa, u fa-
oliyat musobaqa tarzida bo'lsa, yosh o'rganuvchilarga ya-
nada ma'qulroq bo'ladi. www.teachingenglishgames.com
saytida ingliz tili darslarini giziqarli va samarali olib borish
uchun turli-tuman o'yinlar taqdim etilgan.

Bolalarda xotira, eslab qolish qobiliyati kuchli bo'lganligi
sababli ularga she'rlar yodlatish orqali ham grammatik ma-
terialni o'rgatish mumkin. Masalan, quyidagi she'r orqali bo-
lalarga kishilik olmoshlarini o'rgatish mumkin.

[ scream,

You scream,

We all scream

Forice-cream.

She'rlarda va ashulalarda yod olingan grammatik mate-
rialni bolalarga kichik dialoglarni tuzish va gapirtirish orqali
mustahkamlash mumkin.



“Young Scientist” - # 3.1 (107.1) - February 2016

Philology | 45

Ingliz tilidagi so'z turkumlarini, xususan, fe'llarni o'r-
gatishda hatti-harakatlar orqali amalga oshirilsa, bolalar
uchun qizigarli va muhimi esda qolarli bo'ladi. Kichik yosh-
dagi bolalar mavhum so'z yoki tushunchalarni tushunmay-
dilar. Shuning uchun aniq otlar kabi mavhum ma'noda bo'l-
magan fe'llar harakatlar orqali o'rgatilishi mumkin. Masalan,
give, show, take, see, hear, speak, dance, sing, jump, run,
kick, play, eat, clap, drink, open, close, sleep, sweep, swim
va hokazolarni amalda ko'rsatib esda qolarli qilib o'rgatish
mumkin. Bolalarga o'rgatiladigan fe'llar nafaqat mavhum
ma'nodan holi, balki aytishga oson, talaffuzi yengil bo'lishi
lozim. Ko'rinib turganidek, yuqoridagi so'zlar bir bo'g'inli
so'zlar boshlang'ich bosqichdagi o'rganuvchilar tomonidan
oson o'zlashtiriladi. Maktablarda keng qo'llaniladigan ashu-
lada fe'llar hatti-harakatlar orgali o'rgatiladi.

If you're happy and you know it, clap your hands! (clap,
clap)

If you're happy and you know it, clap your hands! (clap,
clap)

If you're happy and you know it, and you really want to
show it,

If you're happy and you know it, clap your hands! (clap,
clap)

If you're happy and you know it, slap your knees! (slap,
slap)

If you're happy and you know it, slap your knees! (slap,
slap)

If you're happy and you know it, and you really want to
show it,

If you're happy and you know it, slap your knees! (slap,
slap)

[f you're happy and you know it, stamp your feet! (stamp,
stamp)

Adabiyotlar:

If you're happy and you know it, stamp your feet! (stamp,
stamp).

[f you're happy and you know it, and you really want to
show it,

If you're happy and you know it, stamp your feet! (stamp,
stamp)

[f you're happy and you know it, say ok! (ok, ok)

[f you're happy and you know it, say ok! (ok, ok)

If you're happy and you know it, and you really want to
show it,

If you're happy and you know it, say ok! (ok, ok)

Bundan tashqari bolalarga mavzuga oid qisqa multfilm-
larni taqdim etish orqali belgilangan grammatik materialni
osonroq yo'lda o'rgatish mumkin. www.youtube.com da
ingliz tili o'qitishning har xil darajasi uchun grammatika o'r-
gatishga yo'naltirilgan turli mavzularda minglab video rolik-
larlar topish mumkin. Bu saytda berilgan video materiallar
rang-barangligi, qiziq animasiyalari va ovozli multimedia xu-
susiyatlari bilan bolalarning digqatini tortadi.

Xulosa qilib aytganda, har bir ingliz tili o'gituvchisi ku-
chli malakali pedagog va psixolog bo'lishi lozim. O'gituvchi
grammatikadan chuqur bilimga ega bo'lishi kerak, albatta.
Shu bilan birga grammatikani puxta o'rgata olish alohida ilm
hisoblanadi. Bu ilmni har bir ingliz tili o'gituvchisi chuqur
egallashi zarur. Keltirilgan fikrlarni umumlashtirib aytganda,
boshlang'ich ta'limdagi bolalarga ingliz tili grammatikasini
ularga zavq bag'ishlab o'rgatilishi maqsadga muvofiq. Ammo
eslatib o'tish joizki, grammatikani bolalarga o'rgatish uchun
giziqarli va samarali yo'llar sifatida yuqorida aytib o'tilgan fa-
oliyat turlarining barchasini o'qituvchi dastavval mavzudagi
grammatik materialni tushuntirib berishi va undan so'nggina
materialni oydinlashtirish hamda mustahkamlash uchun
ulardan foydalanish lozim.

1. Institut Pendidikan Guru Kampus Dato' Razali Ismail Teaching English Grammar in Malaysian Primary Schools

Manual for short course
2. www.englishioryoungkids.com

Kvantitativlikning til birliklarini tahlil qgilishdagi ahamiyati

Mamajonova Munojat Najmiddinovna — o'zbek tili kafedrasi katta o'gituvchisi

vantitativ belgi til sathlari o'rtasida eng keng tarqalgan
Ktasniﬂovchi belgilardan hisoblanadi. Kvantitativ bel-
gini muayyan sath birliklarini ajratishda yohud o'zaro qi-
yoslanuvchi sathlarning birliklari orasidagi o'xshashlik
hamda farglarni belgilashda muhim kriteriy sifatida qo'l-
lash mumkin. Kvantitativ belgi til vositalaridan keng foy-
dalanilgan holda, ayrim tovushdan tortib butun bir matnlar
orqali ham ifoda qilinishi kuzatiladi. Ba'zan miqdoriy belgi

til vositalari tahlilida ifoda plani orqali umuman sezilmasdan,
fagatgina mazmun planini chuqur tahlil etilganda namoyon
bo'lishi ushbu kategoriyaning murakkab va nozik girrala-
ridan biri sanaladi.

Kvantitativlik tilda narsalar, odamlar, moddalar, masofa
kabilarni aniq yoki taxminiy o'lchash zarurati tufayli yuzaga
kelgan. Til taraqqiyoti natijasida kvantitativlik ma'nosini ifo-
dalovchi yangi leksemalar shakllanmoqda.
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Kvantitativlik kategoriyasi tilda lokallik, temporallik, subs-
tansionallik kabi boshqa kategoriyalar bilan uzviy alogador-
likda namoyon bo'ladi. Masofa, uzunlik, kenglik, balandlik,
hajm, maydon kabilarni o'z ichiga jamlagan «makon» tus-
hunchasi miqgdoriy tavsif asosida aniglashadi, yorginroq ifo-
dalanadi. Makon esa lokallik kategoriyasi bilan bog'liq bo'lib,
u miqdoriy tavsif bo'lmasa, yalang'och va quruq kategoriya
hisoblanadi.

Umumiy ma'noga ega bo'lgan turli sath birliklarini komp-
leks analiz qilish ushbu birliklarni grammatik-leksik yoki
funksional-semantik maydon sifatida o'rganishga asos bo'ldi.
Miqdor son, miqdor ravishi, miqdor olmoshlarining mazmun
mundarijasida migdor semasi bo'lgani uchun matn tarkibida
biri o'rnida boshgasi almashib kelishi mumkin. Almashgan
holatda turli mazmuniy o'zgarishlar ro'y beradi, lekin ularni
transformatsiya qilish mumkin: Har qanday o'quvchi o'z va-
zifasini bajaradi. Hamma o'quvchi o'z vazifasini bajaradi.

Son jihatdan garama-qarshilik tabiatda ham, tilda ham
bir-ko'p chizig'ida emas, nol-noldan ko'p chizig'ida boradi.
Miqdoriy me'yorni quyidagi tartibda ko'rsatish mumkin:
quyi me'yor-me'yor-yuqori me'yor. Masalan: tommoq-oq-
moq-sharillamogq.

Tadqiqotlar shuni ko'rsatadiki, kvantitativlik tasnif gi-
lish xususiyatiga ega bo'lgan inson tafakkurining murakkab
mahsuli hamda rang-barang shakllarda namoyon bo'luvchi,
tilning har qanday sathida faol amal giluvchi keng qamrovli
kategoriyadir. Rus tilshunosligida va yevropa tilshunosligida
kvantitativlik turli aspektlarga ko'ra tahlil etilgan. Rus tilshu-
noslari tomonidan kvantitativlik masalasiga chuqur yondas-
hilgan qator ilmiy tadqiqot ishlari amalga oshirilgan, maxsus
tezauruslar tuzilgan. G.A. Menovshikovning «Crioco6bl
BbIDAKEHUST  €IUHUYHOCTH-MHOXKECTBEHHOCTH B sI3bIKax
pazanunoro tuna» (Borpockl s3bikodnanus. — 1970, —
Ne . — c. 82—88.), S.1. Kravsovaning «®paseosoruueckue
€IMHUIIBI CO 3HAUEHHEM KOJIHIECTBA B PyCCKOM si3bike »(Jlucc.
Kaun. ¢unon. wayk. — Pocros n/J., 1981), A.l. Lash-
kevichning «leHeTHYecKHe KOHCTPYKIHH CO 3HAYeHHEM
MeTa(hopHUECKOro KOJHYECTBA B COBPEMEHHOM PYCCKOM
A3biKe» (ucc. kaua. duon. Hayk. — Munck, 1976),

N.V. Manuylovning «Kareropusi HeonpeneéHHOCTH
B CTPYKTYpe HayuHOro no3Hauus» (Jlucc. kauu. usos. Hayk. —
J1., 1985) singaritadqiqotlari, V. V. Akulenko, L. G. Akulenko,
N.L. Klimenkolartomonidantuzilgan «Jlekcuko-cpazeo-
JIOTHUECKHE CPEJICTBA BbIPAXKEHUsI HEOMNPENeNEHHO 60JIb-
ILIOT0 KOJIMYECTBA B COBPEMEHHOM PYCCKOM $I3bIKe», «JIeKcH-
KO- (hpa3eoJsiornieckue CPeaCTBa BblpaXKeH sl HEONPeae e HHO
6OJILIIOTO KOJIMUECTBA B COBPEMEHHOM aHWIMHCKOM SI3bIKE >,
«Jlekcnko-paseonornieckne cpeacTBa BhIpazKeHHUsT HeOMpe -
NIeNIEHHO GOJIBIIOTO KOJMYeCTBa B COBPEMEHHOM HeMeIKOM
s13bIKe », «J1eKCHKO-(hpa3eosiorHuecKie CPeICTBA BbIPAKEHHUs]
HeOrNpeeJIEHHO GOJIbIIOr0 KOJMYECTBA B COBPEMEHHOM HC-
MaHCKOM s13blKe», «JIeKCHKo-(paszeoornieckue Cpencrsa
BBIPA’KEHHUST HEOMPENeNEHHO MaJloro KOJMYecTBa B COBpe-
MeHHOM pycckoM si3bike» kabitezauruslarvaboshqao'nlab-
tadqiqotishlariningtahlilishuniko'rsatadiki, kvantitativlik-
masalasimuhimizlanishlaruchunmanbabo'libxizmatgiladi,

fanlararointegratsiyaasosidako'plabtasniflargaasosbo'ladi.
O'zbektilshunosligidamigdorvamiqdoriylikmasalasitadqiqi-
gabag'ishlanganbirqatorilmiyishlarchopetilgan. Y. Zulfiyev-
ning «Jamlikkategoriyasiningo'zigaxosxususiyatlari «(O'z-
bektilivaadabiyoti, 1975,4-son) H. Abdurahmonovning
«Juftso'zlardasonkategoriyasi», E. Fayzullayevaning «Bir-
likvauningkategorialmohiyati»  singariishlarishularjumlasi-
dandir.

Miqdoriylik qobig'i turli rivojlangan tillarda o'zining
serqirraligi bilan ajralib turadi. U til strukturasining barcha
asosiy sathlariga daxldor: leksika, so'z yasalishi, morfologiya,
fonetika, sintaksis. Tilshunoslarning kvantitativlik katego-
riyasiga nisbatan bildirgan fikrlari hamda bu kategoriyani
tasniflash bo'yicha qilgan takliflari turlicha. Kvantitativ me-
todlar, aynigsa, statistika tilshunoslikda allagachon o'zining
mustahkam o'rnini egallagan. Kvantitativ analiz til hodisala-
rini aniq va atroflicha tadqiq qilish imkoniyatini beradi, shu
bilan birga, til birliklarini tartibli joylashtirish, to'g'ri o'rinlas-
huviga erishishga ko'maklashadi. Miqdor logik kategoriyasi-
ning mazmunini yaxshiqoq oydinlashtirishga ko'plab fanlar
qatori til faktlarini tahlil gilish asosida ham erishishiladi.

Kvantitativlik ma'nosi barcha sath birliklari orqali ifoda qi-
linish imkoniyatiga ega. SHu bilan birga, yordamchi so'zlar
ham kvantitativ ma'noni yuzaga chiqaradi. Mazkur ilmiy iz-
lanishda ko'makchi, bog'lovchi hamda yuklamaning turli o'l-
chamlarni belgilashdagi ishtiroki xususida fikr yuritiladi.

Bosh kelishikdagi so'zlar bilan qo'llanuvchi ko'make-
hilarga bilan, uchun, singari, yanglig', sayin, sari, sababli,
orgali, tufayli, chog'li, osha, bo'ylab, bo'yicha, uzra, ichra,
bo'yi, chamasi, haqda, holda kbi so'zlar kiradi. Bilan ko'mak-
chisi o'zaro hamkorlikda, birgalikda biror topshiriq, vazifa,
yumushni bajarish ma'nosida ishlatiladi. Bilan so'zi birik-
tiruvehi bog'lovehi vazifasida ham qo'llaniladi. Bilan so'zi
birdan ortiglik, juitlik va to'da, to'sigsizlik, harakatning tez-
ligi, davomiylik singari kvantitativ ma'nolarni ifoda giladi:
Tushimga ham nuqul dala bilan paxta kiradi (P. Q.); Men
Yolqin akam hagida, u bilan birga o'tkazgan yillarimiz to'g'ri-
sida so'zlab beray (P. Q.); Xurosonlik bir podsho turklar
bilan jang qilish qasdida Termiz ro'baro'sida Jayhundan ke-
chib o'tibdi («Ajdodlar o'giti»); Sattor tortingan sari, Roziya
dadillanar edi (P. Q.); Albatta, men bu dam olib yurganlar-
ning ko'pisi yil bo'yi qilgan mehnatining rohatini ko'rayotga-
nini, ba'zilari davolanib yurganini bilar edim, tushunar edim.
(P. Q.). Shuningdek, «jon-dili bilan», «jon-jahdi bilan» ibo-
ralari tarkibida ham bilan ko'makchisi ishlatilib, «butun kuc-
hini sarflagan holda», «tirishib» ma'nolarini anglatadi.

Jo'nalish kelishigidagi so'zlar bilan qo'llanuvchi ko'mak-
chilardan tomon, qadar, qarab, qarata kabilar harakatning
yo'nalishi, vaqt jihatdan, makon jihatdan chegarasi, harakat
yo'nalgan tomon, o'lchov hamda miqdor kabi ma'nolarga ega
hisoblanadi: Oyoq sharpasi bolaxonaga tomon kelar, qiz tin
olmay kutar edi. (A. Q.); CHiqish kelishigidagi so'zlar bilan
go'llanadigan ko'makchilar so'ng, keyin bevosita ish-ha-
rakatning bajarilish vaqti bilan bog'liqdir. Beri ko'makchisi
ish-harakatning boshlanish vaqtini ifoda giladi. Uning sino-
nimi buyon ko'makchisi sanaladi. Burun va ilgari ko'mak-
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chilari zamon tushunchasiga taallugli bo'lib, ish-harakat-
ning nutq so'zlanib turgan momentdan avval yuz berganini
anglatadi: Taitish va so'roqdan keyin sulton badaviyga ijozat
berdi («Ajdodlar o'giti»); Kumush onasining yumushiga bir
oz qarab turgandan keyin tashqariga tomon ketdi. (A. Qod.)
Bog'lovchilarxususida fikryuritilganda, ularning gap yoki gap
bo'laklarini bog'lash vazifasini bajarishi e'tirof etiladi. Ammo
bog'lovchilar yakka yoki takror holda qo'llanib, aynan sodda
gaplar yoki ma'lum gap bo'laklarining mazmuniy tomonla-
rini ham namoyon qila oladi. Aynigsa, ayiruv bog'lovchilari
harakat bajarilishining makon va zamondagi turli qirrala-
rini aniq aks ettirishga xizmat qiladi: Ba'zan ular chug'ur-
lashib kelib qolishar, ba'zan otaning o'zi ularni yo'glab borar
edi (H. G'.); Ayvonga, dam oshxonaga gatnab, tinmay yu-
radi (Oydin). Yuklama so'z yoki gapga qo'shimcha ma'no
yuklaydi. Ana shu qo'shimcha ma'nolardan biri kvantitativlik

ma'nosidir. Xususan, — gina yuklamasi har xil tushunchalar
chegarasini belgilab beradi. Bu ma'noni ifodalash uchun
fagat yuklamasini ham ishlatish mumkin. —ku, ham, — u, —
yu, — da, oq, — yoq singari ta'kid-kuchaytiruv yuklama-
lari turli tushuncha bildiruvehi so'zlarga qo'shilib, ularning
ma'nosini kuchaytiradi, belgini ko'paytiradi: Gar boshimga
gilich kelsa-da, sen yorimni derman (S. Abd.); Men juda
xilvat ko'chalardan kelib edim-ku! (H. H.); Hattoki ish shu
gadar jiddiy bo'ldi (A. Muxtor); — Kerak bo'lsa, otdan tush,
xorlik va mo'minlik bilan ich, xudo haqqi men o'rtog'ing ham
emasman, navkaring ham emasman, — dedi. («Ajdodlar
o'giti»). Xulosa qilib mustaqil leksik-grammatik leksemalar
doirasida emas, balki yordamchi so'zlar orqali ham ifoda qi-
linishini kuzatish mumkin. Yordamchi so'zlar harakat, holat,
belgilarning takroriyligi, davomiyligi, oniyligi, miqdori, ta'sir
kuchi va boshqa kvantitativ xossalarini namoyon gila oladi.

Chet tillarini o'gitishda ta'lim va tarbiyaning birligi

Masodiqova Zulfiya Hamdamovna, nemis tili o'gituvchisi;

Omonboyeva Maftuna Omonboy gizi, talaba
Kokand State Pedagogical Institute, Kokand, Uzbekistan

ugungi kunda butun dunyoni o'zining aql-u tafakkuri,

kuch-g'ayrati bilan lol qoldirayotgan o'zbek farzandlarini
ko'rganda buning barchasi mustaqil va obod Vatanimizda
yoshlarning ta'lim-tarbiyasi hamda kelajagiga berilayotgan
e'tiborning mahsuli deya e'tirof etish also xato bo'lmaydi.
Ta'lim va tarbiya islohoti hagida gapirar ekanmiz, har tomon-
lama rivojlanib borayotgan mamlakatimiz bugun o'zi bel-
gilab olgan ta'lim-tarbiya sohasidagi islohotlarning uchinchi
bosgichini amalga oshirmoqda. Yurtboshimiz ta'kidlagan-
laridek, ushbu islohotlar yigit-qizlarimizni jamiyat, davlat,
oila, oldida o'z mas'uliyatini chuqur anglab yetuvchi shaxslar
etib tarbiyalashga xizmat qiladi [1]. Barchamizga ma'lumki,
ta'lim va tarbiya so'zlari doimo birga tilga olinadi, ularni
bir-biridan ayro tasavvur etib bo'lmaydi. Ular bir-birini to'ldi-
ruvchi pedagogik jarayonlar bo'lib, shaxs kamolotida muhim
ahamiyat kasb etadi.

Ta'lim va tarbiya jarayoni murakkab pedagogik jarayon
sifatida har bir dars soati mobaynida o'quvchilarga ta'lim
va tarbiya berishni talab etadi. Qaysi fan bo'lishidan qat'iy
nazar, o'tilayotgan mavzu o'quchilarning shaxs sifatida, ja-
miyatning to'laqonli a'zosi sifatida shakllanishi uchun mu-
ayyan maqsad, mazmun va mohiyatni o'zida qamrab olgan
bo'lishi darkor. Shu o'rinda bugungi kunda ta'lim tizimida
chet tillarni o'gitishga berilayotgan e'tibor hamda o'quvc-
hilarning chet tillarni o'rganishga bo'lgan qiziqishiga urg'u
bergan holda aytishimiz mumkinki, chet tillarnio'qitishda

«Bizga bitiruvchilar emas, maktab ta'lim va
tarbiyasini ko'rgan shaxslar kerak»
[.A. Karimov

ham ta'lim va tarbiyaning birligiga amal qilish barkamol av-
lodni shakllantirishda o'zining ijobiy ta'sirini ko'rsatmasdan
golmaydi. Chet tili o'qitishning tarbiyaviy maqgsadi gisqacha
shunday ta'riflanadi: o'quvchilarga g'oyaviy-siyosiy tar-
biya berish, ularda aqliy mehnat ko'nikma va malakalarini
hosil gilish, shuningdek, o'quvchilarning bilish faolligini os-
hirishBu borada quyidagi usul va vositalardan foydalanish
o'rinlidir. [2]

— O'quvchilarni milliy va ma'naviy meroslarimizdan foy-
dalangan holda o'quv jarayoniga yo'naltirish

— O'quvchlarni sinfdan tashqgari mashg'ulotlar, chet
tili to'garakalar bilan band qilish va ularni ta'lim va tarbiya
uyg'unligi asosida olib borish

— Tarbiya vositalari hisoblangan turli ma'naviy-ma'rifiy
tadbirlarni, uchrashuvlarni chet tillarida tashkillashtirish

— Chet tillarini o'qitishda tarbiyaning axloqiy, aqliy, jis-
moniy, estetik, ekologik, igtisodiy, huquqiy, g'oyaviy-siyosiy
kabi barcha turlariga hamda mehnat tarbiyasiga e'tibor be-
rish

— O'quv jarayonida tarbiyaning stimullashtiruvchi me-
todlaridan foydalanish

— Chet tillarini sinf dars tizimida o'qitishda o'rgatila-
yotgan chet tili adabiyotiga oid, tarbiyaviy ahamiyatga ega
bo'lgan vositlardan keng miqyosda foydalanish

— O'quvchilarda  umuminsoniy fazilatlarni shakllanti-
rish magsadida turli ta'lim va tarbiyaning manjud bo'lgan sa-
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marali usullarini qo'llash, shunigdek, yangi, zamonaviy va
samarali metod, usul va vositalarni kashf etib ularni o'quv
jarayonida amalda qo'llash

— Ushbu jarayonda ta'lim muassasasi, oila va mahalla
hamkorligini kengaytirish

— O'quvchilar orasida peer-studingni tadbiq etish va
boshqalar.

Barchamizga ma'lumki, insoniyat hayotiga ta'sir ko'rsa-
tuvchi eng muhim omillardan biri badiiy adabiyotdi. Chet
tili darslarida o'gituvchining badiiy adabiyot materiallaridan
foydalanishi o'quvchilarning ta'lim va tarbiyasi uchun ijobiy
ta'sir ko'rsatadi. O'qituvchi bu borada materiallarning o'quv-
chilar yosh xususiyatlariga, o'tilayotgan mavzuga, zamon
va makonga mosligiga e'tibor berishi magsadga muvofiqdir.

Xalq og'zaki na'munalari bo'lgan maqollar, ertaklar, hikmatli
so'zlar, topishmoq va tez aytishlarni dars davomida qo'llash
nafagat o'quvchilarning chet tillarni o'zlashtirishga bo'lgan
ishtiyoqini oshiribgina qolmay, ularning tinglab tushunish,
o'qib tahlil qilish, eshitish qobiliyatlarni rivojlantirishga, tar-
jima mahoratini oshirish hamda xotirasini mustahkamlashda
ham o'zining samarasini namoyon etadi. Shuningdek, yuqo-
ridagi vositalar o'quvchilarda azal-azaldan insoniyat uchun
umumiy bo'lib kelgan Vatanni sevish va unga sodiq bo'lish,
bag'rikenglik, insoniylik, ota-onani hurmat qilish, adolatli
bo'lish kabi fazilatlarning shakllanishiga ko'maklashadi.

Chet tili o'gitish jarayonida tarbiyaning barcha turlarini
mujassamlashtirish uchun faoliyatni quyidagicha tagsimash
va amalga oshirish mumkin.

Aqliy tarbiya Muayyan chet tili asoslarini o'quvchilarga o'rgatish

Jismoniy tarbiya Dars davomida harakatli o'yinlardan foydalanish

Ekologik tarbiya Ekologik muammolar yuzasidan turli bahs-munozaralar, ma'naviy-ma'rifiy tadbirlarni
chet tilida tashkil etish

Mehnat tarbiyasi 0'quvchilarda kasb-hunar egallashga bo'lgan gizigishni uyg'otish uchun kasblar
mavzusiga oid ochiq darslar, insholar tanlovi, bahs-munozaralar va uchrashuvlar
tashkillashtirish

Huqugiy tarbiya Huqugiy atamalar va hujjatlarning chet tilidagi variantlari bilan tanishtirib boorish va
chet tilida huqugiy savodxonlik tanlovlarini uyushtirish

G'oyaviy - Dunyo va mamalakatimiz yangiliklari bilan o'quvchilarni tanishtirish va ularni tahli

. . gilish

siyosiy

tarbiya

Axloqiy tarbiyasi 0'quvchilarda insoniy fazilatlarni shakllantirish uchun turli tarbiya vositalaridan
foydalanish

Igtisodiy tarbiya 0'quvchilarga igtisodiy atama va terminlarning chet tilidagi variantini tagdimetish va
turli hisob-kitobga oid o'yinlardan foydalanish

Chet tillarini o'gitishda ta'lim va tarbiyaning birligiga
amal qilish yosh avlodning dunyoqarashini shakllantirishda,
ularni turli yot g'oyalar va ommaviy madaniyatning salbiy
ogibatlaridan himoya qilishda, o'quvchilarning salohiyati,

Foydalanilgan adabiyotlar:

qgobiliyati va imkoniyatlarni rivojlantirishda muhim ahami-
yatga ega. Ulug' sharq mutafakkiri Abu Nasr Farobiy ta'biri
bilan aytganda, bilim, ma'rifat yaxshi axloq bilan bezan-
mog'l lozim.

1. A. Karimov. Barkamol avlod orzusi. «Sharg» nashriyot-matbaa konserni Toshkent-1999
2. J. Jalolov. Chet tili o'qitish metodikasi. Toshkent «O'qituvchi» 1996

0'rta maktab o'quvchilarining ingliz tili o'rganishda duch keladigan giyinchiliklari

Muhammadjonov Farxod Mansurovich — ingliz tili o'qgituvchisi;
Yusupova Dilshoda Raxmon qizi — chet tillar fakulteti talabasi

Ylllar asrlar sinovida toblangan, ko'pni ko'rgan,
« bugun erkinlik havosidan nafas olib yashayotgan, o'z
qadr-qimmatini, insoniy sha'nini, ne-ne ulug' zotlarning vo-
rislari ekanini, o'zligini anglagan, milliy g'urur va iftixorini

tiklagan, xalgaro maydonda o'ziga munosib o'rin egallab bo-
rayotgan, o'z kuchiga va ertangi kuniga ishongan, o'z yurti,
o'z farzandlarining kelajagi farovon bo'lishiga intilayotgan
bizning xalqimizni hech qanday kuch to'xtata olmaydi.» Yurt-
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boshimizning bu fikrlari yoshlarni doim izlanishda bo'lishga
chorlaydi. Buning ustiga yurtmizda yoshlarga bo'lgan e'tibor
yuksakdir. Prezidentimizning 10.12.2012 yildagi «Chet til-
larni o'rganish tizimini yanada takomillashtirish chora-tad-
birlari» to'g'risidagi qarorlariga muvofiq yurtimizda yosh av-
lodga xorijiy til o'rgatish yanada kuchaytirildi.

Biroq chet til o'rgatish juda mas'uliyatli kasbdir. O'gituv-
chilar juda bilimli va shu bilan bir qatorda sabrli bo'lishlari
lozim. Chunki bolalar til o'rganish davomida ko'plab giyinc-
hiliklarga duch kelishlari tabiiydir.

Ma'lumki, ingliz va o'zbek tillari turli til oilalariga mansub.
Bu esa til o'rganuvchilariga fonetik, leksik va grammatik qi-
yinchiliklarga sabab bo'lishi mumkin.

O'rta maktablarda talaffuzni o'rganishda o'quvchilar ta-
laygina giyinchiliklarga duch keladilar. Jumladan:

[0] va [d] tovushlarini o'rganishda deyarli barcha
o'quvchilar giynaladilar. Bunga sabab o'zbek tilida tish ora-
lig'i tovushlarining yo'qligi. Bizning bolalarimiz tili bu to-
vushlarning talaffuziga ko'nikma xosil gilmagan.

[r] tovushining ingliz tilidagi talaffuzi ozbek tilidagi p
dan farq gilgani uchun o'quvchilar bu tovush talaffuzida ham
giynaladilar.

« [t, d] tovushlarining talaffuzi ham ikkala tilda bir xil
emas. Shuning uchun ularning talaffuz etilshi ham ba'zi
o'quvchilarga qiyinchilik tug'diradi.

[w] tovushi ham o'zbek tilida mavjud emas. Bu to-
vushni to'g'ri talaffuz qilishda ham o'quvchilar bir oz qiyin-
chiliklarga duch keladilar. Uni talaffuz etishda o'zbek tili-
dagi [v] bilan adashtiradilar.

Yuqorida keltirilgan tovushlarni to'g'ri talaffuz gilishni
o'rgatish uchun o'gituvchi tilning joylashuvini imkon qadar
amalda ko'rsatib bolalarga aniq tushuntirib berib, takrorlash
mashqlari orqali muntazam tekshirib, o'quvchilarning talaf-
fuziga har dars alohida e'tibor berib borsa, mazkur tovushlar-
dagi qgiyinchiliklar ham bartaraf etiladi.

Bundan tashqari quyidagi holatlar ham o'quvchilar uchun
fonetik giyinchiliklarni yaratadi:

e harfining so'z ohirida talaffuz etilmasligi — apple,
Pete;

gh harf birikmasining so'z o'rtasida o'qilmasligi —
eight, night;

k harfining so'z boshida n dan oldin talaffuz etilmas-
ligi — knock, knee va bir qator boshga qiyinchiliklarni ku-
zatish mumkin.

Tajribamga tayanib shuni ayta olamanki, o'zbek o'quvc-
hilarning aksariyat qismiga xos bo'lgan giyinchilik bu ko'plik
yoki zamon yasovchi qo'shimchalar qo'shilgandagi talaffu-
zida suffikslardan oldin [9] tovushini qoshib talaffuz etish-
laridir: books [bu'kds], happened [hapO'ndd]. Ko'rinib
turibdiki, bunday keraksiz tovushni qo'shish orqali ular so'z
urg'usining ham o'rnini o'zgartirmoqdalar. O'quvchilarning
transkripsiyani o'qiy olmasliklari ham alohida bir muam-
modir. So'zlarning to'g'ri talaffuzini o'rgatish tovushlarni ifo-
dalovchi belgilarni ham o'rgatish lozim.

O'rta maktablarda ingliz tili o'rgatishda uchraydigan gram-
matik qgiyinchiliklar xususida gapirilganda, o'quvchilar ko'plab

giyinchiliklarga duch kelishlarini aytish joiz. Kishi tilidagi
hamma so'zlarni bilsa-yu, gaplar, so'zlar o'rtasidagi bog'la-
nishlarni bilmasa, u nutqning mazmunini tushunishga qiyna-
ladi. Shuning uchun o'rta maktablarda o'quvchilarga gramma-
tikani o'rgatish judayam muhimdir. Agar o'quvchi grammatik
ko'nikmalarni yaxshi egallamagan bo'lsa, u o'z fikrini to'g'ri
bayon eta olmaydi. Gapirishda, yozishda va tarjimada giynaladi.

Til grammatikasi o'ziga xos murakkab sistemadir. Shu-
ning uchun ham uni o'zlashtirish oson emas. Maktab o'quv-
chilari quyidagi qiyinchiliklarga odatda duch keladilar:

+  Artikl muammosi. Buni grammatika o'rganishdagi eng
katta muammo desa ham bo'ladi. Ko'pchilik ingliz tili o'rga-
nuvchilar bilan suhbatlashib ko'rganimizda, deyarli hamma-
lari ingliz tili grammatikasini o'zlashtirishlarida asosan artikl
va zamonlar giyinchilik tug'dirishini aytganlar. Darhagiqat,
o'zbek tilida aynan artikl so'z turkumi bo'lmagani uchun uni
qgo'llashda va tarjima gilishda giynaladilar.

Artikl qoidalarni yod olish kerak. Biroq qoidalardagi talay-
gina istisno holatlari o'rganuvchilarga, ayniqsa maktab yos-
hdagilarga, uni o'zlashtirishni murakkablashtiradi. Tarjimasi
aniqroq qilib o'rgatilsa, o'quvchilar artiklni qo'llashda ko'p
glyinchiliklarga uchramaydilar. Masalan: noaniq artikl bir,
qandaydir bir deb, aniq artikl esa o'sha, haligi deb tarjima
gilinadi deb o'rgatish mumkin.

Bir so'z bilan aytganda, artiklning ishlatilish holatla-
rini bolalarga misollar yordamida qayta-qayta tushuntirilsa,
ingliz tilidagi bu yordamchi so'z turkumini o'zlashtirishdagi
giyinchiliklarni kamaytirib bartaraf etsa bo'ladi.

+ Ingliz tili grammatikasini o'zlashtirishdagi qiyinchi-
liklardan yana biri predloglardir. O'zbek tilida predloglar ke-
lishik go'shimchalari bilan ifodalanadi. Ingliz tilida esa ke-
lishik qo'shimchalari predloglar orqali ifodalanadi. Jumladan,
o'zbek tilidagi o'rin-payt kelishigi, ingliz tilida in, on, at
predloglari bilan ifodalanishi mumkin. Masalan:

in — in January, in 2015, in a week

on — on Monday, on January 15, on birthday

at — at the weekend, at 10 o'clock

O'rin payt kelishigining qo'shimchasi, o'rin joyni bildir-
ganda ham ingliz tilida yuqoridagi predloglardan foydala-
namiz. Masalan:

in — in Uzbekistan, in Madrid, in our week

on — on the sofa, on the table

at — at the station, at school

ingliz va o'zbek tillarida so'z tartibining o'xshash
emasligi. Ma'lumki, ingliz tilida so'z tartibi gat'iydir, aksa-
riyat hollarda darak gap boshida doim ega turadi ketidan esa
kesim keladi. O'zbek tilida esa gap bo'laklari o'rnini almas-
htirsak ham ma'nosi o'zgarmaydi. Tarjimada esa o'quvchilar
giyinchiliklarga uchraydilar.

Metodistlar fikriga ko'ra, ingiliz tili grammatikasini o'r-
gatishda, avvalambor, grammatika minimumini to'g'ri tan-
lash va ingliz tili grammatikasini o'ziga xos xususiyatlarini
inobatga olish taqozo etiladi. Ingiliz tili grmmatikasini o'ziga
xos qiyinchliklari va xususiyatlari quydagilar: ingiliz tilidagi
noto'g'ri fe'llar mavjudligi, ingliz tilidagi gap qurilishni gat'iy-
ligi, ingliz tilidagi artikillar, predlog va zamonlarning ko'pli-
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gidir. Shu kabi xususiyatlar ingliz tili grammatikasini o'zbek
tili grammtikasidan farqlaydi.

J. Jalolov fikriga ko'ra, grammatikani o'quvchilarga o'rga-
tishda asosan ikkita yo'ldan foydalanishimiz mumbkin:

1. Induktiv. 2. Diduktiv.

Induktiv usulda o'quvchilarga avval qoida so'ngra esa misol
beriladi. Diduktiv usulda esa avval misol so'ngra qoida beriladi.
Maktab yoshidagi bolalarga ingliz tilini o'rgatishda avvalo bo-
lalar uchun rang-baranglikka e'tibor berishimiz zarur. Rasmlar
asosida yoki qo'shiq va she'rlar orqali ham ingliz tili gramma-
tikasini o'rgatishimiz mumkin. Maktablarda kuzatilayotgan
muammolar gatorida o'quvchida darsga nisbatan passivlik, ze-
rikish, digqatni jamlay olmaslik kabi jihatlar ham mavjud.

Ingliz tilini o'rgatishdagi leksik giyinchiliklarga kelsak,
ular quyidagilar:

Anabuérnap:

+ ingliz tilidagi deyarli barcha so'zlar turli ma'nolarni
anglatadi. Ya'ni bir so'z birdan oshiq ma'noni anglatadi.
M. Norovaning ta'kidlashicha, ingliz tilida bitta so'z mak-
simal 23ta ma'noni berar ekan.

+ Ingliz tili lug'atining ma'lum qismi boshqa tillardan
kirib kelganligi;

Ingliz tilining idiomalarga boyligi hamda bir gancha
boshqalar

Xulosa qilib aytganda, chet til o'rganishda qiyinchiliklarga
duch kelish tabiiy, albatta. O'qituvchilar o'quvchilarning qa-
yerda qanday qiyinchiliklarga uchrayotganliklarini kuzatib
borib uni bartaraf etish yollarini topib o'quvchilarga yengillik
yaratib borishlari darkor. Zero, til materiallarini o'zlashti-
rishdagi qiyinchiliklar nutq faoliyatlarining barcha turlarida
ko'nikma xosil gilishlariga to'sqinlik giladi.

1. A. Karimov. ona yurtimiz baxtu igbol va buyk kelajagi yo'lida hizmat qilish — eng oliy saodatdir. T. O'zbekiston. 2015.
2. Mehri Norova. Tarjimada leksik birlik va leksik transformatsiyning qo'llanilishi. Maqola 2-bet.

Language and Society

Najmiddinov Ahmad Rahmatovich, English teacher
Kokand State Pedagogical Institute, Kokand, Uzbekistan

t present youth of Uzbekistan are eagerly studying foreign
anguages. If we know any kind of foreign language the
doors of different professions will be opened. Language
plays main role of human society. It is the main source of
communication. We will look at many ways in which language
and society are related. The possible relationships have long
intrigued investigators. Indeed, if we look back at the history
of linguistics it is rare to find investigations of any language
which are entirely cut off from concurrent investigations of
the history of that language, or of its regional and/or social
distributions, or of its relationship to objects, ideas, events,
and actual speakers and listeners in the 'real' world. That
is one of the reasons why a number of linguists have found
Chomsky's asocial view of linguistic theorizing to be a rather
sterile type of activity, since it explicitly rejects any concern
for the relationship between a language and those who use it.
We must acknowledge that a language is essentially a set
of items, what Hudson (1996, p. 21) calls 'linguistic items,'
such entities as sounds, words, grammatical structures, and
so on. It is these items, their status, and their arrangements
that language theorists such as Chomsky concern themselves
with. On the other hand, social theorists, particularly
sociologists, attempt to understand how societies are
structured and how people manage to live together.
To do so, they use such concepts as 'identity," '‘power,’
"class," 'status," 'solidarity," 'accommodation," 'face," 'gender,’
'politeness," etc. A major concern of this book is to examine

possible relationships between 'linguistic items' on the one
hand and concepts such as 'power," 'solidarity," etc. on the
other. We should note that in doing so we are trying to relate
two different kinds of entities in order

to see what light they throw on each other. That is not
an easy task. Linguistic items are difficult to define. Try, for
example, to define exactly what linguistic items such as
sounds, syllables, words, and sentences are. Then try to
define precisely what you understand by such concepts as

'social class," 'solidarity," 'identity," 'face," and 'politeness.'

Finally, try to relate the two sets of definitions

within some kind of theory so as to draw conclusions
about how items in these two very different classes relate to
each other. Do all this while keeping in mind that languages
and societies are constantly changing. The difficulties we
coniront are both legion and profound.

There are several possible relationships between
language and society. One is that social structure may either
influence or determine linguistic structure and/or behavior.
Certain evidence may be adduced to support this view: the
age-grading phenomenon whereby young children speak
differently from older children and, in turn, children speak
differently from mature adults; studies which show that the
varieties of language that speakers use reflect such matters as
their regional, social, or ethnic origin and possibly even their
gender; and other studies which show that particular ways
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of speaking, choices of words, and even rules for conversing
are in fact highly determined by certain social requirements.

A second possible relationship is directly opposed to the
first: linguistic structure and/or behavior may eitherinfluence
or determine social structure. This is the view that is behind
the Whorfian hypothesis, the claims of Bernstein, and many
of those who argue that languages rather than speakers of
these languages can be 'sexist'. A third possible relationship
is that the influence is bi-directional: language and society
may influence each other. One variant of this approach is
that this influence is dialectical in nature, a Marxist view put
forward by Dittmar (1976), who argues (p. 238) that "speech
behaviour and social behaviour are in a state of constant
interaction' and that 'material living conditions' are an
important factor in the relationship. A fourth possibility is to
assume that there is no relationship at all between linguistic
structure and social structure and that each is independent
of the other. A variant of this possibility would be to say that,
although there might be some such relationship, present
attempts to characterize it are essentially premature, given
what we know about both language and society. Actually,
this variant view appears to be the one that Chomsky himself
holds: he prefers to develop an asocial linguistics as a
preliminary to any other kind of linguistics, such an asocial
approach being, in his view, logically prior.

We must therefore be prepared to look into various aspects
of the possible relationships between language and society. It
will be quite obvious from doing so that correlational studies
must form a significant part of sociolinguistic work.

Gumperz (1971, p. 223) has observed that sociolinguistics
is an attempt to find correlations between social structure and
linguistic structure and to observe any changes that occur.
Chambers (2002, p. 3) is even more direct: 'Sociolinguistics
is the study of the social uses of language, and the most
productive studies in the four decades of sociolinguistic
research have emanated from determining the social
evaluation of linguistic variants. These are also the areas
most susceptible to scientific methods such as hypothesis-
formation, logical inference, and statistical testing.' However,
as Gumperz and others have been quick to indicate, such
studies do not exhaust sociolinguistic investigation, nor
do they always prove to be as enlightening as one might
hope. It is a well-known fact that a correlation shows only a
relationship between two variables; it does not show ultimate
causation. To find that X and Y are related is not necessarily
to discover that X causes Y (or Y causes X), for it is also quite
possible that some third factor, Z, may cause both X and Y
(or even that some far more subtle combination of factors is
involved). We must always exercise caution when we attempt
to draw conclusions from such relationships.

Aworthwhile sociolinguistics, however, must be something
more than just a simple mixing of linguistics and sociology
which takes concepts and findings from the two disciplines
and attempts to relate them in simple ways. It certainly must
go beyond Horvath's view (1998, p. 448) that sociolinguists
should just pick and choose freely from sociology: "What my

kind of sociolinguists do is go periodically to sociology and
find «social networks» or «the linguistic market place»... and
we find [these concepts] terribly useful in understanding the
patterns that emerge from our data. However, we are not
engaged in the sociologists' struggles over the importance
of social networks vis-a-vis other ways of dealing with the
structure of society and may remain blissfully unaware of
whether or not these models have become contentious within
the home discipline.'

A serious scientific approach is incompatible with "blissful
unawareness' in an essential part of its underpinnings.
Hymes (1974, p. 76) has pointed out that even a mechanical
amalgamation of standard linguistics and standard sociology
is not likely to suffice in that in adding a speechless sociology
to a sociology-Iree linguistics we may miss what is important
in the relationship between language and society. Specific
points of connection between language and society must be
discovered, and these must be related within theories that
throw light on how linguistic and social structures interact.

Holmes (1992, p. 16) says that 'the sociolinguist's aim is
to move towards a theory which provides a motivated account
of the way language is used in a community, and of the
choices people make when they use language." For example,
when we observe how varied language use is we must search
for the causes. "Upon observing variability, we seek its social
correlates. What is the purpose of the variation? How is it
evaluated in the community? What do its variants symbolize?"
(Chambers, 2003, p. 226). For Chambers these questions
‘are the central questions of sociolinguistics." Chambers
is not alone in holding such views. Others too believe that
sociolinguistics is the study of language variation and that
the purpose of such study is to find out what variation tells
us about language and speakers' 'knowledge' of language,
in this case their unconscious knowledge of subtle linguistic
differences.

We will also see that there is some opposition to this idea
that sociolinguistic investigations should be confined to fairly
straightforward correlational studies of this kind. Critics such
as Cameron (1997) claim that these studies do not provide
very satisfactory explanations for linguistic behavior because
of inadequacies with social theory — sometimes there is
none at all — and failure to appreciate the difficulties in using
social concepts. Any conclusions are likely to be suspect.
What is needed, according to Cameron (p. 62), is more
social engagement so that sociolinguistics would 'deal with
such matters as the production and reproduction of linguistic
norms by institutions and socializing practices; how these
norms are apprehended, accepted, resisted and subverted by
individual actors and what their relation is to the construction
of identity." Milroy (2001, pp. 554—>5) makes a somewhat
similar claim in discussing the processes of standardization
and change: 'Social patterns are adduced only in so far as
they may elucidate patterns of language by exhibiting co-
variation with linguistic variables... and as long as internal
analyses are quite strongly biased in favor of linguistic, rather
than social, phenomena, the quantitative paradigm will be to
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that extent impeded in its attempts to explain the social «life»
of language and the social origins of language change.' [ have
already mentioned this idea of necessary social engagement
and [ will return to it later. However, one point is clear in the

above disagreement: sociolinguistics, whatever it is, is about
asking important questions concerning the relationship of
language to society.

WUcnosb3oBaHUe MHTEPHET-PECYPCOB HA YPOKAX aHIIUMACKOrO A3bIKa

HaxmupauHos MyxammagxoH [aiipaTtoBuy, CTyaeHT
KokaHAcKuit rocyfapcTBeHHbIN Nefarornyecknii UHCTUTYT (Y36ekuctaH)

OLIHI/IM 13 HauboJiee PeBOJIOLMOHHBIX JOCTHAHKEHUH 3a 110-
CJIe[IHUE JIECATHIIETHS], KOTOPOE 3HAUUTENLHO TTOBJHSIO
Ha o0pa3oBaTe/bHbIH Ipolecc B Y30eKucTaHe, CTajlo Co-
3/1aHHE BCEMHUPHOH KOMIBLIOTEPHOH CETH, MOJY4YHMBLICH Ha-
3BaHue IHurtepHeT, 4ro OyKBaJIbHO O3HA4YaeT <«MexKJyHa-
poaHasi ceTb» (aHmi. internationalnet). KMcnonb3oBanue
KUOEpHeTHUECKOro npoctpaHerBa (cyberspace) B yueGHbBIX
HeJisix siBJsieTcst abCoJIIOTHO HOBBIM HarpaBJieHHeM oOLlel
JIMIAKTHKY W YaCTHOH METOJIMKH, TaK KaK MPOUCXOJAIIIE U3-
MeHeHUs1 B cucteMe oGpazoBaHusi PecrnyOsuku Y30eKucTaH
3aTparuBaloT BCE CTOPOHbI yuyeGHOro Ipoliecca, HayuHas
OT BbIGOpa MPUEMOB M CTHJISI paboThbl, KOHUAs H3MEHEHHEM
TpeGoBaHUi K aKaleMHUeCKOMY YPOBHIO 06YyYatoLnXCsl.
OcHoBHast 11e/1b H3yueHUst HHOCTPAHHOTO si3blka — hop-
MHPOBaHUE KOMMYHHKATHBHOH KOMIETEHIIHH, BCE OCTa/IbHbIE
nenu (o6pasoBaTesbHasi, BOCMUTATeNbHAs, PA3BUBAIOLIAs)
peaJsiM3yloTCsl B [TPOLIECCE OCYLLECTBJIEHHS 3TOH [VIaBHOM LIeJIH.
KoMMyHHKaTHBHBIH 1M0AX0[ MojpagymeBaeT oOyuyeHHe
O0lLEHHI0 U (opMHpOBaHHE CHOCOOGHOCTH K MEXKKYJBTYp-
HOMY B3aUMOJIEUCTBHIO, UTO SIBJISIETCS] OCHOBOW (DYHKIIHO-
nuposanust Murepuera. Bue obuienust Murtepuer He umeer
CMbIC/Ia — 3TO MEXKJyHapoJHOe MHOIOHALMOHAJIbHOE CO00-
LLIECTBO, Ybsl JKU3HEAEATEILHOCTb OCHOBAHA HA 3JIEKTPOHHOM
OOLLEHHH MHJIJIHOHOB JIIOJIel BO BCEM MHPeE, TOBOPSILLHMX Of1-
HOBPEMEHHO — CaMblil THTAHTCKUH 110 pa3MepaM W KoJiuue-
CTBY YYaCTHHKOB Pa3roBop, KOTOPbIH KOra-1160 NPOUCXOIUII.
BkJiiouasic B Hero Ha ypoke HHOCTPAHHOTO sI3blKa, Mbl
cosjlaeM MoJie/Ib peasibHoro ooieHus. Ob1asch B MCTHHHOH
I3BIKOBOH Cpejie, 00eCIeUeHHON HHTEPHET, yualllnecst OKasbl-
BAIOTCSl B HACTOSILIMX »KU3HEHHBIX cUTyauusix. BoBaeyeHHble
B pelleHHe LLIMPOKOro Kpyra 3HaUMMbIX, peauCTHUHbIX, UH-
TepeCyIolIUX U JOCTHAKUMBIX 3314, WIKOJLHHKH 00ydaioTcsi
CTIOHTAHHO M ajIeKBATHO HA HUX pearupoBaTh, UTO CTHUMY-
JIUPYET CO3llaHHe OPUIMHAJIbHBIX BbICKA3blBaHMH, a He Lla-
6JIOHHYIO MAHHMYJISILHIO SI3LIKOBBIMH (POPMYyJTaMH.
[lepBocTenenHoe 3HauyeHHe MpHAAETCS MMOHMMAHUIO, T1e-
penaye colep:KaHusl U BbIPAXKEHHIO CMbIC/IA, YTO MOTHBUPYET
U3yueHHe CTPYKTYPbl W CJIOBapsi MHOCTPAHHOTO f3blKa, KO-
Topble c/1y:KaT 31ofl uesnu. Takum oOpa3oM, BHUMaHHe yya-
ILIMXCST KOHIEHTPHPYETCsT Ha MCMOJb30BAHUH (OPM, HEKETH
Ha HUX caMUX, U 00yyeHHe rpaMMaTHKe OCYLLeCTBJISAETCs KoC-
BEHHbIM 06pa30M, B HEMOCPEJICTBEHHOM OOLLIEHHH, HCKJII04ast
UUCTOE M3yUYeHHE rpaMMaTHYECKHX MTPaBUJL.

Komnblotep Jiosiien K pa3HooOpasdio  OTBETOB: OH
He  compoBoxkKIaeT  paboTy  yuyaluxcss — xBajieOHbIMH
WM TOPULATENbHBIME  KOMMEHTApUSMH, UYTO Pa3BUBAET
UX CaMOCTOSITEbHOCTb W CO3aeT OJIaronpusITHYIO COLM-
aJIbHO-TICUXOJIOTHUECKYI0 aTMOCchepy Ha YpOKe aHIJIHFCKOTO
13blKa, NPUaBasi UM YBEPEHHOCTb B cebe, YTO sIBJIsIeTCsl He-
MaJIOBaXKHbIM (DAKTOPOM /ISl Pa3BUTHSI UX HHAMBHAYyaJlb-
HocTH. PasButue o6GpazoBaHus B HalKM JHU OPraHUYHO
CBfI3aHO C TMOBbILIEHHEM YPOBHSI €ro MH(pOPMALHOHHOTO
NnoTeHIMaNa. DTa XapakTepHasi yepTa BO MHOTOM OIlpejie-
JISIeT, KaK HampapJeHHe 3BOJIOLUMH camoro o06pa3oBaHMs,
Tak W Oyanyuiee Bcero obuuectsa. st HauboJsee ycrnemHoro
OpPUEHTHUPOBAHMSI B MUPOBOM HH(POPMALLMOHHOM IPOCTPaH-
CTBE HEOOXOIMMO OBJIAJICHHE ydalUMUCS HH(OPMALMOHHOM
KYJIBTYPOH, a TakKe KOMIIbIOTePHO-3KPAHHOU KYJBTYypOH,
MOCKOJIbKY MPUOPUTET B MOMCKe HH(MOpMALMH Bce GoJibliie
1 GoJibliie oTnaercs Murepuer.

Kak uHpopmaumnonnasi cucrema, MHrepHer mnpensaraer
CBOMM T[10J1b30BaTEJIsIM MHOroo6pasue uHdopMaUuu U pe-
cypcoB. bazoBblit HAGOP yCayr MOXKET BKJIIOUATh B ceO5:

9JIEKTPOHHYIO 1ouTy (e-mail);

TesiekoHdepeHunu (usenet);

BHJIEOKOH(EPEHIIHH;

BO3MOXKHOCThL TyGJIMKAIMH COOCTBEHHOH WH(OpMAIHH,
cosjanue coOCTBEHHOH JomaluHell crpannuku (homepage)
1 pa3mellleHde ee Ha Web-cepsepe;

JIOCTYT K MHPOPMALIMOHHBIM pecypcam:

— Cnpasounbie katasor# (Yahoo!, InfoSeek/UltraSmart,
LookSmart, Galaxy);

— TITouckosbie cucrembl (Alta Vista, HotBob, Open Text,
WebCrawler, Excite);

— pasrosop B cetH (Chat).

DTH  pecypchl MOryT ObITb AKTUBHO HMCMOJIb30BAHbI
Ha ypoKe aHIJIMHCKOTro A3biKa. OBJaieHHe KOMMYHHKATHBHOM
U MEXKYJbTYPHOH KOMIeTeHIMel HeBO3MOXKHO 6e3 TMpak-
THKH OOLLEHHsI, W HCoJb30BaHHe pecypcoB KMurepher
Ha ypoKe HHOCTPAHHOIO §I3bIKA B 3TOM CMbICJE MPOCTO He-
3aMEHHUMO: BUpTyaJibHas cpela VHTepHeT no3BoJisieT BbIUTH
3a BpeMeHHbIE ¥ TIPOCTPAHCTBEHHOE PAMKH, MTPEJIOCTaBIsS ee
M0JIb30BATENSIM BO3MOYKHOCTh ayTEHTHUHOTO OOIIEHHs C pe-
aJbHBIMM cOGeCeIHMKAMU Ha aKTyaJsibHble /151 06€HX CTOPOH
Tembl. OfiHaKo Hesib3sl 3abblBaTh O TOM, 4To MuTepHer —
JIMUIb BCMOMOTaTe/bHOE TEeXHHUYECKOe CPEeACTBO 00yueHHs,
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W JUIsl IOCTHXKEHHST ONTUMAJIbHBIX PE3YyJbTaToB HEOOXOAMMO
IPaMOTHO HHTErpUpPOBaTh €ro HMCH0Jb30BaHHE B MPoLEce
ypoxa.

CoBpeMeHHOCTb NpeabsBJsieT Bcé 6oJiee BbICOKHE Tpeho-
BaHUs K 00yUEHHI0, TIPAKTHIECKOMY BJIJIEHUIO HHOCTPAHHBIM
S13bIKOM B TIOBCEJIHEBHOM OOIIEHUH H TMPOQeCcCHOHaNbHOM
cpepe. O6BEMBI HHPOPMAIUK PACTYT U YACTO PYTHHHBIE CTI0-
coObl €€ nepenauu, XpaHeHust 1 0OpabOTKH SBJSIOTCS Hedd-
(heKTHBHDBIMH.

HcnonbzoBaHue MHPOPMALMOHHBIX TEXHOJOTHE PaCKpPbl-
BaeT OrPOMHbIE BO3MOXKHOCTH KOMIbIOTEPA KaK cpeacTBa 06-
yueHusi. KommbloTepHble oOydaiolide MporpaMMbl MMEOT
MHOTO TPEUMYLIECTB Mepel TPAJIHLUHOHHLIMH MeTojlaMH 00-
yuyenusi. OHU MO3BOJISIOT TPEHUPOBATL PA3JIMUHbIE BHJIbI
peueBOl AEATEJBHOCTH M COUeTaTb WX B PasHbIX KOMOWHA-
LMSX, TTOMOTAIOT OCO3HATH f3BIKOBbIE SIBJEHHUS, CHOPMHUPO-
BaTb JIMHIBUCTHUECKHE CMIOCOGHOCTH, CO3/1aBaTh KOMMYHHKA-
TUBHbIE CUTyallUH, aBTOMATH3UPOBATH I3bIKOBbIE U PeUeBble
JleHCTBHS, a Takxke o0ecrneynBaloT BO3MOXKHOCTbL ydyéra Be-
JyLLel pernpe3eHTaTHBHONH CUCTEMbI, pPean3aluio HHAMBUILY -
aJIbHOTO TIOAXOJa W MHTEHCHU(PUKALMIO CAMOCTOATE/NLHON pa-
6OThI yUeHHKa.

B MyabTHMeIMIHBIX 00ydaloluX MporpaMmax Io aH-
IJIMHCKOMY $13bIKY MCTIOJIb3YHOTCS PA3JIMUHble METOAMYECKHE
NpUEMBI, T103BOJISIOLLIHE TPOBOAUTL O3HAKOMJIEHHE, TPEHH-
POBKY M KOHTPOJIb.

[ToMMMO HCIOJL30BAHUST MYJBTUMEIMHHBIX 0OydaloLInX
NporpaMm, KOMIIbIOTEp sIBJISIETCS He3aMEHMMbIM OMOLLL-
HUKOM JU/Is1 TIOATOTOBKH M MPOBEIEHHsI TECTHPOBAHHSI, MOHH-
TopHHra yueGHOro mporecca, COGCTBEHHOTO HH(POPMALUOH-
HOTO HaroJIHeHUsT HHCTPYMEHTAIbHBIX Cpefl /1s1 pa3padboTKu
KOMIbIOTEPHBIX YPOKOB, MOJrOTOBKH JHIAKTHUECKUX MATEPH-
aJl0B, HCIOJIb30BaHUS pecypcoB U yeayr MHTepHera ais ay-
JIUTOPHOH U CAMOCTOSITEIbLHOH paboThl, a TaKxkKe MPOEeKTHOH
JIesITe/IbHOCTH YUEHHKOB.

B 3akJoueHn HeoOX0AMMO MOYEPKHYTh, UTO BHELPEHHE
B y4eOHbIH TpoLece UCMOJb30BaHUE MYJIBTHMEIHHHBIX MPO-
rpaMM BOBCE He HCKJIOUaeT TPajHIIMOHHbIE METObl 00y-
YeHHsl, a FapMOHMYHO COYETaeTCsl C HUIMH Ha BCeX sTarnax o0y-
YeHUsl: 03HAKOMJIEHHEe, TPEHUPOBKA, IPUMEHEHHE, KOHTPOJIb.
Ho ucriosbaoBanne KomIbloTepa Mo3BoJsieT He TOJbKO MHO-
FOKPATHO MOBBICHTb 3PPEKTHBHOCTb 0OYUEHHs], HO U CTHMY-
JIMPOBATh yUALMXCS K JajbHeNlIeMy CaMOCTOSITeIbHOMY HM3-
YUeHHMIO aHIIMACKOTO sI3blKa, UYTO W ObLIO J0KA3aHO B XOfle
IKCIepHMeHTa.

McnonbzoBanue COBPEMEHHBIX MME1arOrMUECKHX TeXHO-
JIOTHH, B YACTHOCTH, KOMIbIOTEP AABJIsIETCS 3(PPEKTUBHBIM!

*  cosjaHue KOMMOPTHbBIX YCAOBUH /ISl MPOBENEHHUS NPO-
tecca oOyueHusl.

*  TOBbIlIEHHE HH(OPMALIMOHHOH KYJILTYPbI ydalluXcs.

Pacluvpu/io ux sI3bIKOBYIO M COLMOKYJIBLTYPHYIO KOMIIe-
TEHLHH.

Knowledge of Language

Rahmonova Nilufar, English teacher;

Isakova Zilola Zokirovna, English teacher
Kokand State Pedagogical Institute, Kokand, Uzbekistan

zbekistan is the multinational country. Our govern-

ment pays more attention to the learning foreign lan-
guages. Knowing any foreign language is very important pro-
cess in our society. When two or more people communicate
with each other in speech, we can call the system of commu-
nication that they employ a code. In most cases that code
will be something we may also want to call a language. We
should also note that two speakers who are bilingual, that is,
who have access to two codes, and who for one reason or an-
other shilt back and forth between the two languages as they
converse by code-switching are actually using a third code,
one which draws on those two languages. The system (or the
grammar, to use a well-known technical term) is something
that each speaker 'knows," but two very important issues for
linguists are just what that knowledge is knowledge of and
how it may best be characterized. In practice, linguists do not
find it at all easy to write grammars because the knowledge
that people have of the languages they speak is extremely
hard to describe. It is certainly something different from, and
is much more considerable than, the kinds of knowledge we

see described in most of the grammars we find on library
shelves, no matter how good those grammars may be.
Anyone who knows a language knows much more about
that language than is contained in any grammar book that
attempts to describe the language. What is also interesting
is that this knowledge is both something which every indi-
vidual who speaks the language possesses (since we must
assume that each individual knows the grammar of his or her
language by the simple reason that he or she readily uses that
language) and also some kind of shared knowledge, that is,
knowledge possessed by all those who speak the language.
It is also possible to talk about 'dead' languages, e. g., Latin
or Sanskrit. However, in such cases we should note that it is
the speakers who are dead, not the languages themselves, for
these may still exist, at least in part. We may even be tempted
to claim an existence for English, French, or Swahili inde-
pendent of the existence of those who speak these languages.
Today, most linguists agree that the knowledge speakers
have of the language or languages they speak is knowledge
of something quite abstract. It is a knowledge of rules and
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principles and of the ways of saying and doing things with
sounds, words, and sentences, rather than just knowledge of
specific sounds, words, and sentences. It is knowing what is
in the language and what is not; it is knowing the possibili-
ties the language offers and what is impossible. This knowl-
edge explains how it is we can understand sentences we have
not heard before and reject others as being ungrammatical,
in the sense of not being possible in the language. Commu-
nication among people who speak the same language is

possible because they share such knowledge, although
how it is shared — or even how it is acquired — is not well
understood. Certainly, psychological and social factors are
important, and genetic ones too. Language is a communal
possession, although admittedly an abstract one. Individuals
have access to it and constantly show that they do so by using
it properly. As we will see, a wide range of skills and activities
is subsumed under this concept of "proper use.'

Confronted with the task of trying to describe the grammar
of a language like English, many linguists follow the ap-
proach which is associated with Chomsky, undoubtedly the
most influential figure in late twentieth-century linguistics.

Chomsky has argued on many occasions that, in order to
make meaningful discoveries about language, linguists must
try to distinguish between what is important and what is un-
important about language and linguistic behavior. The impor-
tant matters, sometimes referred to as language universals,
concern the learn ability of all languages, the characteris-
tics they share, and the rules and principles that speakers ap-
parently follow in constructing and interpreting sentences;
the less important matters have to do with how individual
speakers use specific utterances in a variety of ways as they
find themselves in this situation or that.

Chomsky has also distinguished between what he has
called competence and performance. He claims that it is
the linguist's task to characterize what speakers know
about their language, i. e., their competence, not what
they do with their language, i. e., their performance. The
best-known characterization of this distinction comes
from Chomsky himself in words which have been exten-
sively quoted: Linguistic theory is concerned primarily
with an ideal speaker — listener, in a completely homo-
geneous speech-community, who knows its language per-
fectly and is unaffected by such grammatically irrelevant
conditions as memory limitations, distractions, shifts of at-
tention and interest, and errors (random or characteristic)
in applying his knowledge of the language in actual per-
formance. This seems to me to have been the position of
the founders of modern general linguistics, and no cogent
reason for modifying it has been offered. To study actual lin-
guistic performance, we must consider the interaction of a
variety of factors, of which the underlying competence of
the speaker — hearer is only one. In this respect, study
of language is no different from empirical investigation of
other complex phenomena.

From time to time we will return to this distinction be-
tween competence and performance. However, the knowl-
edge we will seek to explain involves more than knowledge of
the grammar of the language for it will become apparent that
speakers know, or are in agreement about, more than that.
Moreover, in their performance they behave systematically:
their actions are not random; there is order. Knowing a lan-
guage also means knowing how to use that language since
speakers know not only how to form sentences but also how
to use them appropriately.

Some Suggested Activities to Develop Creative Writing in Efl-Students

Usmonov Giyosiddin Murodjonovich, English teacher;
Juraeva Zulayho Shamsidinovna, English teacher;

Ganiyeva Dilzoda 0'ktamjon gizi, student
Kokand State Pedagogical Institute, Kokand, Uzbekistan

earning how to write in English is important for many
language learners, particularly those who are studying at
colleges, academic lyceums and universities as well. Writing
is essentially a creative process. Good writers must learn to
communicate their ideas clearly to an unseen audience. This
takes a lot of practice. However, language learners have tra-
ditionally learned to write by completing fill-in-the-blanks
exercises which focus on accuracy rather than on the com-
posing process. Creative writing, gives learners practice in
composing and complements more traditional approaches.
Although the ability to produce error-free writing is desir-
able, this article describes activities that focus on communi-

cation and self-expression. Learners will be encouraged to
write if writing tasks motivate them and keep them interested.

One of the interesting and motivating activities is writing
short narratives.

First, here is a way of writing short collaborative (done by
two or more people or groups working together) narratives
that can be finished in one lesson. How to prepare this ac-
tivity:

Get one sheet of paper for each student and at the top
of each sheet write an opening sentence.

+ Mix traditional openers like, «Once upon a time an old
man and an old woman were living together», with action
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style beginnings such as, «I woke at dawn and immediately
saw the gun in her hand».

More unusual and strange opening lines are also good,
e. g., «Julie was the loneliest carrot in the vegetable garden».

+  Remember to keep things in the realm of action; the
main point is for the students to be able to continue the story
easily.

When finished writing the opening sentences, give the
students a single sheet of paper each and tell them to read
the sentence that have been written and then to write a sen-
tence of their own to continue the narrative. When they've
done this, they pass the paper to another student who will
write one more sentence before passing it on. The students
soon get absorbed in writing the narratives which often start
to take unexpected details with happy or unhappy endings.
(for example, the lonely carrot that mentioned earlier was
unhappy because of a failed relationship with another veg-
etable. She soon fell in love with the gardener, married, and
had some interesting children).

When the students have finished, collect the narra-
tives to check that they are understandable. Then in the next
lesson, the narratives should be read aloud to the students.
Of course, the students get really absorbed in listening to
their own writing.

Another activity to develop creative writing is narratives
based on pictures of people.

Pictures are a good starting point for writing narratives.
One method that can be used is to collect about twenty pho-
tographs of people of different ages from various magazines.
Then tape these photographs on the blackboard and tell the
students that they should choose a picture of one person and
try to write a narrative imagining that they are that person.
They have to concentrate on details like job, hobbies, whether
single or married, children, and so on. Of course, they should
be told to avoid describing the person's physical appearance
and to use first person singular pronouns throughout.

After they have finished writing they take reading their
imaginary autobiographical narratives out loud while the
other students have to look at the blackboard and guess
which of the people is «talking». Because there is no descrip-
tion of physical features, the students have to listen closely to
try and identify the right person. Using the first person helps
to make the narratives sound authentic and convincing.

This activity emphasizes the importance of writing as
communication because any lack of clarity means that the
listeners will not be able to recognize the «speaker». It com-
bines writing and listening. To make the second stage more
exciting it's also possible to divide the students into teams
and award points for each person correctly identified.

Another next activity may also help to develop learners'
writing skills is spontaneous prose.

The term «spontaneous prose» was first used by the writer
Jack Kerouar (1922—1969) to describe his own writing.
Here it is used to refer to an activity where participants write
without using any visual model of writing to guide them. In-
stead, they begin writing after listening to music and poetry.

The idea is to try and induce a specific mood and then to use
this as a stimulus; the emphasis is on free expression. For
example, the students listen to a poem by one of the famous
Uzbek poets or English poets also possible. Mainly, the
students should understand the meaning, idea and feeling
of the poem. Therefore, if the poem is in their own mother
tongue, it will be easier for them to produce their own best
thinking, feeling and writing. Then they listen to some pleas-
antly smooth music. As the music continues in the back-
ground they begin their writing. Next time the students read
each other's work and comment on it. While commenting
we should focus on the words and phrases that convey the
feeling of the writer. The purpose is to be encouraging and
supportive so that things to praise should be looked for in the
writing and any kind of direct comment on irregularities of
syntax and spelling should be avoided.

In another time the students should be taken for a stroll
around the city, park or countryside nearby with their note-
books in hand. They make a note of all their sensory experi-
ences: sights, sounds, weather, nature, smells, etc. Then re-
turn to the classroom for an impressionistic writing session.

Writing poetry can appear to be a difficult task for students
who may have difficulty to understand English classics. Tra-
ditional poetry is often tightly structured and sometimes re-
quires a knowledge of poetic devices such as alliteration, as-
sonance, and rhyme. In addition, some students feel that
poetry is too «intimate» and requires them to disclose per-
sonal feelings. Boys may find poetry rather feminine. Some
students may have had experience writing poetry in their own
mother tongue. So they think the poem must have its own
characteristic features o be a poem. But to deal with these
concerns, the teacher should explain about free verse. Poetry
doesn't always have to be organized into iambic pentameter
or rhyme and scan perfectly. In fact, any short, simple piece
of self-expression can be called «poetry» as long as it is or-
ganized visually into the shape of a poem. Also, poetry can
be about anything; just about any suitable topic. It is natural
that there may still be a reluctance to get started. To make the
students move (start writing), the teacher should try reading
his/her own poems to the class to amuse the students and let
them know that grammatical accuracy is not the target.

For example: Here is an example of my own verse.

Writing a poem is difficult, | know

But you can do it if you try

Try to write how you feel and what you know

So that will come your poem that you try

But I suggest getting the students to write poetry without
first giving them any specific written examples. Because,
some students feel that model poems are «superior» writing
and may try to imitate them without thinking themselves. In
general, the students are capable of writing interesting po-
etry when they are free from worry about whether their Eng-
lish is «good». It is easier for them to write their own poems
than to interpret poetry written by someone else. This is be-
cause interpretation can only be done after translating. Some
poems have difficult vocabulary, unusual word order, and use
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various stylistic devices that may make accurate translation
difficult.

In this article we have argued in favour of Iree creative
writing activities with minimum of teacher control.
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Tema Kpacotbi u lpasabl B nponsBepeHusx oHa Kutca

XatamoBa 3uépa FynomosHa, npenofaBartesib AHTINICKOrO fA3blKa KaCIJeIJ,pr AHTIMINCKOTO A3bIKa U nnTepartypbl

THYHBIX [109TOB B aHIIMIACKOH sutepatype. Ero nossus
M0JIHA U3BUJIMCTOCTH, BOOOpaKeHHUs1, JIIOOBU U KPAacOTbl, KO-

IL)KOH Kutrc — onuH M3 caMblX JOMUHHUPYIOUIUX POMaH-

TOpbIE SIBJISIIOTCS CYLIHOCTbIO poMaHTH3Ma. Ho ero npock6a
JOOUTH KPACOTY M MCKYCCTBO MPEBOCXOJIUT BCEX JPYTHX PO-
MaHTHYHBIX MTOSTOB. Bce ellle ero 1o33ust npuBJeKaeT ynuTa-
Teslell pasHOBUAHOCTbIO TeM. Ho Bompoc — uto siBssiercst
OCHOBHOH TeMoll ero pomanTtuama? YUto siBJsiercsi OKOHYa-
TEJILHOU MPaBJIOK €ro UCKyccTBA? DTa CTaThs MOMbITAETCH y3-
HaTh OTBET 3THX BOMPOCOB.

Bes comueHus1, cyliHOCTh poMaHTH3Ma HaljleHa BO BCeHl
JIuTepaType, W TI0JIHOE BbIPayKeHHE UeJIOBeKa BbIPaXKeHO
BO BCEH POMAHTHUHON M033ud. [lo MHEHMIO KPUTHKOB, CO-
3laHMEe KPACOTbl U HCKYCCTBO POMAHTHKH JIa€T HaM BHJL Kpa-
COTBI, KOTOpasi siBJisieTcst HeoObIUHOH W TauHcTBeHHOH. [lo3-
ThI-POMAHTHKH TIPU3BIBAIOT 3Ty KPacoTy, 1 UMEHHO MO3TOMY
UX T033Usl SIBJISIETCS O4eHb CyObeKTUBHOH, CBOe0Opa3HoM,
3axBaTblBatollel, JIOOOMNBITHOH, cTpemsulelics W Oecrno-
KOUHOH. DTO MpeACTaB/seT MHUP MEUTbl, M M03TaM-POMaH-
THKaM HpaBUTCS cOeratb U3 Pe3KUX (DAKTOB XKHU3HH K MHPY
pomaHna u Kpacotsl. M3Bectbifi nost, Jkon Kute, kak nona-
raioT, IBJSIETCS CAMbIM POMAHTHUHBIM U3 BCEX POMAHTHUYHBIX
MO3TOB, MOCKOJILKY OH GOJibllle BCEX YXOJIUT U3 peajibHOCTH.
On xenaet

«HcuesHyTb aneko, pacTBOPUTHCS U 3a0bITh

YeranocTb, JTMXOPAJIKY H pasjipazkeHue »

[Tos3ust Kurca — camasi yucrasi mo33usi B TOM CMbIC/E,
4TO 3TO HE SIBJSIETCS] HU TMOJHUTHYECKMM, HU BbIPAXKaIOUIUM
Jo6oe colabHOe 3HaYeHHeE.

Kurce, Kak apyrue poMaHTHKH, MbITAETCS HAUTU CrIaceHHe
B nipotiyioM. JIpeBHHE TPeKU U PACIIBET CPEIHErO BeKa OUeHb
npusJekaior Kutca. OH BJIOXHOBJIEH TIPOULIBIM H PEIKO
nuuier o HacrosiieM. Tema DHaumuona, Bamnupa u Turne-
pHOHA SIBJISIETCS] KJIACCHUECKOH, B TO BPeMSsl KaK CTHJIb POMaH-
tudeH. Jlama Jla benn Canc Mepun, Mza6enna u Kanyn Ca.
ArHec sIBJsIeTCsSl CPEIHEBEKOBBIM 10 MPOHCXoxkaeHHw. Tak,

Kurc cGeraer us aktoB Hacrosiiero K npotsiomy. Tembl,
KOTOpble Mbl HAXOJMM B M033uK KuTca, oueHb pOMaHTHUHBI,
1 OoJibllasi 4acTb €ro MO33UH OTBEJEHA MOMCKaM KpacoTbl.
JI1060Bb, NMPUKJIOUEHHE, TAJIAHTHOCTD, Taoc — TaKkKe He-
KoTOpble U3 ero TeM. Crpax rnepej cMepThbio npoberaer yacTb
€ro M0331M, U pazoyapoBaHue B JIIOOBU ABJSETCS elle APYroi
TEeMOMH, HallJIeHHOH B ero 1o33ud. OH JIIOOUT NPUPOJLY, U €ro
[IPUKOCHOBEHHE I1peo0pa3oBbIBAET BCE B KPacoTy. ¥ Hero
ecTb 6oJibllast PELaHHOCTb KPacoTe, U OH HAXOMMUT I1paBay
BO YTO KPacHBO, 4To KpacuBo. Kpacora — ero pesurus, u sta
KpacaBulla 3acTaBjser ero 3a0biTh Bce. as Kutca kpa-
cora nosctopty. Tak, Kpacota — JOMHHHPYIOLLAS TEMA U OJMH
13 IVIaBHbIX MPHU3HaKoB nos3uu Kurca. [Tostomy, s1a crarhbs
cocpeloTaunBaercs Ha pomaHTH3Me Kutca, KoTopblil mepe-
JlaeT HaM cooOllieHre uepes ero cruxorBopenne «Opa K rpe-
4ecKoll YpHe», I71e OH TOBOPHUT

Kpacora — Ilpasna, Kpacora [1pasner. (49)

Ho ecsi Mbl u3y4uM ero nos3uto ¢ 60JbIHM BHUMAHHEM,
Mbl BHIIUM, YTO CYLIHOCTb MPaBJibl U KPACOTbI JIEXKUT HE B BO-
oOpaxkaeMOM MUpe, a CKopee B JeHCTBUTEJIbHOCTH. TakuM
00pa3oM, 3T0 — IepepaccMaTpUBaHHe ero Mo33uH, YTOOLI
YCTPAHUTb MECCUMUCTHUECKHH TOJXOJ, KOTOPbIH TMPHBOIUT
Hac K MOJIHOM TEMHOTE U TO XKe caMoe BpeMsl, 3T0 He cr1ocos
c6exKaTh U3 (PaKTOB XKU3HU, HO HAUTH YI0BOJILCTBHE B GOJISIX
1 yTpaTax Mupa.

B 'One k rpeueckoil YpHe', ypHa nzo6pazkeHa Kak Kpa-
CHBOE€ M3Jle/IMe HCKyCCTBa M comlacHo Kutcey, Jierenna, Bbl-
rpaBupoBaHa Ha ce Ookax. Kutc cnpaiuubaer, Kakas Jie-
reHja BblYepTaHa Ha HeOObIYHBIX y30pax YpHbl, KoTopas
Oblyla TEM K€ CaMbIM B TeYeHMe MHOTHX CTOJIETHH. DTO CTH-
XOTBOpEHHe TpeJicTaBJsieT YpHy Bo Bcell e€ TaiiHe W MoKasbl-
BAET, UTO 33 BOTIPOCHI OHA CTaBUT mepesl Mo3ToM. OCHOBHOH
npeaMeT — 3TO ClieHbl HA YpHe, He BCAKHMH CaydailHbld Ha-
6Jsoaresib MOT Obl 3aMETHTb UX, HO MOCKOJbKY Kute BUAHT
C MOJIHOH CHJION CBOEro BHYTPEHHEr0 BOOOPaXKEHHS UX MeTa-
(husmnueckue NpoodJeMbl, KOTOPble OHU MOAHUMAIOT U UX HAMEK
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Ha JPYrylo »KH3Hb, OTJHYAIOULIEHCS OT 3TOro, KOTOpoe Mbl
00bIYHO 3HAeM. IDTO TaKxKe CBS3bIBAET OINBIT, MOJYYEHHbIH
OT YpHbI 10 €€ CreLHaJbHOTO 3aKasda JCHCTBUTEJNbHOCTH,
M OTBeYaeT Ha BOMPOCHI, KOTOPbIE MOAHSIO0 CTUXOTBOPEHHE »
(Bowra 135—136)

Ypua — TtaiiHa, 1 KuTc nokasbiBaetT BooOGpaxkeHne Bhllle
neiicrButesbHoCTH. [Tockosibky Kure nuuuer:

YesblliaHHble MEJIOMK CIaJKH, HO Te, KOTOPbIX He YCJlbl-
aJju

Boasee cnanku; nosromy, Bl Tpy6sl, urpaiite msrue; (11—
12).

OTH CTPOKH yTBEPIKAAIOT, UTO HEYCJ/bIIIaHHAs My3blKa Ha-
MHoro OoJsiee cjajika, yeM My3blKa yciblllaHHas. Beé kpa-
CHBOE JIOJI2KHO OBITh MPABMBbIM, KaK Bblpaxkaetcst Kurc:

«Yro BooOpaxeHue coznaeT Ha Kpacote, 10/KHO ObITh
BEPHBIM, CYLLIECTBOBAJIO JIH OHO MPEXK/IE HJIH HET»

Ho 3To ecrecTBEeHHO, 4YTO MCKYCCTBO SIBJISIETCSI MOCTO-
SIHHBIM, B TO BpeMsl Kak 4YeJoBeuecKas »KHU3Hb $IBJSETCS
BpeMeHHOH. YpHa OynieT, Kak 310 6bu1o. JIMCThsl lepeBbeB
OCTaHyTCSl BEUHO3€/IEHBIMH, POHSIET JIM OHO CTapble UJIH MOSIB-
JsitoTest HoBble. My3bika OyleT Beera, a KOTopyio Mbl HHKOTJIA
He yc/IblluuM — GoJiee MesoauuHa. My3bIKaHT COUHHSIET My-
3bIKy 06e3 cTpaxa rnepes cMepTbio. Mosos10il 1I060BHUK BCeraa
OyJIeT KaxKaaTh JI0OBH K cBoel mobumon. Kpacasuua 6ymer
Bceraa yberatb, W ocTaBaThbCsl KpacHBol Hascersa. JI1060Bb
MOJIOZIOTO YeJIOBEKA YHUKaJIbHA B TOM CMbICJE, YTO €ro Jio-
60Bb CBexKa M HUKorna He yBsiHeT. M ero sobumasi Bcerma
octanercst MoJ1oj0#. Ho 3emHast 1l060Bb MPUBOJUT K CTpajia-
Husim 1 nedanu. Kpacora u mo60Bb, H306paxkénnasi Ha ypHe
4TO-TO Pa3/IUUHOE OT PeasbHOCTH; JI0OOBb B peabHOH KU3HH
noGuBaeTcst BCero, TepsieT CBOH MHTepec, YBSlaeT W yMH-
paet. Ona, J11060Bb, NOKUIAET I0HYI0 KpacaBHully, peBpatias
eé B apsaxiyio crapyxy. [Totom Mbl BUIHM, 4TO BOOGpaKeHHe
Mo3Ta PHUCYeT MasIeHbKMH TOPOJOK, IMYyCTOH M THXHH, TaK
KaK ero »KMTeJIM YLK CO CBSIIIEHHUKOM JIJIsl TPaBeHbIX JIeJ1.
Kak rosoput bpatian CroyH»: OTcyTCTBHE »KM3HH Ha ypHE
O3HayaeT OTCYTCTBME peaJsibHOH »KHM3HM Ha ypHe. loponok
B JIBOfiHE MEPTB: OH He M300pak€H Ha ypHE, M ero >KUTeJH
NOKUHYJU ero. Ec/ii HCCKyCTBO TaKOBO KaK OHO H300PaKeHO
Ha ypHe, TO yTellleHHe B TOM, YTO OHO MEPTBO, TOTOMY UTO OHO
He JIBHKeTCA»(83)

Kaxercsi, Oyaro cTUXOTBOpeHHe 3aKaHUMBAETCs 3/€eCh
MPUKOCHOBEHHEM CMEpPTH, HO ecTb BCe elle MsTasg M Mo-
caeHsIs CTpoda CTUXOTBOPEHHS ¢ HOBBIM BOCIIPUATHEM. YpHa
OCTaHETCS U3 MOKOJICHUS B MOKOJICHHS, U yTelllaTh HX CBOEH
KpacoToll Kak Jpyr. EfuMHCTBeHHast peabHOCTb — 3TO Kpa-
cora.

YpHa npu3bIBaeT 4eJ0BEUECTBO MCKaTh yOeXxHIlle B Bed-
HOCTH HCKYCCTBA, KOTOPOE HCIBITHIBAET HELOCTATOK B CYLLL-
HOCTH »KU3HH, XOTS1 J1yll1a MOXKET B35IThb 3TO B KauecTBe CBOEro
Jipyra, 4ToObl CKPbITbest OT 60Jd »ku3Hu. Ho, cornacuo Kutey,
MBI I0JKHBI 3HaTh, 4To [ IpaBsa u uro Takoe Kpacora, 1 Huuero
6oJible Hajo 3HaTh. [IpaBna nmpocra 4ToObLI MOHATH, HO J0-
BOJILHO TPYIHO onpenenth. Adopuam Kutea To, uTo HUKaKas
npasja He MOxKeT ObITb YPOLJIMBON; KaxK/as paB/ia Kpacusa
Wi npuatHa. Kurcy 310 — Gosibllioe OTKPBITHE, YTO YpHA

Oy/leT npernojaBaTh YeJ0BeYeCTBY HaBcerna. JT1a o1a YHOCHT
Hac Jlaleko OT peasibHOro MHUpa, B MUP BEYHOCTH W Mepe-
JiaeT cooOLIeHUe, YTO HCKYCCTBO MPEBOCXOUT TIPUPOLLY B TOM
CMBICJ/IE, UTO UCKYCCTBO SIBJISIETCS TIOCTOSIHHBIM, B TO BpeMSsi
Kak TIPUPOJia WJIM YesJoBevecKast »KU3Hb SIBJSIOTCS MPEXOJisi-
MM, Panoctb nckycerBa HaBeerya, B To BpeMst Kak pajocThb
JIeHCTBUTE/BHOCTH OrpaHuyeHa. Tak ypHa, rpedeckas ypHa
oueHb BOXHOBMJA KuTca co3narh Takoe KpacHBOe CTHXOT-
BOpEHHE, KOTOPOE OIMpPENeJIEHHO CONEPKUT TEMJIOTY TpaB/pbl.
Bopa rosopur, «3HaueHue 3TOro COOOLIEHHS SIBJSIETCS] He-
coOMHeHHbIM. [-H [appoj crpaBeiInBO 3aMETHII, UTO ' CMBIC]I
B TOM, YTO HET HUYEro peasibHOro, 4eM KpacoTa U HUYero Kpa-
cuBoro Kpome peasibHocTd' |[...] [IpaBna — npyroe nassanue
JIeHCTBUTENBHOCTH, H OOHAPYKEHA HE PACCyKAAIOLHUM YMOM,
a BOOOparKeHUeM»

Jns Kutca — kpacora, 3710 cranaapr npasisl. On — mo-
KJIOHHHK KpacoThbl, KaK M TPeKH. 3akKJIuHTeNbHOe c000-
lleHre ypHbl — KpacoTa — Mpasja, H, 1papia — Kpacora,
1 3TO BCE, YTO Mbl BCE JIO/KHbBI 3HATh.

Kurc B ero «One CosioBbio» Takxke uileT Kpacory. OH Ha-
XOJIUT KPAaTKOBPEMEHHYIO KPACOTY »KM3HHU B TeCHe MTHLBI —
MHp, OTJMUAlOLIMKCA OT peasbHoro mupa. Ho uz-3za upes-
MepHOH pajloCTH, OH UyBCTBYET 60J1b ITyOOKO B CBOEM CepILE.
[To3T X0ouer y6erKaThb OT KECTOKHX JIEHCTBUTENbHOCTEN XKU3HH.

McuesnuTte naneko, pacnaaurech, 1 3adyjbre

Yro6 cpeau smuctBbl Bac Hukorna 6 He 3naiju,

YerasocTb, Bo30yxKeHue, 1 BoJiHeHue. (21 —23)

[TosT He xouer, 4yToObl KpacoTa Hcyesaa, TakKuUM 00-
pa3oM, OH pellaeT OCTaBUTb peasbHbIIl MUP U BOWTH B Kpa-
CHUBBIF U POMAHTHUYHbBIA MUP MTHLBI uepe3 Boobpaxenue. OH
noJieTes K MUpY CIOKOHCTBHUSI Ha HEBHAMMBIX KPbLIbSIX MO-
93U BMECTO TOT0, YTOObI MUTb BUHO. OH J1a:Ke PUBETCTBYET
CMEPTb B 04apOBATEJILHOM MHUpE TTHLBI, KoTopasi Obljia Obl
6oJiee MUJIOH, yeM Korja-nubo. [TosT ymper, Ho nTHLA Npo-
JIOJDKUT METh M PAaCTpOCTPAHSITh CJIAJI0CTh CBOEH MECHH CPeH
Tex, KTo »kMB. OmHa U3 cambIX OOJIbIIUX 0COOEHHOCTEN po-
MaHTHYHOH M033UH J0JKHA IPOHTH OT MHPA BPEMEHH K MUPY
BeyHoctd. M 3nech B stoit one, Kurc setut k mupy Gec-
cMepTHs uepe3 OecCMEepTHYIO MECHIO TTHLbI, HO CTHXOTBO-
peHUe He OTpPULIAET Mevau »KU3HU: CKopee, 3TO npeoOpa-
30BaHO B KpacoTy, KoTtopas sBJjsercs npapjioi. CornacHo

Muiitony M3pH, «3T0 — CTHXOTBOPEHHE HOUM, TleuaJiu
1 KpacoTbl».
[TocpencTBOM  BbILIEYNOMSIHYTOrO — OOCY:KACHHSI  H3-

BecTHbIX 071 Kutca Mbl MOxkeM cKazaTh, uTo Kpacora, noskHa
obITh [IpaBmuBo#i, u uto Ilpapna, no/mkHa Takke ObiTh Kpa-
cuBo. Takum o6pasom, Kpacota 1 npasja HeoTaeauMbl. Kpa-
cota u [lpaBna — nBe CTOpPOHBI OJHOM W TOH K& MeaJIu.
[TockoJibKy KpacoTa — 9TO CBOEro pojia JIMH3a HJIH OKHO, KO-
TOpPOE JIaeT HaM BO3MOXKHOCTb [TOCMOTPEThb Ha peasibHOCTb, H,
KOTOpast BepHa U HaMHOTro 6Jikzke Bory uiiu uCTOUHUKY ObITHS,
TOr0, YTO HET HUKAKOT0 MecTa OercrBa oT JIeHCTBUTE/bHOCTH,
cKopee, KpacoTa JIeXKUT B peabHOM MUpe Jo/ieH, a He TPOCTOo
B MCKYCCTBE WJIM B BOJIeGHOH cTpaHe BooOpaxKeHHusi. 3/1eCh
npapa 0603HauaeT peanbHbIH H (PAKTHIECKUI MUP B OTJIMUHMH
OT MHPa BOOOpaKeHHUSI.



58 | ®dunonorus

«Monopoii yuénbliii» « N2 3.1 (107.1) - ®espanb, 2016 r.

Oj1HaKo MOXKHO cKasaTb, 4yTo c10B0 Kpacora npenycma-
TPUBACT IIpeKpacHble Belld, KOTOPble MOIYT ObITb MOAHLIMU
U JleJesTbCsl BCEMH HaMM, KOTOpble Haji Obl yAOBJETBO-
peHHe BMeCTO MIHOBeHHOro cuactbsl. Jasee npasna obpatua-
eTcsl K TPOCTHIM (haKTaM >KH3HH, KOTOpast MOXKeT ObITb MPH-
STHOU Wi HenpustHOH. Ho y Hac o/mkHa ObITh XpaGpocTb,
4TOOBI IPUHSATD MX C yPaBHOBELICHHOCTbIO, KOTOPas ABJISIeTCS
JIOBOJILHO TPYAHOH. DTO Jie1aeT Hally »H3Hb KpacuBoil. Tak,

Jlurepatypa:

ec/IM Mbl OJIM3KO U3y4aeM ero I1093H10, Mbl BUIUM, UTO OH 3a-
LML KPACOTY M [1PaBly C OAHOH CTOPOHDL, C APYTOi CTOPOHDI
OH MHOI/A MbITAJICsl Y3HATh 3Ty KPACOTy U MPaBLy B MHUPE BO-
obpaxenust. Tak kpacora, npasja, BooOpaxKeHue, JeHCTBU-
TeJbHOCTb CTasla JJOMHHHPYIoLLel TeMoii ero nossuu. Ho Ha-
koHel, «Kpacota — npasza, kpacota npap/bl» 3aMeHsieT Bee
ipyrue Tembl Mo33uu Kutea u cornacho Kurcy — «310 BCé/,
4T0 Bbl 3HAeTe Ha 3emJie, U UTO Bbl I0J2KHbI 3HATHY.

1. Bowra, Maurice. The Romantic Imagination. Oxford University Press: London, 1966.
2. Stone, Brian. The Poetry of Keats. Penguin critical studies: Penguin Books, 1992.
3. Byron, Glennis. John Keats Selected Poems. York Press: London, 2001.

Components and Principles of Developing Linguistic Culture

Shermatov Eldor Yovmiddinovich, chet tillar fakulteti talabasi;
Nazarova Ra'no Rahimovna, ingliz tili o'gituvchisi
Kokand State Pedagogical Institute, Kokand, Uzbekistan

Abstract. It is known that to realize oneself, exhibition of national consciousness and thought, spiritual-educational
relationship among generations are shown by language. All the respectable features, at first, occupy human's hearts by
unrepeated fascination of mother's song and mother language. Mother language is the nation's spirit.

his paper will be concerned with focusing on components

and principles of linguistic culture. We appeal that the
study of culture as well as linguistic culture in foreign lan-
guage teaching can be traced throughout the history of the
development of methods of educational thought, however,
this process is not always considered a priority and urgent.
Currently, however, the new educational standards empha-
size the need to integrate the culture of the learning process
in a language program.

The main problem is that there is a system which allows
the teacher to clearly define which aspects of culture, when
and how to teach. In addition, this is a problem not only for
our country; many teachers abroad are experiencing similar
difficulties. It is thought by some researchers, for example,
B. Galloway describes there are four approaches, which the
most common approaches to learning culture:

— The approach of «Frankenstein» (flamenco dancer
from this culture, cowboy from another traditional food from
a third);

— Approach the four «F» (all components in English begin
with the letter «F» — folk dances, festivals, fairs and food);

— Approach a tourist guide (monument, river, city);

— Approach «between times» (accidentally encountered
information of cultural nature, often reflecting the profound
differences between cultures).

These approaches in varying degrees are implemented in
the classroom. Native textbooks often act as a «tour guide»,
providing country information on the main English-speaking

countries. Foreign exchange and seek to show familiarize
students with different cultures, and there is reflected the ap-
proach of «Frankenstein», for example, when studying the
topic of «food», students learn the national dishes of different
countries, cultural models of table manners and customs of
different countries and cultures. The teachers often use the
latter approach — «in between times» when a chance en-
counter vocabulary or interpreted realities, and the students'
attention is drawn to the significant differences between cul-
tures.

In the study of culture, you must first master the language
of the culture — verbal, sign, graphic, imaginative, formal-
ized, all those systems that express the «objective world» of
this culture. The approaches presented above do not fully dis-
close all facts of cultural reality of the country, so it is neces-
sary to expand the included components. According to some
researchers, the following aspects of the culture of the target
language should be integrated into the practice of his teaching:

1) Aesthetic aspect — Culture with a capital letter or
youth with disabilities culture (music, literature, art);

2) Sociological aspect — family, home, work, tradition,
interpersonal relationships;

3) Semantic aspect — the conceptual framework pre-
sented in the language to warrant the processes of percep-
tion and thinking;

4) Pragmatic aspect — background knowledge, social
and paralinguistic skills, which, combined with language
skills contribute to communication.
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Therefore, in this paper we consider culture as a system
that includes four components listed above and is a uni-
versal system of values, traditions, behavior, thinking, life-
style, joint activities. As the strategic aspects in developing
linguistic culture include the following:

Planning the use of cultural material should be carried
out in the same way as planning language material;

The introduction of cultural material should be done in
the framework of any case studies, combining them as much
as possible with the grammar material;

« Improving all types of speech activity (reading, lis-
tening, speaking and writing) in the study of cultural infor-
mation, thus avoiding the presentation of factual information
in the «lecture-story» form;

Use of cultural information when introducing a new
vocabulary, focusing on student's connotation of linguistic
units and grouping vocabulary by significant cultural groups;

To prepare students for independent study of a foreign
culture, education for their national and tolerance and re-
spect for this culture.

Contrasting how principles of teaching consists of com-
parisons with culture, different artefacts, socio-facts, mento-
facts. Under artefact imply subjects, create people's socio-
facts — this technique, which one organizes his own society
and takes each other, a mento-facts — this idea, belief, value
of the society. Teaching foreign language on the basic prin-
ciple contrasts relations between common and different per-
ceptions. Especially, clearly this shows by examination lin-
gual and cultural picture of the world.

Interdisciplinary and inter-aspectual coordination is es-
sential for any discipline, but for the process of mastering for-
eign languages, it is fundamentally important character. If
communication occurs linguo-cultural approach, language
learning disciplines such as sociology, ethnology, psycholin-

References

guistics, cultural anthropology, cultural studies, cultural his-
tory, cognitive linguistics, geography, etc. The principle of in-
terdisciplinary coordination opens the possibility of building
a learning system approach, taking into account the content
of related disciplines.

Regarding methods of teaching foreign languages, there
are special classification learning tools. G.V. Rogova groups
them into non-mechanical (board, magnetic board, and
flannel-graph) and mechanical (tape recorder, projector, TV,
video equipment, radio, language lab).

In our work, we just rely on the use of complex tools in
developing teachers' linguistic culture, so it is necessary
to define the requirements that it satisfies. Thus, it is sug-
gested the following general requirements for training fa-
cilities:

— The selected teaching materials for classes should
match the content of teaching material and lesson objectives;

— Need to be considered when selecting the specific fea-
tures of each tool and clearly define their functions in the so-
lution of educational problems;

— Comprising a set of teaching materials should pro-
mote enhanced learning activities of students in class;

— A set of tools should be included in the organic struc-
ture of the lessons and the learning process.

Among the many training materials isolated instructional
books, visual aids, informational materials to the audiovisual
training, methodical software computer technology, special
equipment, teaching materials, teaching aids and laboratory
equipment.

In conclusion, we have identified educational game activ-
ities, sources of print and audiovisual materials, interdisci-
plinary and inter-aspectual coordination as components and
principles of complex pedagogical tools for developing lin-
guistic culture.
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ONaMHUWHT IMCOHMIA MaH3apacKu Ba CEMAHTUK MaWAOHAApra 6YyAuHMLLK

Jprawesa Myxaité BanuoHOBHa, npenoaasaTenb y36eKCKOro f3bika
KokaHfckuii rocyfapcTBeHHbIi nefarorunyeckuit UHCTUTyT (Y3bekucraH)

M3HU KypL1a0 Typrat oj1aM cHUCTeMaBUi TaOHaTra sraaup.
Y KUCMJIAPUHUHT y3apo OUp-OMPUHM TaKO30 3TyBUM
LIapT/JIaHraH MyHocabaTaaH TaWKW/A TONTraH OYTYHJHKIHP.
Ouam y3BJIapH MHCOH OHTMJA TypJsinua ake taju. OsaMHHHT
MHCOH OHTMJa aKC STHILM YHUHT MaH3apacu canananu. lynra

Kypa OJIaMHUHT AUHUH, a(coHABUH, UJIMMH, JMCOHUI MaH3a-
paJjiapu TylulyHuajapu Maiaonra Kejaad. OJaMHHHT JIHCOHUM
MaH3apacH JieraHa, ojaM CHCTeMACHHHHT THJ OpKaJn H(o-
JlaJlaHuLLIM TyLryHUIaau. Thit oHra ake sTraH 00beKTHB oJlaM-
HUHT HOLATOBUUCH 3KaH, IEMaK, Y XaM CHCTeMaBHHJIMK Xy-
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cycusiThra sraaup. TUJIHUHT aHa WyH1al cucTeMaBuil TabuaTth
@. ne Coccrop AMKKATHHU 2Ka10 9TAM Ba Y KAXOH THJLLYHOC-
JUruaa uik 60p cybcraHius OUaH LAKIHY axKpaTraH XoJa,
THJI cyOCTaHIUs dMac, 6ajKu cod LIAKJIIUP, IeraH FOSHU 0JIFa
cypau [1]. By 6unan tin Ba HyTKHUMHT Y3apo (apKJaHuIINra,
TUJIHUHT Oe/IMH/Iap CUCTeMacH SKaHJurura acoc cosy. . e
Cocctop JIMHMBUCTUK OEJITMHUHT UKKH TOMOHJIaMa MOXHSITra
Ira SKaHJUTHHH, Y HdoaanoBuu Ba udoaatanMull MyHocaba-
TUJAH TAlUKUJ TOMraH OyTYHJIUK 9KAHJIUTHHU KypcaTHO Gepliy.

JIMHrBUCTHK OUPJIMK/IAPHH Ma3MyHUH CeMaHTHK MalJoH-
Jgapra Oyau0 YpraHull XaM CEMAHTHKAHUHT OUp HYHAJIMILIM
canasagy. JIMHTBHCTMK CEMAHTMKAHUHT CTPYKTyp CeMaH-
THKa, KOHLENTyaJ CeMaHTHKa KaOW HyHaJHILIapH MaBxKyl-
JIUTH TWJ OUPJIMKJIAPUHH MaiIOH acoCuia Yprauuil yuyH
KyJIai/MKIap SpaTiy. Y36eK THIILIYHOCMIHIa MaiiloH HA3a-
PUSICMHUHT KUPUO KeJIULIM THJ OGUpJIHK/Iapura HucOaTaH cu-
CTEM-CTPYKTYP METOJIAPHUHT KyJJlaHujaa Oouwtalin OujaH
6ormik. Dy Gopaga amasnra owmmpuiaraH HJAMHH TaJKUKOT
uiapu nunaa M. Kyukoproes, A. Hypmonos, X. Hebmaros,
P. Pacysios, 9. Bermaros, T. Mupaakyuios, 1. Mckannaposa,
O. bosopos, P. Cacaposa, b. Kunuues, M. Hapsuesa, J1. Xo-
JKHeBa KaOM TaflKMKOTYMJIAaPHUHT UJIMHE Ky3aTHILIapH Y30ek
THJIM JIEKCHKACHHU MaKI0H HA3apHusiCH acocuja ypraHuiiia
MyXUM axamusrtra sra. Ma#wioH TylyHuacu Ba YHHHT THJIIITY-
HoCIMKKa KupuO Kesiin xakuaa L. Mckannaposa Ba A. Co-
6UpOB TaIKUKOTIapuaa 6atadcus MabaymMot Gepuaran [2].

Xosupraua MasMyHUi MalIoOH TaJKUKUra OarulllaHraH
uiapaa 6y TyluyHua TypJnya TajJKuH KHJIHHMOKIA. YaapHu
»Kamsiaran XoJia UHPUK MKKH Typyxra aKpaTuill MyMKHH.
Bupunun rypyxaaru osumsap MyadsiH MabHO acocuua Oup-
Jlalliral TeHr KUMMAaTJIH JIMCOHMH OMpJUKAap CUH(HUHH
6up MaamyHu# Maiijion ne6 Gaxosaiaunap. bynna# Bakria
MaUJI0H JIMHIBUCTUK Napaaurma OuaaH yMyMURJIUKHA TaLIKUJ
3116 Kosaau. Iy caGabsu ynap mMasMmyHHiI MaiaoH OuJaH
napajaurma TyllyHuajiapuHu Oup-OupuaaH dapxJ/aiira xa-
pakat KuJiaauJiap Ba HKKHM TyllyHua ypracuiaard quddepeH-
uuaJg 6enru cudaruna Typau caTX/IHIHK Ba OUp CaTXJIMIIMK
GesrucuHM osiajiusiap. bByHra Kypa MasmyHHil MaujioH Ty-
uryHuacu gaxkart 6up yMyMu# Maiijion atpoduaa GupJaiirai
JlekceMasiap MyHocabaTura Kypa KyJJaHuica, sbHU (akaTt
JIeKCeK carxra HucOaTaH KysjlaHuica, napaidrma aesipii
H6apua caTx OMpJHKIAPH yuyH KyanaHuna Gepanu. byHnah
BaKT/a MapajaurmMa TyllyHYyacH MyailsiH yMyMHH MabHO aco-
cujia GupJatrat jJekceMmaJsap CHH(UHU XaM, CHHTaKceMasiap
CUH(MHU XaM, UIYHHHIJIEK, MabJyM YMyMHi Gearu acocuia
6up cungra GupJaawran gpoHemanap CHHOUHYE XaM Y3 Huura
oJIajIu.

WMKxkuHuM TypyxX osiuMJiap 3ca mnapajurma, MasMyHHH
MaiJI0H Ba TYpJIM CaTXJ/IMK Ypracuiaaru adddeperumraln 6earu
cuatuaa aHa wy OUp CaTX/IMJIMK Ba TYpJH CaTXJIUIMK Oel-
TUCUHU oJiraH Oysicanap Xam, JeKuH Oy OeITHHU napajurma
Ba MaWI0H TapKUOWAAru ab3oJap ypracujaard MyHocadaTra
HucHaran Kyananauaap. bus masmynuil mawgonra HKKHHYH
HyKTau HaszapjaH €HJOoLIaMH3 Ba OMp Ma3MyHHI MaiaoHra
Gupsalral  ab30JapHUHT TYPJIH CATXJHJINTHHH  YBTHPO]
ITAMHU3.

CeMaHTHK Ma#loH — Yy éku Oy CeMaHTHK KaTiama Kans
STUJITAH YXIIALIMKKA ra O6y/rat Ba crielMUK ceMaHTHK My -
Hocabatiap OuiaH OOFJaHraH CEMaHTUK OUPJIMKIAp HUFUH-
JICHIHD.

CHrHH(UKATUB KaTJaM yuyH OyHal yXialiukaap aipum
TylllyHUaaap HUFMHAMCH chdaThaa TajkuH sTuaaad. JleHo-
TaTHB KATJIaM y4yH TallKW MyXHTHHHT OHp XHJ 0ObeKTJIapH
HHFUHAMCHHUHT aJI0KACH cHaTHa, SKCIPECCUB KaT/aaM yuyH
HYTKUH OVJIakJapHUHT OVJakaapy YpTacuIard CHUHTAKTHK
aJloKaapu UHFUHAMCHHUHT aJlOKAaCH CH(aTHia TaJKHH 3TH-
aamu. lynnat kumu6, xap 6up ceMaHTHK KaTJamaa CeMaHTHK
MaK0HIap MaBKy/L.

ApxHUCHPJIUKIAPHUHT XaM CEeMaHTHK MakjoHaapra Gup-
JallyBH KypuO YHKMJIMILIM MYMKMH (MacasaH, curiuduka-
THB-JICHOTAaTHB OUPJIMKJIAPHUHT axKpaTHJaMaraH XoJjia KypH-
i) [3].

CeMaHTHK MaiJIOH THJT JIEKCHUK-CEMAHTHK CUCTEMACHHUHT
HHPUK CHUCTEM-CTPYKTYp OMpJIMIH XucoOJsaHaiu. Y yMyMHid
UHTerpas Oesruiiap acocujia HadakaT fKKa JIMCOHHH 3Je-
MEHT/JIapHU (SIKKa JieKceMaslap, JIeKCHK-CeMaHTHK BapH-
antiap), 6ajku TypJid XU/ JEKCHK NapaaurmMaiapHi xam 6up-
JIALITHPAY Ba LIy TAPUKA MAMIOHHUHT Xap OUp OUPJIMTH YHAA
OyTyH MapajurMaTHK KOMIJIEKCa HaMoéH 6y1anu.

CeMaHTHK MaloH XaM OOllKa CHCTeMaJap CHHrapu
CTPYKTYpAHp. AHbaHABHH JKUXATIaH CTPYKTypa — 3JEeMeHT-
JIAPHUHT HUCOUU OapKapop OUPJIMIH, YIapHUHT MyHocabaTt-
Japyd Ba OOBEKTHUHT OYyTYHJIUTMAMP; CUCTEMAHWHI MHBapH-
AHTJIM aCMeKTHANP.

Y16y TylIyHUaHUHT KYJIJAHHJUILIN JJUCOHUH MaKOHHH Xap
OUpHU y3apo y3BUH OOFIAHraH Ba y3apo TabCHP 3TYBYH K-
naa6 oupJuKaapaaH uoopat Gy/raH roMoreH TallKuJ 3TyBUH
KHCMJIapra axKpaTtuiiura UMKOH 6epaju.

CeMaHTHK MaWIOH aJloXujla THJ cucTeMack cudaruia my-
pakka® JIMCOHME CTpyKTypara sra. MaFlloOHHUHT CTPYKTyp
y3aruHu Gapua napagurMaTHK Typyx/ap AHFUHIMCH TallKHJI
stanu. [lTapamurmMaTk MyHocabatiap TypJu Xuj Xapakrep/a
6ysnb, y €kn Oy Ma3MyHUi Oeirusapu OuUJaH STKMH OYJraH
JIEKCHK OUPJIMKJIAPHUHT Xap-Xus cuHduapu épramupaa Ha-
MOEH 3THIMILK MyMKuH. [lapagurmaTtuk myHocabatnap Gup
UM3HKJIM SMac/ury 6unan (apxaanaan. YyHku Mabaym 61p
cy3 OUp BAKTHUHT Y3WAa TYPJH JEKCHK-CEMAHTHK Mapajur-
Mara maHcy6 6ynin MyMKiaH. Bynna cyanap Mmabaym Gup ce-
MaHTHK OeJITUIapu acoCH/Ia Y3apo Kapama-Kapluu KyHHJIUILH
MYMKHH.

[O.H. KapayJsioB JiyraT cocTaBUHMHT TYpJid COXajiapUHU
CeMaHTHK MaloHapra (MacanaH, XypCcaHIuMInK MaiIoH! ),
JIEKCHK-CeMaHTHK IypyxJapra (MmacaJjiaH, yarapuil MabHocHra
sra OyJiraH cyaJsap rypyxu), Ma3myHHil TypyxJapra (macagaH,
KYLUIJJAPDHUHT HOMM), CHMHOHHMHK KaTopJapra (macaJa,
060THp MHBapHaHT MabHora sra GysraH Katop), oHoOMaceo-
JIOTHK TypyxJiapra (macasaH, pyc TWIMAa omjaap épaamuia
BaKT TYLIYHUACHHUHT HOJIaTIaHUILIN ) aXKPATHILI 3aPYPJIUTHHU
TabKuann [4].

N.B. Cenrenbepr THJIHHHT JIEKCUK-CEMAHTHK CHCTeMa-
CHJIa MepapxXUsSHHUHI CeMaHTHK MyHocabaThia TypyBuM KyW-
WIark acocHil JIeKCHK-CEMaHTHK MNapajurmanap axpa-
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THJIMIIMHY KypcaTaau: 1) JieKCHK-CeMaHTHK MaiaoH; 2)
JIEKCHK-CEeMaHTHK TypyxJap; 3) Ma3MmyHui katopJap (Jek-
CUK-CeMaHTHK Mojrpymnmnajap); 4) Kyn mabHOJMM cy3aap; 5)
CHHOHHMMHK, aHTOHMMHK KaTopJiap, KOHBepcusaap [5].

Maiinon octuaa MabHO yMyMHHJWTH (6ab3aH MIAKIAN
KypcaTKuujap yMyMHHJIWTH) Ou/aH OupJalirad Ba Xoauca-
JIADHUHT TYLIYHUaBUH, npeaMeTan €kd (DyHKLHMOHAJ MOCJIH-
TUHUM aKC STTUPYBUM JIEKCHK OUPJIHKIAP AHFUHIMCH TYLIYHH-
JIau.

Maiinon tyurynuacura [ C. IIuyp TOMOHWIaH aHUMKJIMK
KUPUTUIAAU. Y MalIoHra YMyMHH (MHBApHaHT) XyCyCHST-
Jlapra sra 6y/irat JUHIBUCTHK 3JIeMEHTJIaPHUHT I'ypPyXJIaHUILIH
Ba MaBKyJIIHK ycyiiu, 1e6 Tabpud Gepanu [6].

Cy3/1apHUHT  JIEKCUK-CEMAHTHK TYpyXJlapH JIeKCHK-ce-
MaHTHK MaHOHHHHT MyXHM TalLKWJI 3TYBUM KHCMJApH (KOM-
noHeHtapH ) xucobaanaan. CeMaHTHK MalOHIaPHUHT KHCM-
JIApUHUM — JIEKCHK-CEeMaHTHK rypyxJiap, e TacaBByp KUJIMLL
MYMKHH. $IbHH CeMaHTHK MaKIOH Ba JIEKCHK-CEMaHTHK TYPYyX
(JICT') typ-xunc myHocabatuna 6yaaam [7].

JI. M. BacuibeB JieKCHK-CeMaHTHK TypyX aTaMacH XaTTo
OUp YMYMHH JIEKCHK MapajurMaTuk cema Eku OUp ymymuid
CeMaHTHK KynadTupyBuM OwjiaH OupJlallraH Cy3JapHUHL ce-
MaHTHK CHH(UHH Hosasalin Xakuaa pukp ounaupann [8].

Bynnait ysapo myHocabar OUp JIEKCHK-CEMAaHTHK TypyX
O6ujiaH OupJlaliral Cy3/JapHUHT MabHOCHIA yJapHU OUp-OHu-
pura 60r1ab TypyBYM, XaMMacH y4yH yMyMUI OVJiran 6up ce-
MaHTUK Genrura acocsaanaau. JICTnap cundununr xap 6up
JIEKCHK OUpJIUruja JIOUMHUH TakpOpJaHyBuM, WAeHTH(HKA-
LMSJIOBYM cemMaslapid Xamaa MHKPOMaHIoH CTPyKTypacuaard
6olIKa JeKceMasapra 3WIJIOBUH, Y3Ura Xoc auepeHius-
JIOBUM cemaJsiap acocuia axpartuiaaau. bup JICTHuur acocuii
napaaurMaTiK XyCyCHsITH LLUYHIAKH, YJapHUHT MabHOCHIA
YMyMUI KaTeropuaJs JIEKCUK ceMa MaBxyld. By cema rypyx-
HUHT CEMAHTHK aCOCHHM TallIKWJI 3Tajik Ba Xap OUp ajsoxuia
cysna mcdepenunan cema épaamnaa anukaanand. Macaga,
ouiaMoK, (1y6uTh) (TEpUHM Maxcyc 3puUTManapiaa MBUTHII
opKa/M KalTa uuwiaw) QebaHHUHT MabHOCHAAH KakTa
MLIall  JIEKCHK-KaTeropuaj CceMacuHM  aHUKJalWTHPYBYH
juddepentan cemasap OGUp THIUIM, TaKpOpJaHyBUAHIUP.
Kateropuan cema sca Y3MHMHI aHUKJIaHUIIMAA KaHAAHAUp
aHHK, MabJyM OUp acrekmiapra TasHaad. Yoy acnexriap
Jloupacuia HaMyHaBHil (TUTIHK ) 1 depeHiinan cemanap ia-
kananaau. bynnur nartmkacuna xap 6up anoxuna JICIa nqud-
thepenimal cemasiap HUFMHIUCH Y3Ura XOCJAUKKA 3ra OYJIa/Iu.
Xy mynjaan debanapiard Kyuuil, CUJLKUIL KaTeropuait ce-
MacH KyHMIaru acrnekmiapja aHuK/JaHau: HYHAJULI, KY4HLl,
CU/DKHII BOCHTACHM, MYXMT, HIITHPOKUMJIAD, WHTEHCHBJIMK
Ba Oolkajap. bup xua (Tvn), TakpopJiaHyBYH ceMaJslapHUHT
MaBXKyWIMTH TYPYX JIOMpacHIaru cy3JjapHH Mab/JayM ONIMO3HU-
uusiaap acocuaa Oornainu. bapua onnosuumon asokanap-
HUHT AUFUHAMCH LIYHAAH TYPYXJIAPHUHT MUKH NapaaurMaTvk
CTPYKTYypacHHU 1akjiantupaad. CTpyKTypa MOFOHaJ/M He-
papxuK xapakrepra sra. Cyznap rypyXuHuHr 6apua ab3ogaph
ACOCHH, TasiHY cy3 OWJIaH NPUBATUB aJloKaia OyJaau.

TastHy GUPJUKHUHT MabHOCH yMyMMI XapakTepra sra. Yuua
KaTeropuaJj cemMajiaH Tallkapu 6up k1 UKKH auddpeperumal

Oearu MaBxkyj xosoc. MacasaH, oJIMOK (OpaTh) QebIHHHUHT
CEMaHTHK CTPYKTypacHla rpaMMaTHK Ba JIeKCHK-TpaMMaTHK
ceMajaH TallKapu «OObEeKTHUHI KYLIWJIWLIM» — XapakaT
MaKCaIuHH HOANOBUN KaTeropuan cemMa Ba «KyJa épna-
Muaa» auddepeHiman cema mapxky. [IpuBatus GoriaHrau
CY3/JIAPHUHT MOFOHABUH 3aHXKHUPU Tyramauau, Oajku ymaapra
KYLIMII XapaKaTHHHHT KOHKpeT Ba Maxcyc HQopanapu Ky-
wuu6 Gopand. COMMLITHPUHT: OJMOK, KaOyJ/l KHIMOK (11oJ1y-
4aTh), TOMUG OJIMOK (JIOOBIBATH ); KaBYJ1 KUJIMOK acpab 0JIMOK;
0JIMOK, UMKApUO 0JIMOK, Kadub OJIMOK; OJIMOK, &/IJIaMOK Ba X.
k. [IpuBatuB onmnosuuus acocuaa TaptTuoau Gornanran ymoy
cyanap 3aHxkupu cysnap JICTHUHT HUKM CTPyKTypacura Kyr-
MOFOHAJIH, (HepapXuK) cUcTeMa KYPUHULLIHHH Oepaju.

JICT absosnapuja MaHTHUKMH MyHOcabaTIapHUHT HMKKH
TUIM QXKPaTUJIAJM: IKBUIOJEHT Ba MNPUBATHB OMIMO3ULIUS.
[IpuBaTuB onmno3uuusga cCreldpUK cemara ONIMO3UIHUSA-
HUHT pakat 6Mp ab30CH 3ra GYraH XoJ1a KUPUTYBUH (BKJIO-
yeHust) MyHocabat wudonananaau. ([oBoputb Jrath, ro-
BOPUTbHJI0Kb). DKBHUIOJEHT OINMO3ULIUA YYYH KECHLIHL
MyHoca0aTH XOCAUp (JiraTb FOBOPUTb+JI0XKb), OCTPUTH (TO-
BOPUTb+OCTPOTHI). By MHKpocHCTeMaJapHUHT ayKpaTHJIU-
1LIMra 3KCTPAJIMHTBUCTHK OMUJIap acoc Oynaan. A.A. Yum-
ueBa OyHIal TyPyXJapHUHT YpraHWJIMILK KyHuaard TUmnjaap
acocula ysura Xoc HWHBEHTapusauusjall OwjaH yerapasa-
HULIMHKU Oesruiaian: yi-pysrop 6yloMJapH, TaHa ab30JapH,
KUAUM TypJlapH, KypuiamaJgap Ba X. K. XaTTo cy3/1apHUHT MUKH
CEeMAHTHK OGOMIAHULIIAPUHUA EpUTUO Oepull XaM YyJapHUHT
Basudacu cuartuna Genrunanmanin [9].

CeMaHTHK MalJIoOH CTPyKTypacujia JHCOHUH Ba KOHIEI-
TyaJsl acriektiap HamoéH 6ynann. Maiion Tapkubuaara Jjex-
CHK-CEMaHTHK Ba TYLIYHUaBUH 3JE€MEHTJAapHH KECKHH Ka-
pama-Kapliu Kydul (Takkoc/ail) Makcaara MyBogHK smac.
CeMaHTHK MAaUJOHHUHT acocuil BaszuacH, aBBaJjio, BOKe-
JIMKHUHT MabJyM OVJIarMHU ajeKBaT JIUCOHWH aKc 3TTH-
puuynp. Hly tapuka ceManTuk MaioH YHH XOCHJ KUJIYyBYN
cy3nap BocuTacuaa BOKeJIMK 6uan anokana 6ynanan. CysHUHT
BOKeJIMK OWJaH MyHocabaTH, V3 HaBOaTuaa, ACHOTAaTHB Ba
CUTHU(PUKATHB MabHOJAPH ACOCHIA amajira OLUMPHJIAIH: Jie-
HoTaT ¢y3 Gusian udosiasaHral peanusiiap CHHQUHU aTaiy,
curHU(UKAT sca GUp Typaarun peausiiapHUHT y3ura xoc 6e-
rujiapura uiiopa Kujaaau. Jlekcukanu taBcudiaiiga MaiioH
OpKaJiy JIMCOHUH TylIyHYa TOMOH XapakaT KHJIHMIIJIA aJ0Xu/a
MabHOJIAPHU YMYMJIALITHPHO THJ JIEKCHK COCTaBUHMHI G-
JIMHULIMHY OEJITMJI0OBUM aCOCHH TyllyHYaJap Tynsamura sra
6ysnamus. by acocuii TylyH4asapra JiyFaTiapHUHT Ma3MyHHH
TOMOHUWHH TabpHuJiall HMKOHUHH OepyBUH CEMAHTHK KOMIIO-
HeHTJap cudaTuIa Kapail MyMKHH.

CeMaHTHK MaHJIOHHH CHCTEMaBHH TalIKWJ ITHIIA Ce-
MaHTHK MaKJOHJApPHUHT CTPYKTYp 3JeMeHTIapu OysraH ys
(rHe310) HUHT CY3 SICOBYM KaTeropuslapu MyXUM axaMmusiTra
Ira.

JIeKCHK-ceMaHTHK ~ MalJoHJIapHH  CTPYKTypas — TaxJuJ
KUJIMIL MyaMMOCH »KyJa Mypakka®, YyHKH MapajurMaTik ry-
pyxJap 6Up 4M3UKJU 3Mac, Kyn rnoroHasuaup. Cysnap ypra-
culiary napaaurMatik MyHocabatiaap GopJMKIark BokeaJsap
ypracuia MaBxyj Gysiran MyHocabatiapra 6oriuK. MyHoca-
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GaTJIapHUHT HOJIMCOHMII LAapTJIAHTAHJINIH, XKHX03, TaHa ab-
30J1apH, XapakaT BOCHTAJIAPH, aX0JIH [yHKT/IapH Kabu cy3nap
yMyMJalimMagap opKasu nopanaHyBud KOHKPET JIeKCHKaa
Ky3aTW/1aay. YJap NpeaMeTiap rypyxjaapuHu OopJ/HKaa ake
ITTUPALIH.

CeMaHTHK MailoH CTPYKTYPACHHUHI ACOCHH XYCYCHSIT-
JlapuiaH OUpH yHUHT OyTyHJMrH XucobsaHanu. By, xycycaH,
Ky#H catx OMpJIMKJ/IApUra I0KOPH caTX OUPJHK/IAPUHUHT XO-
aucacy cudathia Kapasulld HaTHXKACHIA, S'bHH, KHUMK
OUPJMKJIAPDHUHT KaTTa OWUpJMKIAp TapKUOMra KUPHLIHHHU
KypcaTyBUd [OFOHA/IM MyHocabaT acocuja amaJjira OLMpH-
aamu [10].

CeMaHTHK MaFIOHJIAPHH JIEKCHK-CEMAHTHK TypyxJapra,
cyanap cuHpura 6YJIHLI HepapXUsIHUHT FOKOPH, JIEKHH SIrOHA
6ysmaraH noroHacuaup. Xap OUp JIEKCHK-CEMaHTHK TYpyX,
Y3UHUHT UHIMBULyas CTPYKTypacura sra. JIeKCuk-ceMaHTHK

Anabuériap:

TYPYX CTPYKTYPACHHUHI 3J€MEHTH CHHOHUMHSI, aHTOHUMMSI,
TUITOHUMHUS Ba X. K. MyHocabatiap acocuia GupJallirat Jjek-
CHK-CEMaHTHK BapuaHTIapaup. Xap OUp TYPyXHUHI YMyM-
JIALITHPYBUM (HHTErpas) cemack cudartuaa, Mallion apxuce-
MajiaH TallkapH, rypyxra Hom 6epyBuM MHBapHAHT ceMa o3ara
unkamy. [uddepenunan cemanap Tymaamu xap 6up rypyx
yayH uHauBuayasmp. ¥ 6up JICTHu Gomikacunan axkpatn6
TypyBuM anuk aucddepentuan Gesrnun udopanann. Yuby
XoJaT OWJlaH CeMaHTHK MaHIOHJapHUHT OUp TypJu 3Mac-
JIUTH YHHHT axkpajiMac, sipo Ba rnepudepuals 3oHaaap Maiio-
HHAa HAMO&H GYJyBUM XyCyCHSITJIapu cH(aTtHaa TyLUIyHTHPH-
Jand. MalIoHHHHT SIpocH Kabu meprdepHsiCH XaMm TypyxXJH
Ty3WJIMaJap KOMILIEKCHAAH, alpUM 3JIEMEHTaplaH Ba JeK-
CHK-CeMaHTHK Bapanmiapiaan ubopar. JICM yaura xoc cu-
cTeMa XOCHJ KHJyBUM OUPJHK CH(aTHIA Y3uUra Xoc Ba My-
pakka0 CTpyKTypara sra.

1. Cocctop ®. ne. Tpynbl no sizbikozHauuio. — Mocksa: Hayka. 1977, ¢. 53.
2. Hcxanpaposa L1I. ¥Y36ek THIM JIeKCHKACHHH Ma3MyHHH MailioH acocuaa yprauuii. @ujod. hanaapu 1okt...asroped. T.,
1999; Co6upoB A. Y36eK THIMHUHT JIEKCHK CATXMHH CHCTeMaJiap CUCTEMAaCH TaMOWMJIM acocuia TaakuK tui. T.,»-

Masnasust», 2004.
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PUIIOCODPUS

By3FyHuYM Ba BaNPOHKOP FOANAP Ba YIAPHUHT XapaKTepau XycycMaTnap

HOnpawesa Matnyba MyHaBBapoBHa, KaHAMAAT DUNOCODCKUX HayK, LOLEHT;

Ab3amoB byHbER Mup3oxup yFnu, CTyAeHT hakynbTeTa MaTeMaTUKU-MHDOPMATUKK
KokaHpcKkuit rocyfapcTBeHHbIN nefarornyeckuili UHCTUTYT (Y36ekucraH)

ypau MaHdaaTt Ba Makcaanap udonacu cucaTiia naiao

Oysran Oy3FyHYM Fosijlap, Xap XWJ WXXTHMOMH TypyX Ba
KydJsiapra Xuamar Kujau0, 1aBp YTHUIM OWlaH Tapux caxuda-
Japuaan YpuH oarad. AilHn Baktaa, OyHaai rosi Ba MadKy-
pasiap Mya#siH HXKTHUMOHI MaKOH Ba TAPUXMH 3aMOHJA LIAKJI-
JlaHraH OyHEIKOp Ma3dMyHra sra OyJraH MabHABHM-MalaHUH,
W2KTUMOMH -CHECUH Ba UKTHCOAME MyHOcabaTyiapra HucOartaH
MadKypaBH# TaXAMAHH Y3uaa ndoja Tauu.

A¥iHu naiTia, KWWK XKAMUSITUHAHT KYTT MUHT HUJITHK Ta-
puxu 6apua JaBpJapia 33ry/anK Ba OYHENKOPJIUKKA eTaK/JIOBYH
Kapatusap, rost Ba Makypasiap Ouan 6up Katopaa, yaapra Ka-
pama-Kapiuu Oy/raH, HHCOH XaéTHHU H3[aH YHKAPHLL, KAMUST
Ba WKTUMOWH TH3UMJIAPHUHT €MHUPWJIMIINTA, TaHa33y/ra 103
TYTHLINTAa 3aMHH sipaTtran Oy3FyHYH Ba BalpPOHKOpP Kapaiuiap,
rosi Ba MaKypaJsiap XaM MaBxkys OysiraHuian 1ajoJiat 6epajiu.

3epo, KaMUAT Xa€TH, YJAPHUHT aJoXUaa coxajapura
HucHaTaH Taxauiap TapakKUETHUHT Gapua OOCKHuJIapuaa
MaBxXyJ OysaraH. bup-Gupuian dapk KUJIyBUd ManaHuil TH-
3UMJIap, AaBJaTIMINK aHbaHAJaPUHUHT IAKIJIAHHUIIN, Yaap
ypracuaaru Tabuui Ba HXKTUMOUE pecypceiap y4yH Keyaauran
JIOUMUI Kypalll Ba pako6aT TypJu HyHaIulIapIard Taxiau/-
JIAPHUHT Maio OVJIUIINIa 3aMHUH sipaTraH.

yHunraek, MadKypaBuil Taxauatapii uoaasoBun Oy-
3FyHUH, BaMpPOHKOP MasMyHJIArd rosiiap TYpJu JAaBpJiapia
Xap XuJ1 HomJiap, TyllyH4ajap OusaH atajaraiu xodja, 6apua
thancacuil, uHUi-hancapuil TABIUMOTIAPIAH YPUH OJIraH
MapKas3uii MyammoJiapan 6ysu6 kesran. Xap 6up dascaduii
TH3MMJIa HHCOH KaMOJIOTH Ba »KaMUSIT TapakKHETHTa canOuil
TabCUP ITANUraH FOS/IAp, YJIAPHUHI Naino Oyauiuu, maHoOa-
JIapH, OJUIMHHU OJIMLLI HYJIJIapH Ba BOCHTaJapd KabW MacaJga-
JIADHUHT €4UMH Y3 HhOIACHHHU TOTIHG KeJajiu.

Jlapxakukar, Typan MaH(aaT Ba Makcaaiap uopacu cu-
thatuna naijo 6yaran Gy3ryHUH Fosiiap, Xap XUJ HAKTHMOUH
TYpyX Ba KyuJapra XusmaT Kuauo, 1aBp YTUIIM OUJIaH Tapux
caxuanapuaan ypux oJrad. AilHu BakToa, OyHuail Fosi Ba
MacKypasap MyaisiH HKTHMOMH MaKOH Ba TApUXHH 3aMOH/A
LIaKJUIaHTaH OyHEIKOp Ma3MyHra sra OyJraH MabHAaBHH-Ma-
JAHUH, WXKTHUMOMUH-CUECHI Ba HKTUCOAMH MyHocabat/iapra
HucHataH MaKypaBuil TaxAUIHK Y3uaa udoja srau.

[y anoxuna TabKUAJall 3apypkd, XaB(CH3JIHK Ba
TAXIMI Macaianaph Y3Gekucton Pecriy6iukach [Tpesu-
nentn M. A. Kapumosnunr «¥Ya6ekuncron XXI acp Gycara-
cuzia: XaB(CHU3IMKKA Taxuui, OapKapopJMK LapTiapy Ba
TapakKUET KadosaTaapu» HOMJIM acapuia QyHaamMeHTal
TaxJUJ STUITAH. YHaa 6aéH KuIMHran (UKp-MyJaoxasagap,
KOHLEeNTyasl Kapauiap TaXAWyIapHUHT MOXUSITUHM aHTall,
YJaPHUHT HAMOEH OYJIMLI LaK/JIapUHY aHUKJ1aLlla YJIKaH Ha-
3apuil Mman6a 6ynu6 xucobnananu. YKymuanan, acapyia xKamu-
ATUMU3 XaéTuUra HucOaTaH eTTUTA UYHAJMLIAATH TaXIUaJiap
TU3UMJIM TaxJIM KUJIMHKO, yaapHu Gaprapad STHII OMMJ-
Japu cudaruia 6apkapopJIvK LapTiapu Ba TapakKKHET Kago-
JaTyaapy aHuk kypcatu6 6epuiran [1—26]

3epo, MadkypaBhil Taxmuaiap MabHaBHE XaBh-Xartap,
TabCUPJIAPHUHT Y3WUra Xoc Lakad xucoOsaHamd. [Ipesu-
JICHTHMH3 TOMOHMJAH TaXJWJ KHJHHTaH TaxAuilap MabHa-
BUii-MadKypaBuil iyHamuia 6yaub, yjaap KyluaarnaapaaH
nbopar:

— MMHTaKaBHI MoxKapoJiap;

— JIMHUH 9KCTPEMHU3M;

— OYIOK J1aBJaTYUJIMK LIOBMHU3MH Ba arpeccHB MUJIAT-
UWJTHK;

— 3THHK Ba MHJIJIATIAPAPO UUTHUATIAAP;

— KOpPpYMUUS Ba XKUHOSTUHIIHK;

— MaxaJUIMHIUIMK Ba ypyF-aUMOKUMIMK MyHOcabaTiapH;

— 3KoJloruK Mmyammodiap [2—19—110]

Ivrubop OGepusica, ywby Xoaucajap acocaH FOSIBHH,
MadKypaBHil HyJIap OPKaJd XKaMUSAT XaéTura TabCeup Kyp-
caramu. llly mabHona, ynap aiiHu naitia, MmadkypaBuil Tax-
JMIAPIND.

Cyurru finanapaa Oy3ryHUM Ba BalpOHKOP Fosiiap, yJaap-
HUHT XapakTepJid XyCyCHSITJIapuHH o4uO Oepuilra Oaru-
uad amadra owvpuaaérran uiaMuid uuiapra [lpesunen-
tumus M. A. Kapumos acapiapuia 6aéH 3TH/IraH KOHIIENTya
ukp-mynoxasanap, cancapuit ymymaammanap acoc 6yna-
ETraHWHU aloX|/la Ta'bKUIJIAL KO3, 3epo, MamJlaKaTHMH3
MYyCTaKHJUIMKKA 3SPULITAHAAH CYHT, Va6ekucton Pecny6mu-
kacuuuur 6upunun [1pesunentu Menom Kapumor nadaxar
cuécuil paxdap, OajKi XaJKUMU3HUHI MabHaBUEH HysnOoLl-
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YHCH Ba FOSIBUH paxHaMOCH CH(aTHAa XaM MaHIOHTa YHKIH.
YJIapHUHT HYTK Ba Mabpy3ajapuia, KATOO Ba MHTEpBbloJia-
pujia rosiBUii-MadKypaBuil Macanasap 4yykyp HIMHI-Ha3apui,
thancacuit Tax M1 KUIMHAK, yiby coxaaard Baguda Ba Myam-
MoJiap atpodiiua épUTHIIH.

YMyMaH osranna, OysFyHUYH Fosilap TacHHU(pHAAH ypuH
oJiraH épy3 Kapauiap (Mycramyiakayu/uK, TaxK0BY3KOPJIHK,
OOCKHHUYUJIUK, TEPPOPU3M, AMHUH SKCTPEMHU3M, HPKUYHUJIHK,
LIOBMHU3M, arpeccuB MWJJIATUUJIMK, cerapaTudM, Maxads-
JIMHUMJIUK, STOLLEHTPU3M, KOCMOIIOJUTH3M Ba X. K.) TypJiH
TapkaJuil Joupacy Ba Tabcup Kyuura sra. LIyHuHT yuyH
VJIApHU aJoxXuaa oJub YpraHuljaa HHAUBUAYyaJ EHAALLYB
MyXHM axamusiTra sra. 3epo, LIyHAa YJapHUHT Xap Ou-

Jlutepatypa:

PUHUHT TaxAuAH, peas xaBuHH 6GaxoJall UMKOHHM MaHIo
oynanu.

X03Mpru laBpjia siHTH 1aKa Ba Kuédanapaa HaMoéH GyJia-
érran Oy3ryHuM FOSIJIAPHUHT HXKTUMOUH XaBgu, MabHABUH Ba
PYXHUI-TICUXOJIOTHK 3apapH [o6ajulallyB KapaéHu KaMusT
XAGTHHUHT JlesApJin 6apua coxaJapuHH Kampas OJMOKIa. Y3
KeJIaXKaru, XaJKWHUHT MabHAaBHH JKHIICJWTH, €LIJIapUHHUHT
UCTUKOOJIM XaKua KalFypaaurad xap Oup 1aBJjar, xKamusit Oy
6opana JnoKalnInKKa iy Kyud OyIMacjuruHu aHmiad er-
Mokaa. Typau AyHanulgary BalpOHKOp roslap TH3UMH CH-
thatuna MacKypaBUil TaXIMIJIAPHUHT MOXUSATH YJAapPHUHT Ta-
pHXaH y3rapyBuaH XycycHATJIapu ouub OepusraHaa sHaaa
OWIMHIALIANH.

1. Kapumos, W.A. Va6ekucron XXI acp 6ycaracuia: XaBhCHaINKKa Taxaml, 6apKapop/IuK WAaPTIaph Ba TAPAKKHET Ka-
donarnapu // Y36ekucTon 6yioK Kenaxak capn. — TolKkeHT: Y36ekucTon, 1997

2. Kapumos, W.A. V36ekncron XXI acp Gycaraciia: xaBhCH3IMKKA TaxInL, GapKapop uK WapTiapH Ba TAPAKKHET Ka-
donarnapu // Y36ekucton Oyiok Keaxak capu. — ToukenT: Y3oekucron, 1997. — B. 19—110.

EwnapHuHr MabHaBUin-madhKypaBuii XypyKNapHUHT 06beKTUra
anaHu6 Konuwm cabad

tOnpawesa Matny6a MyHaBBapoBHa, hancada thaHnapu HOM30Au, LOLEHT;
Kapwuesa lllaxHo3a BanneBHa, nHopmaTKa YKUTYBYM
KokaHAckuii rocyfapcTBeHHbIN nefarorunyecknilt UHCTUTyT (Y3bekuctaH)

MabﬂyMKH, TYypJIM KYPUHULI Ba LIAKJIapAard MabHaBUH
TaxAUIIap, acocat, éuuiapra Kapatuamokaa. Anbarra,
OyHUHT acocuil cab6abu EUITapHUHT 2KAMUSTAATH SHT haoJ
KaTyiaM SKaHH, TypJiu Fosiiap, TabeupJiapra OepuilyBYaH/Inr1
6unan uzoxjaaHaau. AiHN nanTaa, éuiap OHrHHHA 3a0T STHII
Xap KaHua# MaKypaBHil Kyd yuyH CTpaTeruk axaMusiTra sra.
3epo, MaMJIaKaTHUHT UCTHKOOJIH alHaH ELIapHUHT SXTHEKH,
MaHdaaTaapH Ba yaapiaH KeJn6 YnKyBUM MaKcaajiapu Gusau
6enrunanamu. Lyuunr yayn xam [1pesunentumus M. A. Ka-
pumoB: «byHnal TaxoBy3KopoHa Xapakatiap OusJjap ydyH
MyTJaKo GeroHa MacKypa Ba AyHEKapaiiHu aBBajso 6ery6op
€UIJIaPUMHM3HUHT KaJIOW Ba OHTHra CHHIAMPHUIITa KapaTHJ-
ranu 6ujan aiinukca xarapauaup» [1—14], — ne6 Tabku-
JTauIu.

3epo, Xap KaHIa# KaMusATAa éuuiap KatiaMu MyXUM
Ypun tytaau. llynunr yuyn xap Oup KaMHUATHUHT PHUBO-
KJIaHUO OOpHIIM OOBEKTHB Kapa€H OYsnnO, YHH 1aBOM 3T-
THPHUII Y Y3 HaBOATH/IA SHTH aBJIOAra 3apypUSTHH NMaNI0 KH-
Jand. SIHrH aBJo 9ca, MaBXKy/l MUad YUKAPYBUH KYUHHHT
TapKUOUI KUCMU Ba MyalsiH UllLJ1ad YHKapull MyHocabaT/ia-
pHUHM JIaBOM 3TTHpa oJiiIra Jaékatmin 6yauim jJo3um. bo-
1IKa4a KMJauM0O alTranaa, yjaap MOLIMHA Ba MabHaBUH OOHJN-
KJApHH ipaTa OJIMIIN Kepak. LIIapHUuHT JKaMusATIa TyTraH
TapUXUH YPHUHUHT MabHOCH XaM aliHaH, MaHa IIYHJIaH KeJub
unkaaum [2—8].

[yuunrnek, €uwiap MabHaBUi JAyHECHra XOC XYCYCHSIT-
JapiaH sHa OUpHU LIyHAKH, alipuM €uuiap aBBaJrd aBJoJ-
HUHT, KaTTaJapHUHT MaJaHui KaApUsTJIapuHH, HeaJa-
pUHM HHKOp 3Taaunap. ByHuHT HaTH:Kachaa, yMyMHHCOHHH Ba
MUJITUH - MabHABUH KaJpUSITIapra 3ujl KeJafurat €iapHuHr
y3ura xoc uaeassiapy, MyCHKacH, KHHHHULI yc,IyOH, THJIN Ba
caHbaTu Naiao OYJIUILNT MyMKHH.

Ewnapuunr Hopacmuil yioumanapu Ba xapakatiapu CTH-
Xusian, GomKapub TypuaMmalauran skapaéu cudaTtuaa By-
Kyara kenanad. «By iopuayk Konyn #ysn 6unan Takukaat éxu
HYK KHJIUG OyaiMaiiurad »kapaéuaup. Arap ysapra Huc6aTtaH
KaTTHK YopaJjiap KyJJlaHusica, KaMUsT yuyH XaBdau Oy/raH
IKCTPEMHUCTHK, TEPPOPUCTHK, KYMOPYBUMJIMK YIOLIMAJapH
naiao 6yauiK MyMKUH. XaMMa rar, €apHUHT 9XTHEKA-
PHUHH, KU3UKHLIJIAPUHK XHUcoOra oJiraH XoJ1a, yJIapHHUHT XaT-
TH-XapakaTiapuHH, Kyd Ba UMKOHUSATIAPUHHU KAMHAT y4yH
KepakJ/u OyJraH iyHanuira oypuia» [3—128]

AiiHu naiTia, EMIapHUHT KaMUSITIA TYTraH YpHU SHT aB-
BaJI0, KAMUSIT OJIIMra Ky#iuiran Bagudanap MUKECH Ba KyJia-
MUIAH Keqnb uukaad. byHmall xoa Va6ekucTon éuinapura
xam xoc. lynunnex, émnap opacuna onub 6opuiaaurat ro-
ABUI-TapOUABUI MILMIAPAA, YIapAd BaHPOHKOP FOABHMH Tab-
cvpsapra Kapuiv FOSIBUA MMMYHMTETHHM WHIAKAJaHTHPUIIAA,
VJQPHUHT COLIaJ-ieMorpaduK, MCHX0-(PHU3HOJIOTHK XyCyCH-
SITJIAPHHH XUCOOTa OJIMLI MyXHM aXaMHUsITra ara.



“Young Scientist” - # 3.1 (107.1) - February 2016

Philosophy | 65

[y Vypunna madrypaBuil rnpoduiakTika Gopacuia
amaJira OoLIMPHUJIULLIN 3apyp OYJ/raH, :KaMHUITHMHU3ark alpum
xoJ1ataap 6uaaH OOFIUK Xoaucaaapra bTHO0p GepUlll KOU3.

MacKypaBuil HMMYHUTETHU IOKCAJTHPHULI HYJIUAATH MY-
ammoJsiapaaH 6upH, €unapra J0MM TabCUp KypcaTuo TypyBUH
MaB:Kyjl HKTUMOUH MyXUTAaru alpum xosataap Gusian GOrF-
JuKIMp. Xycycat, adeyc 6unan 6yacana, TaH oJInIll Ba TaAbKU-
JUTall Kepakku, 6abaaH 6o3opJapia Ba capio Liaxobuajapu
arpodua maktab émmgaru 6osasapHUHT TOPHOrpauK Ma3-
MyH7Iard UbMJIAp TYUIMPUIraH AUCKIap OUlaH SUIMpUHYA
caBlo Kusaérranu €xku Oyamaca, maktad YKyBUHJIAPUHUHT
6up-6upaapu 6unan «Murepuer kaenapaa» coatnad daxii,
3VPJIMK, KOTHIHK, Pa3UUIHKHU TapFuO KUJIYBUH TapMOK Vid-
UHJIAPUHU YIHAO BAKT YTKa3aéTraHura ryBox oyjiamus.

Japxakukat, «abtH60p Oepub Kapaiauran Oyscak, xa-
MHUSIT Xa€THHHUHT Oapua coxajapuia Caplo-COTHK MyHOCa-
Oatiapu ycryBop GYJIMOKIA, «eMaK Ba TOMoLlaJjap» LHOPH
OCTHJIa MHCOHJIAP/Ia HCTEbMOJIUMIIMK PYXUSTH aBK OJIIMpHJIa-
ANTH, <HHCOHHUHT XaME€HHU Kaeppa Oy/ca, YHHHT KalOu Xam
Yla epra» JeraH XaJokaTiu rosi CUHTAMpUIMokaa. Modmna-
pacTyMK Ba XyJAOHHJIMKHUHL 1Ly TapuKa XaMMabor KaapHsiT
cudaTuIa THKUIITHPUJIMIIN 3Ca MabHABUATHH KAlLIIIOKJ/AH-
TUPUO, MaJlaHU TereMOHHUs YPHATHLI YUYH KyJaid 3aMHH sipa-
THLIM Tabuuianp» [4—48,49].

Anbatra, OyHnail xoJaTiapra 0ab3u OTa-OHajap TOMO-
HUaH ap3aHiiapd YCTHAAH HAa30paTHU cycaTupuO 1000-
pUJITaHU, TabJUM MyaccacaJapuHUHT OoJajapHUHT Gyl
BAKTHMHM Ma3MyHJIM YTKa3ull lo3acuigaH o/aub Oopaérra
ULLJIAPUHUHT Tasal japax<acua IMac/ury Ba OOLIKa KaTop
omuiap cabab 6ynaau. bupok, numa Gysaranaa xam, 6y —
00bEKTHB BOKEJMK Ba y éllapuMu3 MaKypaBuii HMMyHHTE-
TUHU IOKCAJITUPULL HYITUIATH KUIIUE TYCUKIApAAH OUPUIUP.

UyHku, yemup €miapiaa TeHRIoWIapura Tak/auL KHIHLI,
yJapan HopaT oJiuLL Malan Kydsn 6yaiu. ErpaGerona mad-
KypaBHi Xypy:KJap TabCUpPUra TyLIHO KoJraH €uiiap TEeHI0-
HIJIAPUHU XaM LIyHAAH HlllIapra 1abBaT KWMLK MyMKHH. By
XaM €1IapUMHU3 OHIU-LIyypUra HUcOaTaH MUKH MaKypaBHid
TaXAUAJIAPHUHT OUDP KYPUHULLIUIUP.

3epo, 10Kopua TabKUJIaHraHUIeK, YeUO KeJaéTraH siHru
aBJIofL pyxusiTura 6ekapopJsiuk xoc 6ynub, y éku Oy »Ky3bHil
XapakTeplarn HOXyLl BOKea, XOAMca XaM yJapjard MabHa-
BUH-PYXUH XOJMATHUHT OY3WJMLINTA OJIMO KEJHIIHM MYMKHH.
SIxum HusT 6GUaaH swann ofaTH, cabp-TOKATIUINK KyHHK-

Anabuériap:

Macu Tydanau 6yHaal XoJIapHUHT OJIM OJIMHAIM Ba yHIGY
thasusnatiap MadpkKypaBuil UMMYHHTET TH3UMUHMHI MYyXHM
9JIEMEHTH cudaTia Y3uHH HAMOEH KUJIaIH.

Afinu naiiTma, /1-10PTHUMH3IA IOKCAK MabHABHE hasu-
Jataap, JIeMOKPaTHK KaapusaTaap MycTaXKamJaHMOK/IA, SHT
MyXHMH, aXOJMMHU3HUHT aMaJira OLIHPUIaETTan KeHT KyJaMJ/an
SIHTHUJIAHHLIJIApTa IaXAI0PJIUK XHCCH, MaMJIaKaTUMH3HHHT Ke -
JlaxKard oJiia Machy st optu6 6opmokaa. 3epo, «Baran
paBHaKH, aBBajio, YHMHI (hap3aHijiapura, yJapHUHT Mab-
HaBHUH Ba XKUCMOHHUI KamMoJloTUra 6eBocuTa 60RIHK. By ¥3 Ha-
BOaTHa Xap OUP IOPTIOLIMMU3HM 3UMMACH/IArH I0KCaK (yKa-
POJIMK MaCbyJUATHHH XUC STHIIrA, Y3 MaHbaaTIapuHu 11y
10pT, 1y XaslK MaHdaatiapy 6unaH yiryHJaalITHpUO sitatira
JabBat ataau>» [1—73].

Jlaxynopauk Ba Macbyaudar, Oyaap I0Kopuaa caHad
yTunran mMakypaBuil MIMMyHHTET TH3UMH 3JEeMEHTIapu yp-
TacHIard y3apo TabCHp Ba aJoKaJapHUHT MaHTHKUHA XO-
cuyacuaip. UyHKH, JaxaIopJuK Ba Machby/JquAT XUCCH Ba-
TaHNAPBAPJAUKHUHT MYXUM Oe/IrHaapuaup. ¥jaap HHCOHHUHT
Y3 Barauura myxaG6atunu, yHH acpab-aBailiauira Oy/irax
UIITHEKUHH aHIVIaTa/H.

Baranpounapu osimaa Machy MsITH IOKCaK OyJiraH HHCOH -
TMHA XO3UPTH KyHIa Y3JapUHUHT Fapas3ji Ba »KUPKaH4 HH-
SITJIAPUHH aMaJjira OLIMPUII Makcajuaa I0pTUMHU3ra Xap XuJl
iysnap OuiaH KUpuoO KesaéTraH, €1JapuMU3HMHT OHTH Ba
KaJOUHK 3apapJ/ii Ba Oy3FyHUM Fosiiap OWJsIaH srajuialira xa-
pakatr KusaéTraH Kyusapra Kapili Kypatia oJajiy.

[Okopuna 1apx/jaHraH XoAUCAJIAPHUHT  Y3apo  Jua-
JIEKTUK aJIOKAOPJUTH MaKypaBuil UMMYHHTET TH3UMHHHUHT
TYJIAKOHJIM 1IAKJIJIAHUILK Ba caMapacuHy TabMHUHJIakAH. Dy-
HMHT y4yH anbaTta, OUPUHYH/IAH, TU3UMHH TalKUJI STa/MTaH
Hapua s/1eMeHTJIapHUHT MaB2Ky L OYJIULLIN, UKKUHUU/AH, yJaap-
HUHT §¥3apo caMapaJii TabCHpJallMIIK YUyH 3apyp LapT-1ia-
POUTJIAPHUHT SIPATHJIHILK MyXHM axamustTra sra. boiikaua
afiTrania, MagKypaBUil HUMMYHUTET OObBEKTHB Xapakrepra
ra MabHAaBUHA-PYXHH Xoauca OyJsica-a1a, YHUHT TYJIAKOHJH
BOKEJIMKKA al/IaHUILINA CYyObeKTHB OMHUJIJIApP KaTTa YPUH Ty-
TaH.

[IIyHuHaeK, COrIoM, MyCTakuJ/ JyHEKapaul, oKcak Ta-
(hakkyp, aHUK Ba OKWJIOHA MaKCaJIaDHUHT KApOp TOMHILIUTa
SPULINII — ELIJIaPHUHT BAHPOHKOP FOsIap OObEKTHra aiia-
HUILIMHUHT OJIIMHU OJIMIL Xamaa Gapkapop MadKypaBui HM-
MYHHUTET TH3UMH LIAK/JIAHULIHHUHT MyXHUM LLaPTHIUP.

1. Kapumos M. A. IOkcak MmabHaBUST — eHruamac kyd. — Toukent: Masnasusr, 2008. — b. 14.
2. CoupanbHbif mopTpeT Mosofiexku LlenTpanbHoit Asnn Bacnekre obecreueHus rocyapCcTBEHHON U peroHa bHoi 6e3-

onacHoct. — Taukenr: 2002

3. Muxaitnosa JI. V1. Counosorusi kysbrypel. — M.: DAUP-TTPECC, 1999
4. Ao66ocxyxkaes O, Ymaposa H., Kjukopos P. Macdkypa nosuronnapunaru ouinysiap. — Touikent: Akademiya, 2007
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Euwne A. M. (Koipeoizcmar)
JKoanouies C. T. (Kotpeorzemarn)
Wrucunos H. C. (Kasaxcmar)
Kanwbipos K. B. (¥s6exkucmarn)
Kaiiroponos U. B. (bpasuaus)
Kanenckuit A. B. (Poccust)
Kosbipea O. A. (Poccust)
Koannak E.T1. (Poccus)

Kyratos B. A. (Poccust)

Jlo Lgioans (Kurait)

Mauaec J1. B. (¥kpauna)
Harepsanze M. A. (Ipysus)
[Tpokonbes H. 1. (Poccus)
[TpokodbeBa M. A. (Kasaxcmar)
Paxmarynnun P. 1O. (Poccus)
Pe6e3os M. B. (Poccus)

Copoka 0. T (¥kpauna)

Yaaxos [ H. (¥3bexucman)
Xonamues H. X. (Tadwcukucman)
Xoccefinu A. (Mpan)

Hlapunos A. K. (Kazaxcmar)

Xynoxuuk: [umikos E. A.

Bepcrtka: bypbsnos I1. 5., Tony6uos M. B.

CratbH, nocTynaroiiue B peiaklifio, peleH3HpyloTcsl.
3a JIOCTOBEPHOCTD CBEJIEHHH, H3/I0KEHHBIX B CTAThsIX, OTBETCTBEHHOCTH HECYT aBTOPbI.
MtueHnue pelakii MOXKeT He COBMajiaTh C MHEHHEM aBTOPOB MaTepHaJIOB.
[1pu neperneyaTke cchliKa Ha sKypHaJs1 00s13aTesIbHa.

Marepuaiibl myGJIHMKYIOTCS B aBTOPCKOH PelaKIIMH.
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